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NEW DYNAMIC ENGLISH MODULE 1: UNIT 3 / Lesson 1 

Unit Objectives 

1. Students will be able to exchange information about people, places, occupations and 

family. 

2. Students will practice saying and using numbers 1-100. 

3. Students will develop the ability to tell the time. 

4. Students will be able to ask and answer questions about basic personal information 

using direct and ‘Wh‘ question forms.  

5. Students will be able to talk about themselves and their classmates in complete 

sentences using the present simple.  

Lesson Objectives 

 
1. Students will practice asking and answering direct questions, telling the time and taking 

message on the telephone. 

2. Students will be more aware of word stress and linking sounds in English. 

3. Students will review courseware vocabulary for describing people, jobs and lifestyle. 

4. Students will be given the opportunity to practice and develop fluency skills, particularly 

staring conversation. 

5. Pronunciation will be dealt with as the need arises during the lesson.  

*Check homework prior to beginning the lesson. Answers: 1c) 2b) 3b) 4c) 5a) 6b) 7b) 8c). 

Have students exchange their personal information in pairs. 

Activity 1: Review (Slide 2)  

Objectives To review courseware content  
To consolidate asking and answering questions using do, don’t. 
does, doesn’t, is, isn’t. 

Activity Type Q&A 

Interaction  T-S  

Preparation None 

Assumption Students will recall courseware content 

Anticipated problem Inaccurate production of target language 

Solution Follow-up personalisation activity to reinforce 

Time 10 minutes 

Target Language 

 
Richard Chin 

 Does he teach English? No, he doesn’t. (He teaches science and math). 
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 Does he like his job? Yes, he does. 

 Does he make a lot of money? No, he doesn’t. (His salary is low, he doesn’t have 
much money). 

 Is he married? Yes, he is.  

 Does he have a daughter? No, he has a son.  

 Do Richard and his family live in a house? No, they don’t. (Richard and his family live 

on the 4
th.

 floor of a large apartment building. 
Sara Scott 

 Does Sara work in a large hospital? Yes, she does. 

 Does she work hard? Yes, she does.  

 Is she single? Yes, she is (but she has a boyfriend).  

 Does she live alone? No, she doesn’t. (Sara lives with her sister Chris).  

 Does she live in an apartment? Yes, she does. (She lives in an expensive apartment. 
It’s very large and comfortable).  

Henry Thornton 

 Does Henry work hard? No, he doesn’t. (He doesn’t work hard but he has lots of 
money. His parents are rich).  

 Does he live in an apartment? No, he doesn’t. (Henry lives in a big house).  

 Does he have children? No, he doesn’t.  

 Is he married? No, he isn’t. (He’s single).   
 
Procedure 
 
1. Click on the slide. Ask the class some quick-fire questions about the characters from the 

courseware. See Target Language box for suggested questions and answers.  
2. Divide the class into groups of three.  
3. Instruct each student in each group to take on the role of Sara, Richard or Henry. Tell 

students to ask and answer questions about their jobs and situations. Students should 
answer using the first person singular i.e. as one of the courseware characters.  

4. Model an example with a confident student e.g. Sara, do you live in an apartment? Yes, I 
do. Are you married? No, I’m not. Check students are aware of question and answer 
forms. 

5. Monitor output and correct as necessary.  
 
Activity 2: 20 Questions (Slide 3)  

Objectives To extend asking and answering questions direct questions 
To consolidate courseware vocabulary 
To personalise target language 

Activity Type 20 questions 

Interaction  T-S / S-S 

Preparation None 

Assumption Students will formulate appropriate questions 

Anticipated problem Vocabulary 

Solution Peer input 
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Time 5-10 minutes 

Target Language 

 
Direct questions to be answered by ‘Yes’ or ‘No’.  

 
Procedure 

1. Click on the slide. Invite the class to answer the questions. Correct inaccuracies. 
2. Ask random students personalised questions based on the slide content e.g. do you like 

fish? Do you like cats? Do you work hard? Are you a doctor? 
3. Demonstrate the rules of the follow-up game by choosing an object, an occupation or an 

action for revision e.g. doctor. 
4. Tell the class that you are thinking about a job and invite them to discover what it is by 

asking questions which can be answered by ‘Yes’ or ‘No’ e.g. Do you work in the 
evenings? Do you work alone? Do you have a good salary?  

5. Write some word categories on the white board. Have students then take turns to think 
of a word from the module and invite their classmates to ask questions to find out what 
the word is.  

6. Continue until everyone has had a turn at selecting a word. 

Activity 3: Stress is good for you! (Slide 4)  

Objectives To review courseware vocabulary 
To raise awareness of word stress for comprehension 

Activity Type Pronunciation drill 

Interaction  T-S  

Preparation None 

Assumption Students will recognise stress 

Anticipated problem Comprehension 

Solution Drill 

Time 5-10 minutes 

Target Language 

 
rich, money, poor, salary, apartment, expensive, inexpensive, large, teacher, school, 
married, doctor, son, hospital, boyfriend, sister, single, office, parents, daughter.  
 
Procedure 
 
1. Do not click on the slide at this stage.  
2. Write ‘word stress’ on the board and elicit meaning from the class. Answer: an accent on 

certain syllables when speaking English. 
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3. Now ask the class if each syllable is stressed in their first language. (In Japanese for 
example each syllable is pronounced with equal stress).  Explain that in English some 
syllables are stressed.  

4. Write the following words on the board, have the class pronounce them and then ask if 
the words sound the same: photograph, photographer, photographic. Correct and drill 
stress as required: PHOtograph, phoTOgrapher, photoGRAPHic.  

5. Ask the students why it is important to use word stress when speaking English. Answer: 
Stress helps native English speakers understand each other but it can make it difficult for 
non-natives to understand English speakers. Native speakers of English listen for the 
stressed syllables.  

6. Click on the first section of the slide. Read the rules out. 
7. Refer to the next section of the slide. Have the students work in pairs to decide where 

the stress is (or isn’t) placed on each of the words. 
8. Click on the last section of the slide and allow the students to check their answers. 
9. Finally, conduct a whole class pronunciation drill.  
 
 
Activity 4: Time (Slide 5)  

Objectives To review and practice telling the time 

Activity Type 1. Dictation 2. What time is it? (game) 

Interaction  T-S/S-S 

Preparation Optional: clock for telling the time 

Assumption Students will comprehend information 

Anticipated problem Comprehension 

Solution Drill  

Time 3-5 minutes 

Target Language 

 
It’s 4:15, 9:13, 20 to 4, 5 past 12, quarter to 6, five after 12, 7:40, 2:30, 5 past 8, 3:25, 5:15. 
  
 
Procedure 
 
1. Do not click on the slide. Tell the class that they will need a piece of paper and a pen to 

write down the times you are going to read out. 
2. Read the times in the Target Language box twice. 
3. Click on the slide. Allow students to check their answers. 
4. Language tip: point out the differences between US and GB English e.g. 5 after 12 / 

AmE, 5 past 12 / BrE, a quarter before 12 / AmE, quarter to 12 / BrE. 
5. Draw a clock face on the board. Ask the class to tell you the time as you illustrate and 

describe as follows: “The hour hand is on the three, the minute hand is on the two. What 
time is it?” 
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6. Now ask a student to describe the time; e.g. "The hour hand is on the four, the minute 
hand is on the nine. What time is it?" Have the rest of the class guess the time. Continue 
until all the students have had the opportunity to describe the time.  

 
Activity 5: Problem Solving (Slide 6) 
 

Objectives To consolidate telling the time by solving word problems 
To develop reading for detail 

Activity Type Problem stories 

Interaction  S-S (Pair-work) 

Preparation None 

Assumption Students will be able to solve problems 

Anticipated problem Comprehension 

Solution Review 

Time 5-10 minutes 

Target Language 

 
Answers: a) 4:30 b) 11:25 c) 7:55 d) 8:45 

 
Procedure 
 
1. Click on the slide.  Read through the first problem with the class. See Target Language 

box for answers. 
2. Instruct the students to work in pairs to solve the remaining problems. Set a time for 

task completion. Monitor and assist as necessary. 
3. Ask students to report back with the answers.  
4. Optional: invite the students to work in pairs to think of their own word problem using 

the models on the slide.  
 
Activity 6: Time phrases (Slide 7) 

Objectives To develop fixed expressions in talking about time 
To encourage fluency and personalisation 

Activity Type Vocabulary building 

Interaction  T-S  

Preparation None 

Assumption Students will recognise similar fixed expressions used every day in  
L1 

Anticipated problem Comprehension 

Solution Review 
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Time 3-5 minutes 

Target Language 

 
See slide 

 
Procedure 
 
1. Do not click on the slide at this stage. Ask the class how many times a day they hear or 

use the word ‘time’?  
2. Click on the slide. Read through the sentences and expressions for the class. Check 

comprehension. Ask the students if they use any of the sentences on the slide (in their 
L1).  

3. Encourage a brief class discussion by asking the class some questions related to the 
content e.g. what time is it? What time do you normally have lunch? Do you agree that 
time flies? Do you sometimes feel you don’t have enough time? 

4. Ask the class if they know any ‘time proverbs’ in English and/or in their L1. 
 
Activity 7: Taking and leaving telephone messages (Slides 8-9) 

Objectives To develop the use of fixed expressions in taking and leaving 
telephone messages 
To practice linking words  

Activity Type Matching exercise, role-play and pronunciation drill 

Interaction  S-S (Pair-work) 

Preparation Telephone worksheet – 1 copy per student 

Assumption Students will use target language in role-play 

Anticipated problem Memorisation 

Solution Consolidation 

Time 10-20 minutes 

Target Language 

 
Task 1 correct order: 1, 8,3,7,4,6,2,5. 

 
Procedure    
 
1. Click on slide 8.   
2. Ask the students how often they telephone in English (or have them imagine situations 

in which they may have to call in English in the future).  
3. Distribute the worksheets. Refer to the instructions for task 1. Check comprehension. 
4. Invite the students to work in pairs. Set a time for task completion. Monitor output. 
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5. Check the answers with the class. See Target Language box. 
6. Instruct the students to role-play the dialog with their partner, each taking turns to take 

and leave the message. 
7. Monitor output. Assist individual learners as necessary. 
8. Have students change partner. Refer to the task 2 on the worksheet. Check 

comprehension.  
9. Give students time to prepare for the role-play. Allocate roles as necessary. Monitor 

output. 
10. Reinforce use of the target language by inviting students to swap roles and repeat the 

dialog using their own names.  
11. Click on slide 9. Read through the information for the class.  
12. Instruct the students to decide which words are linked.  
13. Emphasise the links as you read the sentences out for the class as follows: 

 

 Could I have your name? 

 Can I leave a message? 

 Could you ask Ali to call me? 

 He’s not here right now. 
 

14. Drill linking example sentences.  
 
 
Summary (Slide 10) 
 
Invite students to briefly answer the questions on the slide.   
 
Homework (Slide 11) 
 
1. Hand out a copy of the worksheet to each student. 
2. Read through the assignment task with the class. Check comprehension.  
3. Provide students with a deadline for completion e.g., for next class. 
 

 



NDEM1U3L1 Telephoning 
 

TASK 1: Matching 

Work with a partner. Put the dialog in the correct order. Then practice taking and leaving the 

message. 

A B 

1) Could I speak to Ali please? 5) Bye. 

2) Thanks for your help. Bye. 6) O.K. I’ll give him the message 

3) Yes, could you ask him to call me back? 7) Sure. Can I take your name and number? 

4) Yes. This is Luisa from Ultima. The 
number’s 34 (that’s the code for Spain) 
then 21-254-5778. 

8) I’m sorry he’s not here right now. Can I 
take a message? 

 

 

TASK 2: Telephone conversation 

Work with a different partner. Ali returns Luisa’s call. Use the prompts below to help you 

have the conversation.  

 
Ali Al Suwaidi 

 
Luisa 

1) Ask to speak to Luisa. 2) Say sorry – Luisa is not here. Give a 
reason. 

3) Ask if Luisa can call you back. Give a 
reason for the call.  

4) Ask for the caller’s number. 

5) Give your number.  6) Repeat the number. Ask the caller to 
spell his name. 

7) Spell your name. 8) Repeat the spelling. Say you will give 
Luisa the message. 

9) Say thank you and goodbye. 10) Say thank you and goodbye. 

 

Now change roles. Repeat the dialog using your own names.  



NDEM1U3L1 Homework 
 

Daylight Saving Time – DST 

Daylight Saving Time or "Summer Time" is a way of having more daylight in the evenings by 
setting the clocks forward one hour during the longer days of summer, and back again in the 
fall. The clock moves ahead (= losing one hour) in the spring when DST starts, and falls back 
one hour (= gaining one hour) when DST ends in the fall. To remember which way the clock 
moves, some people say: “spring forward, fall back”. 

Many countries in the northern hemisphere use DST, but not all. Daylight saving time begins 
in the northern hemisphere between March–April and ends between September–
November. Standard time begins in the northern hemisphere between September–
November and ends between March–April. 

Daylight saving time begins in the southern hemisphere between September–November 
and ends between March–April. Standard time begins in the southern hemisphere between 
March–April and ends between September–November.  

Some countries use DST to make better use of the daylight in the evenings. Many people 
believe that DST helps to reduce road accidents. The extra hour of daylight in the evening 
also gives children more social time and can help the tourism industry because it increases 
the number of outdoor activities. 

DST is also used to save energy and reduce artificial light needed during the evening hours 
— clocks are set one hour ahead during the spring, and one hour back to standard time in 
the autumn. However, while some studies show a positive result, others do not. It is difficult 
to predict what will happen with Daylight Saving Time in the future. The daylight saving date 
in many countries may change from time to time due to special events or conditions.  
 

Benjamin Franklin of the USA first suggested Daylight Saving Time in 1784, but it was not 
until 1895 when an entomologist from New Zealand, George Vernon Hudson, presented a 
proposal for a two-hour daylight saving that modern DST was put into practice. It was not 
until World War I, in 1916, that DST was put in place by several countries in Europe.   

Today DST it is almost always one hour ahead  but throughout history there have been 
variations, such as half adjustment (30 minutes) or double adjustment (two hours), and 
adjustments of 20 and 40 minutes have also been used. A two-hour adjustment was used in 
several countries during the 1940s and elsewhere at times. 

 
Questions 

1) According to the article, why is DST a good idea? 
2) How do people remember which way the clocks move? 
3) When does DST begin and end in the northern hemisphere? 
4) What will happen to DST in the future? 
5) What is ‘an adjustment’? 
6) Is DST used in your country?  
7) Do you think DST is a good idea? Give reasons for your opinion. 

http://www.timeanddate.com/time/dst/spring-forward-fall-back.html
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NEW DYNAMIC ENGLISH MODULE 1: UNIT 3 / Lesson 2 

Unit Objectives 

1. Students will be able to exchange information about people, places, occupations and 

family. 

2. Students will practice saying and using numbers 1-100. 

3. Students will develop the ability to tell the time. 

4. Students will be able to ask and answer questions about basic personal information 

using direct and ‘Wh‘ question forms.  

5. Students will be able to talk about themselves and their classmates in complete 

sentences using the present simple.  

Lesson Objectives 

 
1. Students will review and extend using numbers 1-100. 

2. Students will consolidate and personalise module-related vocabulary. 

3. Students will be able to describe position using appropriate prepositions. 

4. Students will be given the opportunity to practice and develop fluency skills, particularly 

when using the telephone and in exchanging opinions. 

5. Pronunciation will be dealt with as the need arises during the lesson.  

*Check homework prior to beginning the lesson. Go around the class asking random 

students for their answers to the questions. Possible answers below. Encourage a brief class 

discussion around questions 6 and 7.  

1) DST makes better use of daylight, reduces road accidents, gives children more social 

time and helps tourist industry. 

2) Use of a saying: “spring forward, fall back”.  

3) Begins March-April, ends September-November. 

4) No one knows. 

5) change, modification, alteration. 

Activity 1: Review (Slide 2)  

Objectives To review prepositions of place 

Activity Type Q&A 

Interaction  T-S / S-S (group-work) 

Preparation None 

Assumption Students will use prepositions accurately 

Anticipated problem Inaccurate production of target language 

Solution Drill 
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Time 5-10 minutes 

Target Language 

 
 in, on, left, right, middle, next to, above, below, in front, behind. 

 
Procedure  
 
1. Click on the slide.  Go around the class asking students to identify where the courseware 

characters are in relation to each other e.g. Sara is on the left, Richard is in the middle. 

Correct the use of prepositions as necessary.  

2. Extend practice to describe a wider range of location e.g. Where is Kathy in relation to 

Richard? Whose picture is in the top left corner? Whose picture is above / below..?  

3. Divide the class into teams. Ensure there is some space in the room for this activity. 

4. Have pairs in each team take turns to follow your instructions. Designate one student as 

student A and one student as student B as pairs take turns. The students have to put 

themselves into the position that you say e.g. ‘Student A is next to Student B’, Student B 

is in front of Student A’ etc. 

5. The first pair in each team to complete the instruction correctly is awarded a point.  

 

Activity 2: Writing (Slides 3-4)  

Objectives To develop note-taking skills, punctuation, spelling and free writing 
ability. 

Activity Type 1. Speed writing 2. Text punctuation 

Interaction  S-S (Pair-work) 

Preparation Copy punctuation worksheets – 1 per pair of students 

Assumptions Students will be able to write continuously for two minutes. 
Students will be able to punctuate a text. 

Anticipated problem Memorisation, punctuation, spelling and accuracy. 

Solution Peer correction 

Time 10-15 minutes 

Target Language 

Period (.) Used to end a complete sentence. Example: He lives with his parents. In British English a 

period is called a “full stop”.  

Comma (,) Is like a pause inside a sentence when speaking. Helps to give meaning to the 

sentence. Used for items in a list, between three or more adjectives or adverbs and in 
numbers over 999.  
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Capital letter is used at the start of a sentence, with proper nouns, with personal pronouns 
and with adjectives from proper nouns.  

 
Procedure  
 
1. Do not click on the slide at this stage. 
2. Tell the students they will need a piece of paper and a pen for the next task. 
3. Instruct the students to write anything they can remember about one of the characters 

from the courseware for two minutes. Say “Go” to start the activity and announce 
“Stop” when two minutes has elapsed. 

4. Instruct students swap their paper with another student. Have students correct each 
other’s work.  

5. Monitor and assist students in correcting their partner’s writing e.g. punctuation marks, 
spelling and use of structures. 

6. Write the word ‘punctuation’ on the board. Ask the class for the meaning of the word. 
Possible answer: Punctuation is the system of symbols used to separate sentences and 
parts of sentences, to make their meaning clear. Each symbol is called a "punctuation 
mark". 

7. Ask the students to name some English punctuation marks. Possible answers: period / 
AmE, full stop / BrE. commas, question mark? exclamation mark! colon: semi colon; 
capital letter B. (Beginning English learners should know the period, comma, capital 
letter and question mark. Intermediate to advanced students should also know how to 
use colons and semi colons).  

8. Click on slide 3. Read through the explanations (see Target Language box) and refer to 
the examples on-screen. 

9. Organise pair-work. Distribute copies of the worksheet – 1 per pair. Option: alternative 
text. 

10. Ask the class what is missing from the text. Answer: punctuation. Tell the students to 
work in pairs to add capital letters, periods and commas as needed to make the text 
understandable. 

11. Set a time for task completion. Monitor and assist individual learners as required. 
12. Go around the class asking for pairs to report back with their corrections. 
13. Click on slide 4. Have the students check their answers. 
 
Activity 3: Interviews (Slide 5)  

Objectives To consolidate exchanging personal information 
To practice writing detailed information  
To develop fluency  

Activity Type 1. Information exchange 2. Writing 

Interaction  S-S (Pair-work & Group-work) 

Preparation None 

Assumptions Students will ask and answer questions accurately 
Students will be able to write about and introduce their partner 

Anticipated problem Writing 
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Solution Monitor 

Time 10-15 minutes 

Target Language 

 
 Student generated language 

 
Procedure  
 
1. Do not click on the slide at this stage. 
2. Divide the class into pairs. Tell the students that they are going to interview their 

partner. Check comprehension of ‘interview’. 
3. Click on the slide.  
4. Give the students a few moments to read through the information on the slide. Check 

vocabulary comprehension. 
5. Instruct the students to take turns asking and answering the questions. Explain that they 

can ask the questions in any order. 
6. Set a time for task completion. Monitor output. Encourage follow-up questions to 

develop fluency skills. 
7. Now tell the students they have one minute to write a paragraph about their partner. 
8. Have pairs form groups of four. Instruct students in each group to take turns to 

introduce their partner to the other pair. Write the opening phrase on the board for 
students to refer to i.e. this is X. S/he…. 

9. Monitor output. Correct individual mistakes as required. 
10. Invite a few students to report back with information about someone in their group. 
 
 
Activity 4: Telephoning (Slide 6)  

Objectives To develop the use of fixed expressions for telephoning 

Activity Type Telephone role-play 

Interaction  S-S (Pair-work) 

Preparation Copy and cut role-play cards – 1 role-play per pair of students 

Assumptions Students will ask and answer questions to exchange information 
 

Anticipated problem Use of telephone language 

Solution Monitor 

Time 10-15 minutes 

Target Language 

 
 See worksheet 
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Procedure  
 
1. Ask the students about telephone calls they make. Brainstorm and make a list of various 

telephone tasks such as making an appointment, calling a friend, etc.  
2. Review vocabulary and fixed expressions used for some of the scenarios. Write useful 

language on the board e.g. Can I speak to..? Can I take a message? What time? etc. 
3. Divide the class into pairs. Give each pair telephone role-play cards for one of the 

scenarios. 
4. Instruct pairs to practice the conversation based on the information on their cards. If 

possible, arrange the chairs back to back so that students can’t see each other when 
they talk. Alternatively, put a notebook or folder between the students to block their 
vision. This helps the students practice their conversation without relying on body 
language, similar to speaking on the telephone. 

5. Set a time for task completion. 
6. Monitor output. Feed in useful language where needed. 
7. After each scenario, ask the various pairs about their conversation. Conduct a short 

feedback session as necessary e.g. fixed expressions to use, leaving messages, levels of 
formality, etc. 

8. Extend practice by inviting the pairs to exchange their cards so that each pair has a 
different scenario to practice.  

9. Repeat the above procedure until all the students have had an opportunity to practice 
all the scenarios.  

10. Conduct a short feedback slot to review fixed expressions as required. 
 

Activity 5: Beep (Slide 7)  

Objectives To review numbers 1-100 

Activity Type The buzz game 

Interaction  S-S (Group-work) 

Preparation None 

Assumptions Students will recognise target numbers 
 

Anticipated problem Comprehension 

Solution Drill 

Time 5-10 minutes 

Target Language 

 
 Numbers 1-100 

 
Procedure 
 
1. Invite the students to stand up. 
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2. Tell the class that they are going to count starting from 1. Explain that every fourth 
number is to be replaced by the word “beep”. After a “beep” the next student must call 
out the next number and not the number that has been replaced e.g. 1, 2, 3, beep, 5, 6, 
7, beep, 9 etc. 

3. If a student hesitates too much or makes a mistake s/he must sit down. Eventually only 
one student is left standing.  Whenever a student sits down, begin from 1 again. 
Challenge the students to see how far they can get. 

 
Activity 9: Talking Lists (Slide 8)  
 

Objectives To develop fluency skills  

Activity Type Discussion and follow-up presentations 

Interaction  S-S (Group-work) 

Preparation None 

Assumptions Students will be engaged 

Anticipated problems Uneven participation 

Solution Monitor 

Time 
 

5-10 minutes 

Target Language 

 
Student generated language 

 
Procedure 
 
1. Do not click on the slide at this stage. 
2. Divide the class into groups of 4-6 students.  
3. Click on the slide. Read through the instructions and list categories for the class. Check 

vocabulary. 
4. Set a time for task completion. 
5. Monitor output. 
6. Invite a spokesperson from each group to present their group’s list.  
7. Encourage a class discussion about the choices made by each group. 
 
 
Summary (Slide 9) 
 
Invite students to briefly answer the questions on the slide. Time allowing; conduct a review 
and round-up of the module content. 
 



NDEM1U3L2 Telephone cards 
 

Student A (1) 
 
Call your friend Heren from English 
class. You have a question about 
homework. 

Student B (1) 
 
You are Heren’s husband. Heren is at 
the supermarket. 

Student A (2) 
 
Call your friend Satya.  
His number is 555-4481. 

Student B (2) 
 
There is no one called Satya at your 
home. Your number is 555-4881. 

Student A (3) 
 
You want to make an appointment for 
a haircut on Monday or Tuesday 
morning. 

Student B (3) 
 
You work at the hairdresser’s. The 
store is closed on Mondays. 

Student A (4) 
 
You would like to invite your classmate 
to dinner at your home. 

Student B (4) 
 
Your classmate is going to ask you a 
question. 

Student A (5) 
 
Janet Willis is the name of your boss. 
Call to tell her you are going to be 45 
minutes late for work. 

Student A (5) 
 
You are a receptionist at the company 
where your classmate works. Take a 
message from the caller. 

Student A (6) 
 
Call the museum. Ask what time the 
museum is open on Sundays. 

Student B (6) 
 
You work at the museum. The 
museum is open on Sundays from 1:00 
pm to 5:30 pm. 

 

 



NDEM1U3L2 Punctuation 
 

i love bridges walking across a large river a 

busy road or over a railway line is very 

exciting for me sometimes if the bridge is 

very high i feel like i’m flying if the bridge is 

very long i think there may be a problem 

arriving at the other side if the bridge is very 

narrow i think it may break when i travel i 

like to cross bridges in the usa i crossed the 

golden gate in zimbabwe i crossed the 

zambezi river to zambia in australia i crossed 

the sydney harbour bridge and when i was 

in thailand i crossed the friendship bridge to 

laos luckily i live in london where there are 

about 200 bridges across the river thames 
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