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Introduction  

 
Introduction 

 

Welcome to Dynamic Business English!  This course and its companion courses, Functioning in Business 
and English by the Numbers, are part of a suite of products that make up DynEd’s Business English Advantage 
Series.*  Used together in an intensive program, they provide a strategic foundation for using English in 
business situations and for moving up in the workplace.  Listening and speaking skills are especially focused 
on, as well as general business vocabulary, oral presentation skills, and the ability to exchange and confirm 
various types of information in a meeting.  Used separately, each course focuses on specific skill areas that 
may need to be addressed in a shorter, less intensive course. 

 
The main focus of Dynamic Business English is to prepare students to understand, present, and exchange 
business information based around several important themes:  (1) describing one’s company and its products 
or services; (2) presenting one’s work history and educational background, as in a job interview; (3) using 
quantitative expressions to talk about companies, products, services and sales; (4) presenting and contrasting 
products and services, as in a sales presentation; (5) explaining and justifying a business decision, as in a 
business meeting; and (6) making predictions about probable and improbable outcomes and their business 
consequences, as in a planning meeting. 

 
This course was developed by experienced teachers in an intensive business English program whose clients 
included students from many different types of companies: heavy industry, banks, construction, 
telecommunications, and advertising.  Regardless of the industrial grouping however, certain types of 
information and tasks were universal, such as the ability to explain one’s job, to give reasons for a decision, 
and to contrast products and services.  Though the products and services were different, the type of language 
required was the same, and this is what was focused on in the curriculum and is what forms the basis for this 
course. 

 
 
 

* The Business English Advantage Series also includes New Dynamic English and The Lost Secret.  An Instructor’s 
Guide is available. This series has ASTD Certification. 

 
 

Note:  For updates for DynEd products, please go to DynEd’s website at: 
 

http://www.dyned.com 
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Dynamic Business English  

 
Level 

 

Dynamic Business English is divided into six units.  The range of levels is from intermediate through upper- 
intermediate and advanced.  For lower-level students, New Dynamic English (Units 1~4) and The Lost 
Secret are recommended as excellent preparation.  To help determine a student’s level, DynEd’s Placement 
Test is recommended. 

 
In general, the course is best used with students whose listening and speaking skills are weaker than their 
reading and writing skills.  Optimally, students should understand 50~70% of the information on first 
hearing, without repetition and without the use of text. By the end of study, they should easily understand 
90% or more of the content, be able to summarize it with reasonable accuracy and confidence, and be able to 
express the same type of information when applied to their own job situation with confidence and fluency. 

 
Depending on the learner’s level, each unit requires ten to fifteen hours of study and practice, but this is 
highly variable, depending on how often they study the material, whether there is good classroom support, 
and what other courses are being used in parallel. 

 
Business Vocabulary 

 

The language in each unit is tied to a particular business theme.  Each lesson introduces and recycles high- 
frequency vocabulary items that are essential in general business communications and in a variety of 
professions.  Whatever their business interests, students learning English for business purposes will need to 
talk about their job, their company, products and services, and important events or decisions affecting the 
company.  The course builds and reinforces basic business vocabulary in a cyclical manner, including the 
logic necessary to express business concepts, so that true communicative competence is developed. 

 
Quantitative English 

 

Each unit in this course is linked to a lesson from English by the Numbers.  These lessons address an important 
need among students learning English for business purposes.  While students may learn the concepts, language 
structures, and vocabulary appropriate for general business communication, they frequently lack proficiency in 
the area of technical and quantitative language.  The Quantitative English lessons in English by the Numbers 
and the quantitative exercises provided in this Instructor’s Manual strengthen students’ technical language skills 
by focusing on such skills as expressing numbers and numerical relations, making quantitative comparisons, 
and describing line and bar graphs. 

 
Concept-Based Approach 

 

Dynamic Business English uses a concept-based approach to language learning.  Each unit presents key 
language concepts and structures, such as duration, comparison, description, degrees of certainty, 
conditionality, specification, cause/effect, number, amount, and passive voice.  Care has been taken to focus 
on the concepts used most frequently in English and with the most generative power.  Although the course 
focuses on particular types of companies and products, the language concepts and structures presented in the 
course can be applied to a wide range of business situations.  One of the teacher’s main tasks is to have the 
student use the language models provided in the course to communicate about their own situations, jobs, or 
business problems. 
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Introduction  

 
 Setting Up a Sequence of Courses 
 

A sample sequence from an intensive course is as follows: 
 
 
 

Placement Level Appropriate Courses 
 

1.7~2.2 New Dynamic English Module 5 + Dynamic Business English 1 & 2 + 
English by the Numbers, Units 1 & 2 

 
2.0~2.5 New Dynamic English Module 6 + Dynamic Business English 3 & 4 + 

Functioning in Business, Units 1~5, + English by the Numbers, Units 3 & 4 
 

2.5~2.7 New Dynamic English Module 7 + Dynamic Business English 5 & 6 + 
Functioning in Business, Units 6~9 (with review) + English by the Numbers, 
Units 5 & 6 

 
2.7~3.0 New Dynamic English Module 8 + Dialogue +Advanced Listening + Test Mountain  

 

 
 

To administer the above program, it is useful to use the Placement Test to help determine the level of each 
student.  Use the Records Manager to sort the students by their placement levels and put them into an 
appropriate class and study path.   Once the program is underway, the Records Manager and Intelligent 
Tutor will monitor and evaluate the study of each student.  It’s important that students take the Mastery Tests 
to confirm their mastery of the material.  Please see the Records Manager Guide for detailed information 
about how to lock and unlock units, lessons, and Mastery Tests. 
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Dynamic Business English  

 
Course Content 
 

Dynamic Business English consists of six units. The key learning points for each are listed below: 
 

Scope and Sequence: Dynamic Business English Units 1 & 2 
Units & Lessons Main Learning Points Comments 

 
Unit 1 

 

Company Description 
 
Presentation 

Ace Corporation 
United Industries 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation w/SR 

At a Party w/SR 
Speech Practice w/SR 
Video Review 

Mastery Test 

 
• Existential there, there are 300 employees… 
• Definite & indefinite reference (articles and 

reference language, another, the third…) 
• Temporal sequence,  since then, in recent 

years 
• Passive vs. Active voice 
• Wh- questions about one’s company and its 

history 
• Present perfect to express change, the 

company has done well 
• Quantities and ‘how many’ questions 
• Locations of companies and competitors 
• Adjectives: well-managed, well made, high 

quality, etc. 
• Introducing oneself and one’s company 

 
• Students learn to give a basic 

presentation of their company 
in terms of products, location, 
customers and history. 

 
• Students learn to introduce 

themselves and their company 
in a social setting. 

 
• Students learn to ask and 

answer basic questions about 
their company and its 
products. 

 

 
Unit 2 

 

Work Experience 
 
Presentation Jean 

Nielsen Tom 
Jones Federal 
Motors 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation 1 w/SR 

A Job Interview w/SR 
Speech Practice w/SR 
Video Review 

Simulation 2 w/SR 
Promotion w/SR 
Speech Practice w/SR 
Video Review 

Mastery Test 

 
• Sequence of events, she worked there for 

seven years, until 2005, then, right after… 
• Passive vs. Active voice, Jean was replaced 

by Steve, Steve replaced Jean, ten percent of 
the workers were laid off, he was transferred 
to… 

• Expressing duration, for more than ten years, 
since 2005, until 2005 

• Wh- and how long questions about sequence, 
duration and points of time 

• Verb tenses: past, past progressive, present 
perfect, present perfect continuous 

• Present and future perfect, she will have been 
there for ten years, he has been working in 
the R&D Department since… 

• Since/when  clauses: since he joined the 
company, when she left the company 

• Job transition verbs:  promote, transfer, quit, 
hire, fire, lay off, join, leave 

• Job Interview questions and answers 
• Giving reasons and recommendations in a 

meeting, I recommend a ten percent increase. 

 
• Students learn to give a brief 

job description, including their 
responsibilities and 
background. 

 
• Students learn to describe the 

structure of their company, 
who is in charge, and how 
things have changed. 

 
• Students learn to ask and 

answer basic questions about 
their job history, education, 
and responsibilities in an 
interview situation. 

 
• This unit prepares students to 

begin the course Functioning 
in Business. 
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Scope and Sequence 

 

 

 Scope and Sequence: Dynamic Business English Units 3 & 4 
Units & Lessons Main Learning Points Comments 

 
Unit 3 

 

Manufacturing and Trade 
Presentation 

YR1 Robot 
OA-X Computer 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation w/SR 

Foreign Trade w/SR 
Speech Practice w/SR 
Video Review 

Mastery Test 

 
• Quantitative Reference with adjective phrases 

and passive clauses, ten percent of the units 
made in 1989, of the ten thousand units 
made in 1998, 

• Passive voice, it’s being used to, it’s used for, 
were exported 

• Purpose, used for, used to, designed to, to 
improve its office efficiency 

• Questions using quantitative expressions, 
How many of the units made in 1989… 

• Vocabulary related to trade, export, import, 
free trade, etc. 

• Exchanging opinions in a business situation, 
I’m generally against free trade.  Oh?  Why 
is that? 

 
• Students learn to use 

quantitative expressions to 
refer to something and to 
build longer sentences. 

 
• Students learn to talk about 

how and why something is 
being used. 

 
• Students learn to deal with 

controversial questions about 
subjects such as trade. 

 
• This unit works well in 

parallel with Functioning in 
Business. 

 
Unit 4 
Product Comparisons 
Presentation 

The Epic 
The SX 
The Aria 
A Comparison 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation 1 w/SR 

Buying a Car w/SR 
Speech Practice w/SR 
Video Review 

Simulation 2 w/SR 
Buying Preferences w/SR 
Speech Practice w/SR 
Video Review 

Mastery Test 

 
• Comparatives & Superlatives related to 

product specifications, the best made, the best 
selling, the least expensive, $4,000 more than, 
isn’t as expensive as 

• Countable  and  Uncountable  Amounts,  38 
miles per gallon, much more expensive, lots 
of standard features, how many more, how 
much more 

• Comparison of amount, twice as much  as, 
half the price, how much more… 

• Classification, in terms of size, as for price, 
such as 

• Change, sales are up by more than twenty 
percent, sales improved, it began to earn a 
good reputation, it has become… 

• Vocabulary related to product description, 
safety   record,   highly   rated,   base   price, 
trouble free, customer survey, low cost 
maintenance, warranty, dependability… 

 
• Students learn to present, 

describe and compare 
products. 

 
• Students learn to make both 

quantitative and qualitative 
comparisons about products. 

 
• Students learn to ask and 

answer questions about 
products and the differences 
between products. 

 
• Students learn to express 

their product preferences. 
 
• This unit works well in 

parallel with Functioning in 
Business. 
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Dynamic Business English  

 
 Scope and Sequence: Dynamic Business English Units 5 & 6 

Units & Lessons Main Learning Points Comments 
 
Unit 5 

 

Decision Making 
 

Presentation 
Sonia Scott 
Bob Francis 
Ed Smith 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation w/SR 

Making a Decision w/SR 
Speech Practice w/SR 
Video Review 

Mastery Test 

• Cause/effect, logical connection, depends on, 
if…then, in order to, so that, as a result, 
whether or not, either/or, a good chance that, 
though, unless, even if, she’ll have to… 

• Conditional, if he does well, if he refuses to 
go, he may…, in that case he could afford to 

• Degrees of certainty, modals,   may, could, 
might, a good chance, whatever happens 

• Reason and Purpose, in order to, so that, 
because, according to company policy… 

• Verb + infinitive, refuses to go, would like to 
help, would prefer to be sent 

• About + passive gerund, isn’t happy about 
being asked, about being posted… 

• Preference, would prefer, would rather 
• Vocabulary related to making decisions, 

consider, decide, choose, the best/better 
choice, either/or, the better choice 

• Giving facts and recommendations, deciding 
on a course of action, So you won’t consider 
Ed for the job?  Let’s see what he says, Well, 
if that’s what he needs, I think we should…. 

• Students learn to express 
alternatives and give reasons 
for deciding on one course 
of action over another. 

 

• Students learn to express 
different degrees of certainty   
in linking ideas and events. 

• Students learn to express 
logical relationships so that 
they can participate in a 
decision making meeting. 

• Students develop oral 
fluency and confidence to 
express more complex ideas 
in a business-meeting 
situation. 

 

• This unit works well in 
parallel with Functioning in 
Business. 

 
Unit 6 

 

Planning Ahead 
 

Presentation 
X-2 Test Success 
X-2 Test Failure 

Question Practice w/SR 
Focus Exercises 
Grammar Fill-Ins w/SR 
Simulation 1 w/SR 

Meeting the Press w/SR 
Speech Practice w/SR 

Simulation 2 w/SR 
Tech English Quiz w/SR 
Speech Practice w/SR 

Mastery Test 

• Cause/effect,  logical  connection,  dependent 
on, depends on several factors, not unless, 
even if, if…then, whatever the outcome 

• Conditional, if the test is a success, sales will 
increase,   a   test   failure   would   be   bad, 
purchase orders would be canceled 

• Degrees  of  certainty,  modals,  will,  may, 
could,  might  be  postponed,  a  high 
probability, unlikely, a possibility 

• Passives, modal + passive, will be canceled, 
will have been phased out, would have to be 
postponed 

• Clauses,    Production  can’t  begin  on  time 
unless tomorrow’s test is a success 

• Qualifiers, though, unless, even if, whether or 
not, not necessarily 

• Making Suppositions, Let’s suppose that 
• Vocabulary related to making plans and 

hypothesizing, what if… 

• The language in Units 5&6 
helps prepare students to 
participate in decision 
making and forecast analysis. 

 

• Students learn to distinguish 
between likely and unlikely 
outcomes when making 
plans. 

 

• Students learn to express 
degrees of certainty, 
probability, and confidence. 

 

• Students learn to link 
together complex ideas based 
on causal relations. 

 

• This unit works well with 
New Dynamic English 4. 
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Scope and Sequence 

 

 

Scope and Sequence: English by the Numbers 

 

Units Main Learning Points Comments 
 
Unit 1 

 

Numbers, Decimals, and 
Fractions 

 

• Large and small numbers, tens, hundreds, 
thousands 

• Difference between ‘-ty’ and ‘teen’ numbers 
• Fractions 
• Decimal fractions and percents 

 

• Students learn how to express 
and accurately understand 
numbers and fractions. 

• Prepares students to 
exchange numerical 
information. 

 
 
Unit 2 

 

Numerical Operations 
and Relations 

 

• Expressing and understanding arithmetic 
operations: addition, subtraction, multiplication, 
and division 

• Exponents and Roots 
• Quantitative relationships:  25% more than, the 

two largest, ten percent of the largest 

 
• Students learn to accurately 

understand and explain 
numerical operations and 
relations between numbers. 

 
 
Unit 3 

 

Related Changes 

 

• Connected and unconnected changes: as  x 
increased, y increased; both x and y are 
increasing 

• Vocabulary related to increases, decreases, 
change, and no change: decline, rise, get 
weaker, continues to climb, as a result, fewer... 

 

• Students learn to understand 
and express related changes 
in quantities. 

• Especially useful for 
understanding financial news 
and reports. 

 
 
Unit 4 

 

Describing Line Graphs 

 

• Understanding   and   expressing   changes   as 
expressed in line graphs:   from 1998, sales 
increased steadily until they reached a high in 
2000 

• Using the present perfect to express 
information in a line graph:  this shows how the 
average family has been getting smaller. 

 

 
 
• Students learn to understand 

and present graphical 
information in English. 

 
 
Unit 5 

 

Describing Bar Graphs 

 

• Understanding and expressing changes as 
expressed in bar graphs:  Even though Sweden 
and the US spend the most on education, their 
test scores are the lowest. 

• Comparisons: there is a higher ratio of 
spending for... than.... 

 
• Students learn to understand 

and present graphical 
information in English. 

 
 
Unit 6 

 

Overview and Quiz 

 

• Numbers & Operations 
• Logical relations:  must be, might be, could be, 

etc. 
• Graphs: According to this graph... Equations: 

F is inversely proportional to... 
• Probabilities:  The probability is 1 in 4. 

 
• Students learn to understand 

and present a variety of 
important quantitative 
information and expressions. 
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Dynamic Business English  

 
Lesson Organization 

 

Each Dynamic Business English unit is divided into several lessons, beginning with a Presentation lesson, 
and ending with one or two Simulation lessons. 

 
The key lesson of each unit is the Presentation lesson.  This lesson introduces the theme of the unit and 
provides the language models which are reviewed and developed in the other lessons.  After listening 
extensively to each section of this lesson, first for general comprehension, then for the details of each sentence, 
students should do each of the other lessons a number of times on a daily basis while continuing to record and 
review the sentences in the Presentation lesson.  In this way, the key language will be mastered, along with all 
the vocabulary.  In class, students should extend the language in role-plays, pair-work and in oral 
presentations, so that they can use it to express their own business experience. 

 
As students go through each Presentation lesson, they will hear comprehension questions, which they answer 
by clicking on a word, sentence, or picture.  If the student does not respond within a reasonable amount of 
time, the question is repeated.  The questions serve to reinforce the main points of the lesson, and also to 
engage students more actively in the learning experience.  As students answer the questions, the program 
automatically monitors the responses and adjusts the depth of the lesson to the performance level of the student.  
See the Shuffler Level for more information. 

 
The Question Practice lesson in each unit focuses on question formation and oral fluency development. Using 
the Speech Recognition (SR) feature of the course, students form questions from a group of phrases and say 
it as clearly as they can.  If recognized, the student’s score will increase, and the correct answer will be shown 
on the screen and repeated, to confirm the correct pronunciation.  If the student is not recognized, the student 
will be given another chance to put together and say the sentence so that it is recognized. Students 
should go through this lesson frequently so that they become confident and fluent.  As with all other lessons in 
the program, the exercise sentences are randomized so that the lesson varies each time.  This encourages the 
repetitive practice that is essential for developing automaticity and language mastery. 

 
The Focus Exercise lesson in each unit focuses on syntax and vocabulary.  Students click and drag words to 
form a sentence that either answers a question or completes a thought.  If correct, the student’s score will 
increase, and the correct sentence will be repeated.  Students should go through this lesson frequently so that 
they can correctly complete each exercise without effort. 

 
The Dictations require students to listen closely to a series of sentences from the Presentation.  The focus is 
on the details of each sentence, at the individual word level.  After first hearing the sentences in sequence, 
students fill-in blanks in each of the sentences with a word from a list of words that appear at the top of the 
screen.  Students should go through this lesson frequently so that they can correctly complete each sentence 
without effort. 

 
The Grammar Fill-Ins lesson helps students check their understanding of important grammar and 
vocabulary.  Students select from three choices to fill-in a blank.  They may use the Speech Recognition 
feature to “say” the entire sentence, including their choice, or they may use the mouse to indicate their 
choice.  If the student’s choice is recognized as correct, their score will increase, and the correct sentence will 
be repeated.  As with the other reinforcement lessons, this lesson should be studied and reviewed often. 

 
The Simulation lessons provide students with an excellent opportunity to see how the target language of the 
unit can be extended into a variety of video situations, such as in a Job Interview (from Disc 2).  In each 
simulation, students can use the Speech Recognition (SR) feature to respond appropriately in the 
conversation.  These lessons can serve as a model for class role-plays or video projects, and they can provide 
material for a discussion of cultural differences. 
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Instructor’s Guide: Dynamic Business English  

 

 
 
 

The Mastery Tests for each unit should be taken after students have studied and reviewed all the lessons in the 
unit and until they are confident that they can understand and use the language with ease.  In order to enable 
students to take a Mastery Test, the teacher must use the Records Manager to unlock the test.  Once a test is 
taken, it will automatically lock again to prevent students from taking the test several times in succession.  In 
general, students should score at least 85% on the Mastery Test and get an 80% or more Completion 
Percentage for each lesson to successfully complete the unit.  If this is done, students will take great strides 
in acquiring the target language (both syntax and vocabulary) as opposed to short-term memorization which 
will quickly fade. 

 
The Shuffler Level and Completion Percentage 

 

A unique feature of DynEd courseware is the Shuffler.  As a student answers questions and completes activities, 
the "Shuffler Level" (from 0.0 to 3.0) rises or falls, and the computer adjusts the depth or difficulty of the lesson 
accordingly.  Additional sentences, more vocabulary, more difficult comprehension questions, and even new 
information, are sometimes introduced at higher shuffler levels. 

 
In the Presentation lesson of Unit 1, for example, the student will hear the sentence “The company is doing 
well.”  As the shuffler level rises, however, the student may also hear the alternate form, “In recent years the 
company has done well.” Additional comprehension questions will also appear. 

 
The Completion Percentage is shown in the student’s Study Records and by the            icons in the unit menus.  
This is a measure of how thoroughly the student has studied and practiced each lesson.  For more detailed 
information, please see the Business English Advantage Series Teachers Guide or the Records Manager 
Guide. 

 
Instructor’s Guide 

 

This Instructor’s Guide is designed to help teachers design lesson plans based on Dynamic Business English. 
For each unit, the guide contains: 

 

•  Unit Introduction: Goals and Learning Points 
•  Classroom Activities:  Suggested Teaching and Extension Activities 
•  Key Sentences:  Lesson Transcripts 
•  Focused Listening Tasks: Listening and  Follow-up tasks 
•  Exercises: Written exercises related to each of the focused listening tasks 
•  A Quantitative English exercise (from English by the Numbers) 

 
Please consult the Instructor’s Guide for the Business English Advantage Series to see how to coordinate this 
course with the other courses in the series:  New Dynamic English, The Lost Secret, Functioning in 
Business, and English by the Numbers. 

 
General Classroom Guidelines 

 

Though Dynamic Business English can be useful in a self-study mode, it is designed to be supported by 
classroom activities such as role-plays, pair practice, and especially student oral presentations - even if no 
computer is in the classroom.  These activities allow the student to practice extending the language of each 
unit from the examples in the presentation lessons to the actual needs and experiences of the students.  Short 
oral presentations (1~3 minutes) which follow the themes of each unit are an important component of classroom 
activities, and these can be followed up by Question and Answer sessions.   Nothing takes the place of 
actual experience, and the classroom is where students can get the kind of experience and feedback that prepares 
them to use English in real business situations. 
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Dynamic Business English  
 
 
 

In companies and countries where English is the day-to-day language of business, there is less of a need for 
classroom follow-up, so the course can work extremely well in a self-study mode.  However, many students 
who need to improve their English skills will benefit from regularly scheduled classes or tutorials, even if 
only once every two weeks, since it helps to motivate them to work more effectively on their own. 

 
In most teaching situations where computers are available, it isn’t possible for all students to work individually 
at the computer at the same time.  One option is for two or three students to work together at each computer.  
Students should be encouraged to discuss comprehension questions and choices before selecting an answer and 
to work cooperatively on the exercises.  If possible, avoid grouping students of the same language background.  
Another option is to divide the class into groups.  While one group works on the computers for 20~25 minutes, 
another group works with the teacher, and a third group prepares oral presentations or does written assignments.  
This approach allows the teacher to work with smaller groups of students and allows students to use computers 
even when there aren’t enough computers for each student in the class. 

 

Pre-Listening 
Before students begin a lesson on the computer, a pre-listening activity can be excellent preparation.  For 
example, before beginning the unit on Manufacturing and Trade, which focuses on the manufacture, sales, and 
uses of products, the teacher may ask students to name some companies they are familiar with and state where 
and for what purpose their products are sold around the world.  The teacher can then present some of the 
sentences and learning points that the students will encounter in the unit presentation.  It is also useful to model 
some of the sentences for the class by using the computer and a large monitor.  Have students listen to the 
sentences and repeat or paraphrase key sentences.  This is especially valuable if the teacher is not a native 
speaker and needs to provide more native-like examples of spoken English. 

 

Listening Focus Tasks 
Language is a skill that must be acquired over time, through practice, repetition, and review.  It isn’t enough 
to ‘understand’ the language in each lesson.  The real learning takes place when students practice with the 
language until they master it and are fluent in its delivery.  Toward this end, students should be coached and 
encouraged to go through each lesson many times, and in different ways. 

 
This guide contains suggestions for six or seven different Focus Tasks for each Presentation lesson in the 
course.  Teachers can use these suggestions to help coach students and give assignments that help students 
work with a purpose.  Teachers can also monitor student activity through use of the Records Manager to see 
how students are using their study time, for example whether students are listening to repetitions, recording 
themselves, using the Glossary, or using the Speech Recognition feature effectively.  Students who are overly 
dependent on the ABC button, or the translation button, for example, may not be practicing effectively. 

 

Exercises 
The written Exercises in this guide are designed to serve as written reinforcement of the language presented 
in the units.  These written exercise handouts help students focus on and remember the key language forms and 
vocabulary that have been introduced.  They are short and simple to do, and should be done quickly, after 
the students have studied the lessons.  They are not intended to be tests, though they can easily serve as sample 
test questions for 5-minute mini-quizzes that can be used as another means to follow-up each lesson. The 
Exercises can be assigned as follow-up activities for in-class work or as homework. 

 
Students should also be encouraged to write their own exercises, based on the language extension work done 
in class.  Instead of asking Wh- questions about the characters in the courseware, for example, students may 
ask about each other or about companies and business leaders in the news. 
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Classroom Presentation and Extension Activities 
This Manual contains suggestions for classroom activities designed to help students focus on key points, and 
also to extend, personalize, or localize the language from the lesson.  These activities put students into a 
more active role where they can use the language and make it come alive for them.  This is where the teacher 
and classroom play an extremely important role, and where the combination of multimedia and teacher- directed 
classroom work becomes most effective. 

 

Classroom Follow-up 
Follow-up tasks may be oral or written.  They may involve the whole class, small groups, pairs or individual 
students. 

 
After students have spent time in a lesson, the teacher might ask a lower level class to repeat some of the 
basic sentences from the lesson and answer simple comprehension questions.  At a slightly higher level, 
teachers might ask students to summarize parts of the lesson or paraphrase some of the more complex sentences.  
The sample list of Questions under Key Sentences can be used to help develop questions about the material.  
Teachers can then draw on the collective memory of the class to reconstruct the information. Key facts, 
names, dates, or even simple graphs or pictures can then be put on the board to serve as a basis for classroom 
discussion and as mnemonics for student presentations.  If the school has an over-sized monitor or LCD panel 
connected to a computer, the program itself can be used in the classroom for this purpose. Students can 
then work in pairs to practice presenting or eliciting the information. 

 
Once students are confident with the language of the unit, the content should be extended and personalized. 
When discussing work history, for example, students can compare job descriptions for employees in different 
professions or at different levels within a single company.  In the unit on Product Comparisons, an excellent 
follow-up task is to have students compare two or three makes of a product they are familiar with.  This kind 
of activity demonstrates how useful the language of a lesson is when applied to their own lives and needs. 

 
Student Practice Guidelines 

 

Effective and frequent practice is the key to language acquisition.  Short, frequent sessions are generally 
more effective than infrequent sessions, however long, because fatigue and other factors lead to inattention. 
The greater the frequency, the less total time is required to move from one language level to another.  Ideally, 
students should go through the lessons five or more times per week in 25~45 minutes sessions each day. 

 
The amount of time and effort required in a particular lesson varies, depending on level, language background, 
and whether the course is used as the main course or as a course supplement.  However, it is intended that 
students go through each section of each lesson several times, preferably in short (25~45 minutes) interactive 
sessions.  Generally, students should go through each section of each unit in the following ways: 
(1) Preview, where they gain an overview of the lesson; 
(2) Comprehension, where they try to understand in increasing detail; 
(3) Study and Analysis, where they look at the text, check the glossary and generally try to understand the 

grammar and all vocabulary items; 
(4) Shadow & Record, where they say or paraphrase each sentence (in the Presentation lessons), record it 

and compare it with the model; 
(5) Review, where they regularly go over the sentences that they have been studying; and 
(6) Intermittent Review, where they periodically return to the lesson to check their mastery of the material. 

 
It is generally better to work on the lessons in small chunks spread out over several days than spend a large 
amount of time on only one day.  For a class meeting once or twice a week, the time spent in class should be 
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followed up by the students working on their own at least three or four times a week in 25~45 minutes study 
sessions.  In this way, the combination of classroom and self-study work will result in rapid progress. 

 
The  advantage  of  using  two  or  more  courses  in  parallel,  such  as  Dynamic  Business  English  and 
Functioning in Business is that a 45-minute study session can be divided into 2 sessions of 20~25 minutes 
each.  This keeps students engaged for a longer period of time without becoming bored.   In each 45-minute 
session, students should move from preview of new material to study/practice of material previewed in 
earlier sessions to regular review to intermittent review of material studied in previous weeks, and then they 
shift to the other course and repeat the same sequence.  By alternating between preview and study/practice 
activities, the students avoid exhaustion and fatigue, and are refreshed by the change in activity.  Another 
important advantage of using courses in parallel is that each course provides additional review and extension 
of the same or similar target language in the other course.  This synergy reduces the total time which would 
otherwise be required if each course were used separately. 

 

 
Note:  To develop listening comprehension, it is very important that students not rely on text support.  If 
the text is visible, the listening process is completely altered.  Therefore, students should not use the text 
support button until after they have listened to each sentence several times.  If the material is too difficult 
to be used in this way, students should work with less advanced material or review previous material. 

 
The Intelligent Tutor 

 

Many students feel ready to stop an activity when they ‘understand’ it. However, effective language learning 
should be approached as a skill to be acquired, and not merely an ‘understanding’ of grammar rules and 
vocabulary. The development of communicative competence and language automaticity requires regular 
focused  practice  through  a  cycle  of  preview,  comprehension,  practice,  and  review – and  this  over  an 
extended period of time. 

 
DynEd’s Intelligent Tutor analyzes the study data for each student and class, including Completion 
Percentages, study frequency, test score levels, and usage of features such as voice record, and makes 
recommendations for improving study practices.  This feature is a real time-saver for teachers and should be 
consulted on a regular basis.  For more information about the Intelligent Tutor, please consult the Records 
Manager Guide. 
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1.  Company Description 
 
Ace Corporation 
United Industries 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: An Introduction 

 
This unit prepares students to describe a company 
in terms of its products, office and factory locations, 
numbers of employees at various locations, and its 
customers. 

 
Two companies are presented:  Ace Corporation, 
a sporting goods manufacturer, and United 
Industries, a manufacturer of advanced products 
such as rocket engines, satellites and aircraft parts. 
Once the students can describe these companies 
with ease, they should practice describing other 
companies in the same way. 

 

 
Goals: 

 

To be able to understand and present a general 
description of a company, including a brief history. 

 
To be able to understand and ask general questions 
about a company, its products, and customers. 

 
To be able to introduce oneself in a business party 
situation. 

Learning Points 
company description (products, location, employees, 
customers):   sporting goods manufacturer, based in 
Seattle, employs more than fifteen thousand workers, 
overseas customers 
comparative: more than, fewer than 
description:   well-managed, well made, high quality, 
part-time 
location:  in Los Angeles, in the Chicago factory, where 
its main factory is located 
negation:   there weren't, she isn't, she doesn't, neither 
Ace nor United 
passive vs. active: 
passive:   was established, are sold, are used, are 
employed, aren’t made 
active:  Ace manufactures, it employs more than fifteen 
thousand  workers,  United  sells  its  products,  a  small 
group of engineers started the company 
present perfect: has been, have increased, has opened 
quantity and quantitative phrases:  fifty employees, 
fifteen thousand workers, between twenty and twenty- five 
thousand, a total of, more than, almost, some 
questions: 
yes/no:  Are these two companies competitors?  Does 
this company have any overseas offices? 
what, where, who:  What company makes aircraft parts? 
Where is the company’s head office?  Who sells sporting 
equipment? 
how many:  How many people work for United Industries? 
reference: 
general:  an American company, a sporting goods 
manufacturer, another 
specific: the company, the main one, the third, the other 
state:  Ace is a sporting goods manufacturer.  In recent 
years the company has done well.  Sales and profits have 
both increased. 
temporal sequence:  United was established in 1960 by 
a small group of engineers.  In 1965 it started to make 
aircraft parts. Since then it has... 
there (existential):  In Bonn there are thirty employees. 
There are three factories. 
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Classroom Activities 

 

Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with Ace Corporation.  Present the first part of the Presentation lesson in class. 
Focus on key vocabulary items and structures, such as:  establish (start), manufacture 
(make), well-managed, well made (high quality), products (things made and sold), office 
(where people work), factory (where people make things).  See if students can explain the 
meaning of each word in English.  Have the class practice repeating each sentence without 
looking at the text.  This usually requires several repetitions.  See if they can tell you what 
the words are and write them on the board. 

 
Step 2:  Oral Practice (2-4 minutes) 
In pairs, or small groups, have students practice summarizing the first part of the lesson. 

 
Step 3:  Listening Focus 
Assign students to do one or more of the Focused Listening tasks in the lab or at home. 

 
Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on the first section of United Industries.  See if the students know the vocabulary and 
can fluently repeat the sentences.  In pairs or small groups, have them practice summarizing 
the information about each of the two companies.  Then ask one or two of the stronger 
students to present the information to the class. 

 
Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listening tasks in the lab or at home. 

 

 
Follow-up 
Once the presentation lessons have been presented and practiced, introduce the Question Practice and Focus Exercises 
lessons.  Students should do these on their own, in the lab or at home.  As homework, assign the Practice Exercises. 
Then test the main points of the lesson, using the practice exercises as a model of items to test. 

 
When the students are comfortable with the language models presented in the unit, have them personalize and 
extend the language with two or more of the following Extension Activities.  If further preparation is necessary, 
have the students work in pairs or groups first. 

 

Extension Activities 
 

Company Products 
Part A 
Make three columns on the blackboard, labeled Company, Product, and Customers.  Ask the students to think of 
several companies, their products and customers.  Record the information in the appropriate columns.  For 
example: 

 
                      Company                                              Product                                        Customers                                                

ABC Corporation medical equipment hospitals 
General Motors cars general consumers 

 

Call on students one at a time, asking each student to choose one of the companies listed on the board.  The 
student should then describe the company with one or two statements.  For example: 

 

ABC Corporation makes medical equipment for hospitals. 
General Motors is a car manufacturer. Its cars are bought by general consumers. 
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Part B 
Divide the class into two teams.  Each team takes turns directing a question to the other team.  For example: 

 

Who makes medical equipment?  What does General Motors make?  Does ABC Corporation make cars?  Who 
buys cars? 

 

A member of the other team must answer the question.  You may want to assign points to each team for the 
number of correct answers. 

 
Chain of Questions: How many? 
Part A 
Divide the class into groups.  Ask the students in each group to prepare a chart summarizing information about 
their own company or school.  Students should indicate the name of their company, the location of its offices 
and factories, and the number of employees at each location. 

 
Ask for a volunteer to go to the blackboard and record the information students have summarized in their 
groups. The student should call on different groups until all the information for each company has been 
recorded. The class should then discuss and resolve any discrepancies in the information. 

 
Part B 
Conduct this exercise with the whole class.  Students think up one or two questions asking for information about 
the number of offices and factories at the company or the number of employees at each location.  For example: 
How many employees work at our factory in Paris?  Altogether, how many offices and factories do we have? 
One student begins the question chain by asking a question and choosing another student to answer.  If the 
second student cannot answer, the second student asks another student.  Once the question is answered, the 
student who answered the question asks a new question and continues the chain.  Continue this for four or five 
questions, and then ask the class to summarize the new information on the board. 

 
Oral Presentation 
Have each student give a 1~2 minutes, well-organized oral presentation about his/her company or department. 
Assume that the presentation is being given to a potential customer or business partner.  Use the presentations 
from this unit as a model. 

 
Another Company 
Collect annual reports and product information from a variety of companies.  Invite students to bring in 
company reports or brochures, or articles describing a company's products.  Divide the class into groups.  Each 
group selects a company and compiles information based on the documents you and the students have collected. 
Students should address the following questions: 

 

What does the company make? Who buys the company's products? Where 
is the company's main office? How many offices does the company have? 
Where are its offices located? How many factories does the company have? 
Where are the factories located? How many employees work at each office and factory? 

 
Ask each group to prepare a brief presentation to the class about the company. 

 
As an extension of this activity, ask students to prepare a short written description of each company.  Start a 
class file of company information.  Include in each file the written description of the company and any company 
documents you or the students have collected. The files can be used as resources for later activities. 
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Key Sentences 
 

Ace Corporation 
This is Ace Corporation.  It was established in 1920, 
more than ninety years ago. Ace manufactures sporting 
equipment such as tennis rackets, tennis balls, and 
fishing rods.  It's a well-managed company, 
and its products are well made.  Its main office is in 
New York, and there is another office in L.A.  Ace 
has two factories.  Its main factory is in Chicago. 
The other factory is in Miami. 

 
Its head office has three hundred employees.  The 
L.A. office employs around fifty.  Five thousand people 
are employed in the Chicago factory, and another one 
thousand one hundred and fifty work in the Miami 
factory. 

 
Ace's main customers are general consumers.  Its 
products are also sold to schools and other 
organizations.  In recent years the company has done 
well.  Sales and profits have both increased.  Its main 
competitors are foreign companies from Europe and 
Asia.  Because of its high quality products however, 
Ace has been successful. 

 

United Industries 
This is United Industries, an American company.  It 
manufactures advanced products such as rocket 
engines, satellites, and aircraft parts. United was 
established in 1960 by a small group of engineers.  At 
that time it made rocket engines for other companies. 
In 1965 it started to make aircraft parts, including 
small jet engines.  Since then it has opened up new 
factories and offices in Europe and Asia. 
 
United is based in Seattle, Washington, where its main 
factory is located.  It also has offices in Europe, Asia, 
and other locations around the world.  There are three 
factories.  The main one is in Seattle, another is in 
Montreal, and the third is in London. 

 
United is a large company, employing almost twenty- 
five thousand workers.  Two thousand employees work 
in the London factory.  In Montreal, the company has 
five thousand employees, including part-time workers.  
The two factories outside the US employ a total of 
around seven thousand workers. 

 
In recent years the company has done well. Sales and 
profits have both increased. 

 
United sells its products to many different countries. 
Some of its products are used for military purposes. 

Unfortunately, these kinds of products are used too 
often. 
 

Question Practice 
Does [this company] [have any] [overseas offices]? 
[Where] [is] [the head office]? 
[Where] [is] [the company's] [largest factory]? 
[Are these] [two companies] [competitors]? 
How many [factories] [does the company] [have] [outside 
the US]? 
How many [employees] [are there] [in the German office]? 
How many [people] [are employed] [by United Industries] 
[in Seattle]? 
How many [workers] [are employed] [in factories] [outside 
the US]? 
Who [makes] [sporting goods] [such as] [tennis rackets?] 
Who [sells] [recreational products] [to general consumers]? 
Who [does Ace] [sell its products] [to]? 
What kind [of products] [does United] [manufacture]? 
Which [of these two companies] [manufactures] [sporting 
equipment]? 
Which [of these products] [is used] [to improve] [global 
communication]? 
How many [overseas sales centers] [does the company] 
[have]? 
How many [people] [are working]  [in overseas] [sales 
centers]? 
When [was] [this company] [established]? 
[What's] [another] [example] [of sports equipment]? 
Why [has] [the company] [been] [successful]? 
Who [are] [the company's] [main customers]?] 
How [large] [is] [the company]? 
What [are] [some of] [the company's] [products]? 
Has [the company] [been] [profitable]? 
Does [the company] [have an office] [in Canada]? 
Has [the company] [been] [losing] [money]? 
How [has] [the company] [been] [doing]? 
[Where] [is] [the company] [based]? 
 

Focus Exercises 
When was the company started?  It [was] [established] in 

1920, more [than] ninety years [ago]. 
What kind of company is it?  Ace [is] [a] sporting goods 

[manufacturer]. 
Why has the company been successful?  It's a well- managed 

[company], and [its][products] are well [made]. 
How has the company been doing?  In [recent] years the 

company [has] [done] [well]. 
The company is doing well.  Sales and profits [are] [both] 

[increasing]. 
In recent years the company has done well.  Sales and 

[profits] [have] both [increased]. 
Who are its main competitors?  Its [main] [competitors] 

are foreign [companies] from Europe and Asia. 
Ace's main customers are general consumers.  Its [products] 

are also [sold] to [schools] and [other] organizations. 
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Who established the company?  United [was] established 

in 1960 [by] a small [group] of engineers. 
Where is the company based?  United [is] [based] in 

Seattle, Washington, where its main [office] is [located]. 
There are three factories.  The [main] [office] is in Seattle, 

[another] is in Montreal, and the [third] is in London. 
Why don't some people like the company?  Some [people] 

don't like United because [some] of its [products] [are] 
[used] for military purposes. 

Large companies are interesting, but difficult to manage. 
Small companies are [often] more [creative] than [large] 
companies. 

Ace's biggest factory is in Chicago.  Five thousand 
[people] [work] in the Chicago [factory]. 

How large is the company?  United is a [large] company, 
[employing] almost twenty-five thousand [workers]. 

In 1965 it started to make aircraft parts, including small jet 
engines.  Since then it [has] [opened] new factories and 
[offices] in Europe and Asia. 

Some of its products are used to improve global 
communications.  It also [manufactures] products which 
[are] [used] for military [purposes]. 

How many factories does the company have outside the 
US?  It [has] two [factories] [outside] the US. 

Do either of these companies manufacture both sporting 
equipment and weapons? [Neither] company manufactures 
[both] [types] of products. 
Who does Ace sell its products to?  Many of its products 

[are] [sold] to middle-class [families]. 
Ace doesn't have any overseas factories yet, but that's going 

to change.  Next year it's [planning] to [open] a [factory] 
in Asia. 

How many people are working in overseas sales centers? 
Between fifty and sixty people [work] in [overseas] sales 
centers, and the number [is] [growing]. 

What's another example of sports equipment?  Golf clubs 
[are] [another] example of sports [equipment]. 

 
Dictations 
1.  Ace is a sporting goods manufacturer. 
2.  It was established in 1920, more than ninety years ago. 
3.  Its products are well made. 
4.  It's a well-managed company, and its products are well 

made. 
 

1.  Ace has two factories. 
2.  Its main factory is in Chicago. 
3.  The other factory is in Miami. 
4.  Five thousand people work in the Chicago factory. 

 

1.  Ace manufactures sporting equipment such as tennis 
rackets, tennis balls, and fishing rods. 

2.  It's a well-managed company, and its products are well 
made. 

3.  Its main office is in New York, and there is another 
office in L.A. 

4.  Its head office has three hundred employees.  The L.A. 
office employs around fifty. 

 

 

1.  Ace's main customers are general consumers. 
2.  In recent years the company has done well. 
3.  Its main competitors are foreign companies from 

Europe and Asia. 
4.  Because of its high quality products however, Ace has 

been successful. 
 

1.  Ace makes products for the general consumer. 
2.  Many of its products are sold to middle-class families. 
3.  Its products are also sold to schools and other 

organizations. 
4.  Schools and other organizations buy lots of sporting 

equipment. 
 

1.  Ace's biggest factory is in Chicago. 
2.  It doesn't have any factories outside the US. 
3.  The company has offices in New York and Los 

Angeles. 
4.  It doesn't have any overseas offices. 
 
Fill-Ins 
Ace's main [customers] are general consumers. 
The company is [doing] well. 
In recent years the company [has done] well. 
Sales and profits are both [increasing]. 
Its main [competitors] are foreign companies from Europe 
and Asia. 
Its products are also [sold] to schools and other 
organizations. 
United was [established] in 1960 by a small group of 
engineers. 
A small group of engineers [started] the company in 1960. 
These engines [were used] to launch satellites into orbit. 
Since then it [has opened up] new factories and offices in 
Europe and Asia. 
United sells its products to [many] different countries. 
Some of its products are used [to improve] global 
communications. 
Schools and other organizations buy [lots of] sporting 
equipment. 
These two companies don't [compete] against each other. 
This company is [more than] ninety years old. 
It doesn't have [any] factories outside the US. 
More than fifty thousand people [are employed] by this 
company. 
This company has [several] offices in Europe and Asia. 
There are twenty employees [working] in the Tokyo office. 
Ace sells its products to people [who like] sports. 
Many of its products [are sold] to middle-class families. 
Golf clubs are [another] example of sports equipment. 
A company is profitable if its revenues [are greater] than 
its expenses. 
Next year it's [planning] to open a factory in Asia. 
It's [a fairly] large company. 
Its head office has three hundred [employees]. 
Some of its products are used for military [purposes]. 
Ace's [biggest] factory is in Chicago. 
Sales and [profits] have both increased. 
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Video Simulation SR: An Introduction 

 

Variation 1 
 

Hello, I'm Adam Kohl from Ace Technologies. 
It's nice to meet you, Mr. Kohl. 
What company are you with? 
I'm with United Industries. 
Oh yes, I know United.  You make rocket engines, don't 
you? 
Yes, that's right. 
So how is business? 
We're having a good year. 
I see. You have a lot of European business too, don't you? 
Yes, the European market is very big. 
Do you have any factories in Europe? 
We have a factory near London. 
We don't have much business in Europe yet.  But that 
might change. We've got to go international. 
Well, it's been nice talking to you. 
Yes, nice talking to you! 

 
Variation 2 

 

Hello, I'm Adam Kohl from Ace Technologies. 
It's nice to meet you Mr. Kohl. 
Here, let me give you my card. 
Thank you. I'm sorry, but I'm out of cards. 
Sure, no problem. 
I see you're in international sales. 
Yes, I do a lot of traveling. 
Lots of airline food then... So how is business? 
Actually, things are tough right now. 
Things are tough for us too.  We have a lot of competition, 
especially from Asia. 
Yes, it's quite a challenge. 
That's why we are going to open a factory in Asia.  We've 
got to go international. 
It's been a pleasure, Mr. Kohl. 
Yes, it was nice meeting you. 

 
English by the Numbers 

 

Lesson1 
 

numbers:  five hundred and eighteen (518), sixty-three 
thousand four hundred and twelve (63,412), seven hundred 
and seventy thousand (770,000) 
decimals:  five one-thousandths (.005), one point zero five 
(1.05), point eight five percent (.85%) 
fractions:  one-fifth (1/5), twelve and an eighth (12 1/8), 
three-fiftieths (3/50) 

 
Examples: 

 

These numbers are all greater than one hundred and less 
than one thousand. 
One hundred fifteen.  One hundred fifty.  Five hundred 
fifty-five. 
 
 

Be careful not to confuse 'teen' numbers such 
as thirteen with 'ty' numbers such as thirty. 
Five hundred eighteen. Three hundred eighty. 
These numbers are all greater than one thousand and less 
than one million. 
Nine thousand seven hundred forty-three.  Ninety-seven 
thousand four hundred thirty-six.  Nine hundred seventy- 
four thousand, three hundred and sixty-one. 
Sometimes the number nine thousand seven hundred forty-

three is read as ninety-seven hundred and forty-three. 
Here are some fractions.  One-half, one-third, one-fourth. 
One-fiftieth, one-hundredth, one-thousandth. 
Here are some decimal fractions and percents.  Point five. 
One point zero five. Zero point one percent. 
For very small numbers, such as 0.00001, you can read it 
as one point zero times ten to the minus fifth. 
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Focused Listening 
 

Focus 1 
 

Language Focus 
General company description:  products, customers 

 
Listening Task 
Listen for information about each company's products 
and customers. 

 
Goal 

 

• Students will be able to describe a company in 
terms of its products and customers. 

 
Student Follow-up 

 

• Write and answer three what or who questions 
about Ace Corporation. What does Ace 
manufacture? Who buys Ace's products? 

• Present a brief description of a company you have 
worked for or know about, focusing on the 
company's products and customers. 

• Worksheets:  Exercises A and B. 
 
 

Focus 2 
 

Language Focus 
General company description: location 

 
Listening Task 
Listen for different ways to talk about the location of 
each company's offices and factories. 

 
Goal 
• Students will be able to describe a company in 

terms of its location. 
 

Student Follow-up 
• Write a paragraph about Ace or United, including 

information about the location of the company's 
offices and factories. 

• Interview a classmate about a company he or she 
has worked for or visited.  Find out where the 
company is located.  Ask whether the company 
has offices and factories and where these are 
located. 

• Worksheet: Exercise C. 

Focus 3 
 
Language Focus 
quantity 
 
Listening Task 
Focus on Ace Corp. and United Industries. Make notes 
on the number of offices, factories, and employees for 
each company. Pay attention to expressions indicating 
an approximate quantity (almost -- thousand) or a 
comparison (more than -- thousand).  (Study Lesson 1, 
English by the Numbers) 
 
Goals 
• Students will be able to express numbers through 

the thousands. 
• Students will be able to express approximate or 

relative quantities. 
 
Student Follow-up 
• Choose Ace or United. Write a paragraph 

summarizing the number of offices and factories 
the company has and how many employees work 
at each office and factory. 

• Choose Ace or United.  Construct four how many 
questions about the number of employees at this 
company.  How many people work for United 
Industries?  How many employees work in the 
Montreal factory? 

• Ask a partner how many people work at his or 
her company.  Report the information you found 
out to the class. 

• Worksheet: Exercise D. 
 
 
Focus 4 
 
Language Focus 
 

state, there is/there are 
 
Listening Task 
 

Focus on United Industries.  Listen to and record 
statements and questions referring to the existence of 
United's factories and employees. 
 
Goals 
 

• Students will be able to express the concept of 
existence using there is or there are. 

• Students will be able to ask questions about 
existence using Is there ...? or Are there ...? 

Copy right (c) 2000-2014 DynEd International, Inc. 21 All Rights Reserved 
 



Dynamic Business English ~ Unit 1:  Company Description  
 

 
Student Follow-up 

 

• Write three sentences about United Industries 
beginning with there is or there are. 

• Write three questions using the form, Is there  

Focus 6 
 
Language Focus 
 

Language Mastery 

? or Are there ?  Is there a factory in 

Montreal?  Have a partner answer the questions. 
• Write three questions using the form, How many 

 are there in  ?  How many employees 
are there in the Bonn office? Have a partner 
answer the questions. 

• Worksheet: Exercise E. 
 
 

Focus 5 
 

Language Focus 
 

Question formation 
 

Listening Task 
 

Focus on comprehension questions in the lessons on 
Ace and United.  Record each question and compare 
your recording with the native speaker.  Practice saying 
it clearly and fluently. 

 
Goals 

 

•    Students will be able to formulate questions asking 
what, where, who, and how many. 

• Students will be able to formulate yes/no questions 
in the simple present. 

 
Student Follow-up 

 

• Write three questions asking how many.  How 
many employees are there in United's Montreal 
factory? 

• Write three questions asking who, what, or 
where. What company makes sporting goods 
equipment? 

• Write three yes/no questions.  Does Ace have an 
overseas office? 

• Worksheet: Exercises F and G. 

Listening Task 
 

Review this lesson several times.  Practice recording 
10~15 sentences each time, so that you can say these 
sentences fluently. 
 
Do the Question Practice and Focus Exercise lessons 
every day until your Completion Percentage is 
80~100%. 
 
Do the Dictations and Fill-in lessons every day until 
your Completion Percentage is 80~100%. 
 
Study and practice the Video Simulation lesson 
every day until your Completion Percentage is 
80~100%. 
 
Student Follow-up 
 

• Make a one-minute oral summary of this unit. 
• Give a one-minute oral summary that introduces 

your company or department. 
• Write a two-paragraph description of your 

company. 
• Worksheet: Exercise H. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise A 
 
Answer the following questions with complete sentences. 

 
Example: Q:  Who does Ace sell its products to? 

A:  Ace sells its products to the general consumer. 
 
1.   Q: What does Ace manufacture? 

 
A:    

 
2.   Q: Which company makes telecommunications equipment? 

 
A:    

 
3.   Q: Who sells its products to middle-class families? 

 
A:    

 
4.   Q: What kind of customer does United sell its products to? 

 
A:    

 
5.   Q: What products are sold to schools and other organizations? 

 
A:    

 
6.   Q: What kinds of products does United make? 

 
A:    

 
7.   Q: What is one example of how United’s products are used? 

 
A:    
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E X E R C I S E S 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise B 
 
Circle the correct word. 
 
Example:   Its  / It's products are used too often. 

 
 

1. Its  /  It's   a well-managed company. 
 
 

2. Its  /  It's   products are well made. 
 
 

3. Some of   its  /  it's   products are used for military purposes. 
 
 

4. Its / It's   a sporting goods manufacturer. 
 
 

5. There  /  Their are three factories. 
 
 

6. Its / It's   main products are rocket engines, satellites, and aircraft parts. 
 
 

7. How many employees work in  their  /  there head office? 
 
 

8. How many employees are there  /  their in the London factory? 
 
 

9. Ace doesn't have  any  /  some  factories outside the US. 
 
 

10.   Ace sells its products to people that   /  who  like sports. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise C 
 

Answer the following questions with a complete sentence. 
 
Example: Q: What company has an office in Tokyo? 

A: United has an office in Tokyo. 
 
 

1.   Q:  Where is United's main factory located? 
 
 

A:     
 

 
2.   Q:  Where are United's other factories? 

 

 
A:     

 
3.   Q:  Does United have any offices in South America? 

 
 

A:     
 

 
4.   Q:  Where is United's European factory? 

 

 
A:     

 
5.   Q:  Where are United's overseas offices? 

 
 

A:     
 
 

6.   Q:  Where is your company based? 
 

 
A:     
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise D 
 
Indicate whether the following sentences are true or false. 
 
Example: Five hundred people are employed in the Chicago factory. true / false 

 
1.   In Los Angeles, the company employs fewer than fifty workers. true / false 

 
2.   Ace employs a total of six thousand five hundred workers. true / false 

 
3.   The head office in New York has three thousand employees. true / false 

 
4.   There are more than six thousand employees in Ace's two factories. true / false 

 
5.   Ace employs between three hundred and four hundred workers 

in its two offices. true / false 
 
6.   There are fewer workers in Chicago than in Miami. true / false 

 
 
Exercise E 
 
Circle the correct word. 
 
Example: There  is /  are  three factories. 

 
1.   In Bonn there is /  are   thirty employees. 

 
2.   There is /  are  a factory in London. 

 
3.   There  is /  are  fewer workers in its main factory than in its other factories. 

 
4.   Its main office is in New York, and there  is  / are  another office in L.A. 

 
5.   There  is /  are  twenty employees working in the Tokyo office. 

 
6.   The main factory is in Seattle. There  is /  are  another factory in Montreal and a third in London. 

Copy right (c) 2000-2014 DynEd International, Inc. 26 All Rights Reserved 



Dynamic Business English ~ Unit 1:  Company Description  
 

E X E R C I S E S 
 
 

Exercise F 
 

Write questions which fit the answers. 
 
Examples:  Q: Where is Ace's main factory? 

A: Ace's main factory is in Chicago. 
 

Q: Altogether, how many factories are there? 
A: Altogether, there are two factories. 

 
1.   Q:    

A: Twenty people work in the Tokyo office. 
 
2.   Q:    

A: Ace's main competitors are foreign companies from Europe and Asia. 
 
 
3.   Q:    

A: Ace sells its products to people who like sports. 
 
4.   Q:    

A: United makes advanced products such as aircraft parts. 
 
 
5.   Q:    

A: Ace's two offices are in New York and L.A. 
 
6.   Q:    

A: The Montreal factory has five thousand employees, including part-time workers. 
 
 
7.   Q:    

A: United has overseas sales centers in Bonn, Tokyo, and Beijing. 
 
8.   Q:    

A: There are three overseas offices. 
 
 
9.   Q:    

A: It doesn’t have any factories in Europe. 
 
 
10. Q:    

A: Ace has been successful because of its high quality products. 
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E X E R C I S E S 
 

 
 
 
 
 
 
 
 
 
 

Exercise G 
 
Write yes/no questions which fit the answers. 
 
Examples: Q:  Does United have overseas offices? 

A: Yes, United has overseas offices. 
 

Q:  Are Ace's products well made? 
A: Yes, Ace's products are well made. 

 

 
1. Q:    

A: Yes, United employs almost twenty-five thousand workers. 
 

2. Q:    

A: Yes, some of its products are used for military purposes. 
 
 

3. Q:    

A: Yes, Ace is a sporting goods manufacturer. 
 

4. Q:    

A: Yes, five thousand people work in the Chicago factory. 
 
 

5. Q:    

A: No, Ace doesn't have an office in San Francisco. 
 

6. Q:    

A: Yes, Ace's main competitors are foreign companies. 
 
 

7. Q:    

A: Yes, in recent years United has done well. 
 
 

8. Q:    

A: No, it hasn't been losing money.  It has been profitable. 
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E X E R C I S E S 
 
 

Exercise H 
 

Complete each sentence with the correct words or phrases from below. 
 

1.   We have a lot of competition, so   right now. 
 

2.   It's been   meeting you. 
 

3.   They don't    in Europe yet, but that's going to change. 
 

4.   Their business is   , so they are going to increase production. 
 

5.   There are several thousand people   in their main factory. 
 

6.   It's a new company,    only a few months ago. 
 

7.   Some of their products are being used to improve   . 
 

8.   Their   are general consumers. 
 

9.   The company   by a group of engineers several years ago. 
 
10.   Unfortunately, their business is bad. They   a lot of money. 

 

 
 
 

(Words and phrases) 
 
 

a) main customers f) a pleasure 

b) things are tough g)  employed 

c) global communications h)  established 

d) have much business i) have lost  

e) very profitable j)  was started 
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Quantitative English 

E X E R C I S E S 

 
Write out the numerical expression for each of the following numbers, fractions, and decimals. 

 

Example:  63,412 
 

sixty-three thousand four hundred and twelve 
 
 

1.   884,850 
 
 
 
2.   1/5 

 
 
 
3.   .008 

 
 
 
4.   695 

 
 
 
5.   3 5/16 

 
 
 
6.   12.06 

 
 
 
7.   .5 % 

 
 
 
8.   7/8 

 
 
 
9.   1,500,000 

 
 
 
10. 158,780 
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2. Work Experience 
 
Jean Nielsen 
Tom Jones 
Federal Motors 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: An Interview 
Video Simulation SR: A Promotion 

 
 

This unit prepares students to describe their 
educational background, work history, and job 
description, including their responsibilities, positions, 
and qualifications. 

 
The unit presents the job histories of two workers, 
Tom Jones and Jean Nielsen.  It also describes the 
departmental structure of Federal Motors, an auto 
manufacturer, and some important personnel changes 
within the company. 

 
Goals: 

 

To be able to understand and clearly present a work 
history and job description. 

 
To be able to ask and answer questions about one’s 
education, work experience, and job responsibilities 
in an interview situation. 

 
To be able to give reasons and recommendations in 
a meeting. 

Learning Points 
change:  became, increased, were laid off, stopped working, 
replaced, was promoted, was transferred to, was cut by more 
than ten percent 
company structure:  the Sales Department, in Personnel, 
General Manager, boss, responsible to 
duration:  for more than ten years, since 2003, until 2005, 
from 1998 to 2005, for a long time 
educational background:  graduated, is a graduate of, 
with a degree in, majored in 
job descriptions and responsibilities:  manages, is in 
charge of, is responsible to, is responsible for, as Personnel 
Manager, she... in her job, she 
job history:  was hired, started working, has worked, has 
been with, quit her job, was fired 
passive vs. active: 
passive:  was hired, was replaced by, was filled by, was 
transferred to, was promoted to, was cut, were laid off, be 
promoted 
active:  Steve replaced Jean,  Sonia Scott took Dave 
Jackson’s place, IBX also offered Jean 
point of time:  in 2005, at the beginning of..., at the end 
of..., in the future, ten years ago, when Dave Jackson was 
fired, right after graduation 
prepositions of time:  until, after, before, since, for the 
past two years, at the end of the year, in the future 
perfect tenses:  has worked, has been, has done, will have 
been there, has been working 
process: designing, interviewing, hiring 
questions: 
point of time:  When did Jean change companies?  How 
long ago did Jean start working for Federal Motors? 
duration:  How long did she work at each company?  How 
long has Jean been Personnel Manager at IBX? 
reason:  because she wanted a more interesting job, because 
of a drinking problem, to assist Ms. Scott 
state vs. event: 
state:  Tom is responsible for designing components.  Jean 
has been working there for several years. 
event:  Tom graduated in 2003 with a degree in 
mathematics. IBX also offered Jean a higher salary. 
temporal sequence:  Jean worked there for seven years, 
until 2005. She left in 2005 and got a job with IBX. 
there (existential): there were many important changes 
time relations:  three years before he joined...,  five years 
later, at the same time, ten years ago, when Tom was hired, 
she's still working there, used to work for Federal Motors, 
but now 
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Classroom Activities 

 

Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with Tom Jones.  Present the first part of the Presentation lesson in class.  Focus 
on key vocabulary items and structures, such as:  hire, join, a graduate, a degree, has 
been designing, and components.  Have the class practice repeating each sentence without 
looking at the text.  This usually requires several repetitions.  See if they can tell you what 
the words are and write them on the board. 

 
Step 2:  Oral Practice (2-4 minutes) 
In pairs, or small groups, have students practice summarizing the first part of the lesson. 

 
Step 3:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on the first section of Jean Nielsen.  See if the students know the vocabulary and 
can fluently repeat the sentences.  In pairs or small groups, have them practice 
summarizing the information about Jean and Tom.  Then ask one or two of the stronger 
students to present the information to the class. 

 
Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 

 
Follow-up 
Once all three presentation lessons have been presented and practiced, introduce the Question Practice and Focus 
Exercises lessons.  Students should do these on their own, in the lab or at home.  As homework, assign the Practice 
Exercises.  Then test the main points of the lesson, using the practice exercises as a model of items to test. 

 
When the students are comfortable with the language models presented in the unit, have them personalize and 
extend the language with two or more of the following Extension Activities.  If further preparation is necessary, 
have the students work in pairs or groups first. 

 

Extension Activities 
 

Job History Role Play 
Part A:  Tom and Jean 
In this exercise, students pair up, one reporting about Jean and the other reporting about Tom.  The students 
ask each other questions about the education and job histories of each character, using the following questions 
as guides: 

 

Where did X go to school? When X you graduate? What was X’s major? 
What companies has X worked for? What position(s) has X had? What are X’s job responsibilities? 

 
Part B: Job Interview 
After participating in the role-play, each student prepares a personal, written job history, summarizing his or 
her educational background and work experience.  Students should use the list of questions from the previous 
exercise as a guide. 

 

Students should now find a partner and exchange their written job histories.  Ask the students to read their 
partners’ histories and write five questions about the partner’s education and work experiences. 

 

Then have the students take turns conducting a job interview.  Each student uses the written questions as a 
guide to prompt the other student to talk about his or her previous work experience. 
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Timeline 
Ask the students to create a timeline reflecting key dates for the employees at Federal Motors.  Use the 
graphics included in the exercises in this unit to get information about the dates when different employees 
were hired.  One way to do this activity is for students to work first in small groups to generate a timeline. 
Select a student to record the information from each group on a large sheet of paper.  Students should discuss 
and reconcile any differences of opinion.  Make sure to include the present year on the timeline. 

 

Next, ask students to compose sentences about events and periods of time at Federal Motors, based on the 
timeline.  Write the sentences on the blackboard, placing them in one of three categories, as shown below: 

 

Past events 
Tom started working at Federal Motors in 2003. Jean worked at Federal Motors more than ten years ago. 

 

Periods of time 
Jean was at Federal Motors for seven years. Tom has worked at Federal Motors for 16 years. 
Jean has been at IBX since 2005. 

 

Comparisons of different points or periods of time 
Jean worked at Federal Motors for five years before Tom was hired. 
Jean was hired by Federal Motors two years after she graduated from Columbia University. 

 
Oral Presentation: Job History & Qualifications 
Have each student make a 1~2 minutes oral summary of their education, work experience, and job qualifications.  
Classmates should then ask questions about the presentation. 

 
Group Work: Job Qualifications 
Have students work in groups of two or three.  They should list 3 or 4 characteristics or qualifications they 
would look for when hiring someone. Then they should list 2 or 3 characteristics they would look for that 
would not want when hiring someone.  Then ask each group to report their results to the class.  Put the 
combined results on the board and discuss them.  What characteristics help someone win a promotion? 

 
Guessing Game 
Divide the class into small groups.  Each group selects one of the following employees at Federal Motors: 
Dave Jackson, Bill Lee, Sonia Scott, Jim Nielsen, and Steve Gomez.  Students in each group then create 
fictitious job histories for these employees.  They should include information about the person's education and 
work experience prior to working for Federal Motors.  A representative from each group presents information 
about the employee to the rest of the class.  The rest of the students in the class write their guesses on a piece 
of paper. 
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Key Sentences 
 

Tom Jones 
This is Tom Jones.  Tom is an employee of Federal 
Motors.  Tom is a graduate of Stanford University. 
He graduated in 2003 with a degree in mathematics. 
Tom was hired by Federal Motors right after 
graduating from Stanford.  Tom has worked in the 
R&D Department since he joined the company in 2003. 
 
For the past few years, Tom has been designing auto 
components.  Tom enjoys his work and often works 
late at the office.  He is hoping to be promoted in the 
next year or two. 
 
Tom has been with Federal Motors for more than ten 
years.  He has worked very hard, and he has an 
excellent work record.  Tom is responsible to his boss, 
Jim Nielsen.  Jim Nielsen has been Tom's boss since 
2005.  Jim started working at Federal Motors three 
years before Tom joined the company.  In the future, 
Tom Jones will probably be promoted. 

 
Jean Nielsen 
This is Jean Nielsen.  Jean graduated from Columbia 
University in 1996.  She majored in economics.  In 
1998 she got a job with Federal Motors. 
 
Jean worked in Personnel at Federal Motors for seven 
years, until 2005.  In 2005 she quit her job at Federal 
Motors and joined IBX. 
 
Jean quit her job at Federal Motors because she wanted 
a more interesting job.  IBX also offered Jean a higher 
salary.  At IBX she was hired as Personnel Manager 
in one of their factories.  As Personnel Manager she has 
many responsibilities.  Jean is in charge of 
interviewing and hiring new employees. She also 
manages the company's employee training programs. 
 
In her job, she needs good communication skills.  Jean 
has excellent communication skills, so she has done 
very well at IBX. 
 
Jean has been at IBX since 2005.  Jean likes her job 
and is planning to stay at IBX for a long time. 
 
Please note the changes which occurred in Personnel in 
2005.  At the beginning of 2005, Jean Nielsen was an 
assistant manager.  When Jean left the company at the 
end of 2005, she was replaced by Steve Gomez.  
 

Steve's old position was filled by Bill Lee.  Bill Lee 

was transferred into Personnel from Sales. 
 
Federal Motors 
There were many important changes at Federal Motors 
in 2005.  In Personnel, Jean Nielsen was an assistant 
manager at the beginning of the year.  At the 
end of the year, Jean left Federal Motors and joined IBX.  
Jean's position was filled by Steve Gomez, who joined 
the company in 2002. 
 
In the Production Division, 2005 was not a good year.  
In the factory, the work force was cut by more than 
ten percent.  At the beginning of the year there were 
two thousand workers in the factory.  At the end of 
the year there were one thousand seven hundred 
and fifty workers in the factory. 
 
There were also some important changes in the Sales 
Department.  Dave Jackson, the Sales Manager, was 
fired because of a drinking problem.  He missed 
meetings and often came to work late.  He was 
replaced by Sonia Scott, who joined the company 
from outside.  Ed Smith was transferred to Sales from 
Engineering to assist Ms. Scott. 
 
There were also changes in the R&D Department. 
Jim Nielsen was promoted to General Manager. 
 
Question Practice 
When did Jean work for Federal Motors? 
When is Jean going to leave her job at IBX? 
When did Jean change companies? 
When did Jean start working at Federal Motors? 
Who is Tom responsible to in the R&D Department? 
Who did Jean and Tom work for in 2005? 
How long has Jean been Personnel Manager at IBX? 
Who was fired because of a drinking problem? 
Who took Dave Jackson's place when he was fired? 
How long did Tom and Jim work together before Jim was 
promoted? 
How long did Jim work at Federal Motors before Tom was 
hired? 
When was Jim promoted to General Manager? 
How long has Jim Nielsen been Tom's boss? 
Why did Jean leave her job at Federal Motors? 
What are some of Jean's responsibilities? 
What does Tom do at Federal Motors? 
What's one reason Jean is an effective manager? 
What did Jean study while she was in college? 
 
Focus Exercises 
Who replaced Jean when she changed companies?  Steve 

[replaced] Jean [when] she [changed] companies. 
When did Jean work for Federal Motors?  Jean [worked] 

[for] Federal Motors [from] 1998 [to] 2005. 
 

When is Jean going to leave IBX?  Jean likes her [job] and is [planning] [to stay] at IBX [for] a long time. 
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When did Jean start working at Federal Motors?  Jean 
[started] [working] [for] Federal Motors [in] 1998. 

Who  is  Tom  responsible  to  in  the  R&D  Department? 
Tom is [responsible] [to] his [boss], Jim Nielsen. 

Who did Jean and Tom work for in 2005?  Jean and Tom 
[both] [worked] for Federal Motors [in] 2005. 

How long has Jean been Personnel Manager at IBX?  Jean 
[has] [been] Personnel Manager at IBX [since] 2005. 

Who was fired because of a drinking problem?  Dave 
Jackson, the Sales Manager, [was] [fired] because of a 
[drinking] [problem]. 

Who took Dave Jackson's place when he was fired?  He 
[was] [replaced] by Sonia Scott, [who] [joined] the company 
from outside. 

How long did Tom and Jim work together before Jim was 
promoted?  They [worked] [together] for two years [before] 
Jim [was] [promoted]. 

How long did Jim work at Federal Motors before Tom was 
hired?  Jim [started] [working] at Federal Motors three years 
[before] Tom [joined] the company. 

If Jean stays at IBX until the year 2025, how long will she 
have been there?  If she [stays] [until] the year 2025, she 
[will] [have] [been] there for twenty years. 

Who was promoted to General Manager in 2005?  Jim [was] 
[promoted] to General Manager [of] the R&D Department 
[in] 2005. 

Who has been Tom's boss since 2005?  Jim Nielsen [has] 
[been] Tom's boss [since] 2005. 

Why did Jean leave her job at Federal Motors?  Jean [quit] 
her [job] at Federal Motors [because] she wanted a [more] 
interesting job. 

What are some of Jean's responsibilities?  Jean is [in charge] 
of interviewing and [hiring] new [employees]. 

What does Tom do at Federal Motors? Tom is [responsible] 
for [designing] new automobile [components]. 

Tom enjoys his work and often works late at the office. He 
[is] [hoping] to [be] [promoted] in the next year or two. 

In the Production Division, 2005 was not a good year.  In the 
factory, the work force [was] [cut] by [more] [than] ten 
percent. 

Why was Ed Smith transferred into the Sales department? Ed 
Smith [was] [transferred] to Sales from Engineering to 
[assist] Ms. Scott. 

What's one reason Jean is an effective manager?  One 
[reason] Jean is a good [manager] is [that] she has excellent 
communication [skills]. 

Why did Dave lose his job?  He [lost] his [job] [because] 
he was no longer [reliable]. 

How soon after graduation did Tom join Federal Motors? 
Tom got [a job] [with] Federal Motors [right] [after] 
[graduation]. 

What did IBX offer her?  They [offered] her [a higher] 
salary and [a more] interesting  job. 
 
 
 

Does Jean still work at Federal Motors?  Jean [used to] 
work at Federal Motors, but she [doesn't] work there  
[anymore]. 

In the future, Tom Jones will probably be promoted.  He 
[has] worked very [hard], and he has an [excellent] work 
[record]. 

Tom has been with Federal Motors for more than ten years.   
[Since] he [joined] the company in 2003, Tom 
[has] [worked] in Research and Development. 
 

Dictations 
1. Jean graduated from Columbia University in 1996. 
2. In 1998 she got a job with Federal Motors. 
3. She left Federal Motors in 2005 and got a job with 

IBX. 
4.  At IBX she was hired as Personnel Manager in one of 

their factories. 
 

1.  As Personnel Manager she has many responsibilities. 
2.  Jean is in charge of interviewing and hiring new 

employees. 
3.  She also manages the company's employee training 

programs. 
4.  In her job, she needs good communication skills. 
 

1.  I graduated from Columbia University in 1991. 
2.  I studied international relations and a little Japanese. 
3.  After graduation I worked for a small import-export 

company in New York. 
4.  I was with their sales force for about five years. 
 

1.  After graduation, I went to work for a company in San 
Francisco for two years. 

2.  Then, in 1996, I went back to school and I got my 
M.B.A. 

3.  In 1998 I went to work for Advanced Technologies, 
Inc. 

4.  It's my responsibility to help cut the production costs 
for a new factory that's going to be built near S.F. 

 

1.  Jean used to work at Federal Motors, but she doesn't 
work there anymore. 

2.  In 2005 she quit her job at Federal Motors and joined 
IBX. 

3.  Jean has been working at IBX for several years. 
4.  Jean likes her job and is planning to stay at IBX for a 

long time. 
 

1.  Tom has worked in the R&D Department since he 
joined the company in 2003. 

2.  Tom has been with Federal Motors for more than ten 
years. 

3.  For the past few years Tom has been designing auto 
components. 

4.  He is hoping to be promoted in the next year or two.
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Fill-Ins 
Does Jean [still work] at Federal Motors? 
She doesn't work at Federal Motors [anymore]. 
Jean [used to] work at Federal Motors, but she doesn't 
anymore. 
Jean was [already] working at Federal Motors when Tom 
was hired. 
Two hundred and fifty workers were [laid off] from the 
factory. 
Jean has excellent communication skills, so she [has done] 
very well. 
If she didn't have good communication skills she [wouldn't 
be] an effective manager. 
Jim was already working for Federal Motors [when] Tom 
was hired. 
Tom has been with Federal Motors [for] more than ten 
years. 
He is hoping to be [promoted] in the next year or two. 
There [were] many important changes at Federal Motors in 
2005. 
Jean's position was [filled] by Steve Gomez, who joined 
the company in 2002. 
In the future, Tom Jones will probably be [promoted]. 
He has worked very hard, and he has an excellent [work 
record]. 
Jean likes her job and is planning [to stay] at IBX for a 
long time. 
Is this person [in charge of] sales? 
Who is [responsible] for interviewing and training new 
employees? 
Jean [has been] working at IBX for several years. 
Jean worked at Federal Motors for seven years, [until] 
2005. 
She was [offered] a more interesting job and a higher 
salary. 
Jean has [been] at IBX since 2005. 
When Jean left the company at the end of 2005, she was 
[replaced by] Steve Gomez. 
He has worked in the R&D Department since he [joined] 
the company. 
[Since] he joined the company in 2003, Tom has worked in 
Research and Development. 
For the past few years Tom [has been] designing auto 
components. 
Tom got a job with Federal Motors [right after] graduation. 
Ed Smith [was transferred] to Sales from Engineering to 
assist Ms. Scott. 
He [missed] meetings and often came to work late. 
 
Video Simulation SR: An Interview 

Variation 1 
Well, how long have you been at Federal Motors? 
I joined the company last year. 
Why are you leaving so soon? 
I think I can learn more here. 
What kind of job are you doing there now? 
I'm working in customer service. 
I see. Customer Service. 
 

And what do you think are your strongest job skills? 
I think I'm a good team player. 
I see. That's good. 
And your weakest skills? 
I still need more experience. 
Are you doing anything to improve your skills? 
I'm taking a management course at night. 
So you must be very busy.  So, if we offer you a job, how 
soon can you start? 
I'll have to give four weeks notice. 
Okay. I'll call you next week and we can schedule a 
second interview. 
I'll be looking forward to it. 
 

Variation 2 
Well, how long have you been at Federal Motors? 
I've been at Federal Motors for six years. 
Oh, where were you before that? 
I was with a small consulting company. 
How long were you with them? 
I was there for about seven years. 
And what kind of work did you do? 
I designed engine components. 
Hmm, engine components... Well, what do you think are 
your strongest job skills? 
I enjoy my work and do a quality job. 
I see. That's good. And your weakest skills? 
Sometimes I can be a bit too demanding. 
Are you doing anything to improve your skills? 
I'd like to, but I don't have time. 
Well, thank you. We'll be in touch. 
 
Video Simulation SR: A Promotion 

Variation 1 
Well, what do you think? Shall we give Jean a promotion? 
I think we should. 
Why do you think so? 
She has done an excellent job. 
That's good to hear. And what do you think are her greatest 
strengths? 
Well, she's well organized and dependable. 
So how is business? 
Okay, let's move her up. We don't want to lose her. 
What position do you recommend? 
I think she can be a project manager. 
Project manager... Okay. How about salary? 
I recommend a ten percent increase 
Do you think that'll be enough to keep her? 
I'm not sure. 
What will we do if she leaves? 
If she leaves, we'll have to hire someone 
else? 
Okay. Then let's talk with her and see what 
she says. I'll meet with her right away. 
Okay. 
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Variation 2 
Well, what do you think?  Should we give Jean a 
promotion? 
No, I don't think so. 
Oh?  Why not? 
I don't think she's happy here. 
Well, that's too bad... What do you recommend? 
Maybe we should transfer her to another department. 
Okay, let's think about it... Now, who should we promote 
to project manager? 
How about bringing in someone new? 
No, I don't think so.  I think it's better to find someone 
from within the company. 

 
English by the Numbers 
Lesson 2 
numerical operations:  a plus b equals c, a divided by b, 
the nth root of x, x squared, twice the sum of a and b, fifty 
percent more than four 

 
numerical relations:  the second largest number, the third 
smallest number, the difference between the two largest 
numbers, half the sum of the smallest and largest numbers 

 
Examples: 
The sum of a and b is c; or a plus b equals c.  The 
difference of c and b is a; or c minus b is equal to a.  Here 
we have a times b equals x; or a multiplied by b is x.  In 
this example, we have the sum of a and b multiplied by c. 
In this example, a is divided by b; or a over b.  This is the 
nth root of x.  For example, the square root of four is the 
second root of four, which is two.  Here we have the cube 
root of eight, or the third root of eight, which is two.  This is 
x to the nth.  For n equal to two, we say x squared.  For n 
equal to three, we say x cubed, or x to the third. 
Take  the  sum  of  two  plus  six  and  divide  it  by  two. 
Multiply the sum of a plus b by fifteen and divide the 
result by a times b.  What number is the sum of eighty-five 
and five?  What is two to the fourth?  What is twenty percent 
more than ten?  If x is fifty percent more than four, what is 
x?  Which of these five numbers is the smallest? Which 
numbers are the two largest numbers?  Which number is ten 
percent of the largest number?  Which number is equal to 
the difference between the largest and smallest numbers? 
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Focused Listening 
 

Focus 1 

• Write a paragraph describing your work history. 
• Worksheet: Exercise B. 

 
Language Focus 

 

simple job descriptions, job responsibilities, 
responsible for, in charge of 

 
Listening Task 

 

Focus on Tom and Jean.  Listen for and record 
sentences describing their current jobs.  Where do they 
work?  What departments are they in?  What do they do? 
What are their current job responsibilities? 

 
Goal 

 

•    Students will be able to describe Tom's and 
Jean's jobs. 

• Students will be able to describe their own jobs 
in simple terms. 

•    Students will be able to list job responsibilities 
using the phrases responsible for and in charge 
of. 

 
Student Follow-up 

 

•    Describe Tom's and Jean's jobs. 
•    Describe what you do for a living. 
•    List your job responsibilities using the phrase 

responsible for or in charge of. 
•    Worksheet: Exercise A. 

 
 

Focus 2 
 

Language Focus 
 

point of time, temporal sequence, simple past, event 
 

Listening Task 
 

Focus on Tom and Jean.  Be prepared to talk about 
their job histories, including information about where 
they went to school, what they studied, when they 
graduated, and where they worked. 

 
Goal 

 

• Students will be able to present a person's job 
history using expressions reflecting past events. 

• Students will be able to express a point in time 
using in followed by a year:  in 1998, in 2003. 

 
Student Follow-up 
•    Describe Tom's work history. 
•    Describe Jean's work history. 

Focus 3 
 
Language Focus 
 

duration, simple past, present perfect, state vs. event 
 
Listening Task 
 

Focus on Tom and Jean.  Listen for and record 
sentences describing how long they worked or have 
worked at their jobs.  How long has Tom been at Federal 
Motors?   How long did Jean work at Federal Motors? 
How long has Jean been at IBX? 
 
Goals 
 

• Students will be able to use the present perfect to 
express duration. 

• Students will be able to use time expressions of 
duration with both the simple past (for seven years, 
until 2005, from 1998 to 2005) and the present 
perfect (for more than ten years, since 
2003). 

 
Student Follow-up 
 

• Make up questions about Tom and Jean asking 
How long...? How long has Tom been at Federal 
Motors? 

• Interview a classmate about his or her work 
experiences.  Find out how long he or she worked 
at various jobs. 

•    Worksheets:  Exercises C and D. 
 
 
Focus 4 
 
Language Focus 
 

company structure, responsible to, work for 
 
Listening Task 
 

Focus on Federal Motors.  Listen for and make notes 
on department names, job titles, and relationships 
among employees.  Record 10~15 sentences. 
 
Goals 
• Students will be able to talk about positions and 

departments within a company. 
• Students will be able to discuss relationships 

among employees. 
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Student Follow-up 
• Write and answer three what or who questions 

about the departments and employees at Federal 
Motors.  What department is Sonia Scott in?  Who is 
Ed Smith's boss? 

• Describe the relationships among employees at 
your place of work. 

•    Present to the class a company chart for a 
company you have worked for. 

•    Worksheet: Exercise E. 
 
 

Focus 5 
 

Language Focus 
change, passive vs. active 

 
Listening Task 
Focus on Federal Motors.  Listen to and record 
sentences describing the changes that took place at 
Federal Motors in 2005. 

 
Goals 
• Students will understand the distinction between 

passive and active voice. 
 

Student Follow-up 
• Write three who questions about changes in 

personnel at Federal Motors.  Have a partner 
answer the questions.  Who was Jean replaced by? 

• Write a paragraph describing the changes in 
personnel at Federal Motors in 2005. 

• Write a paragraph describing the changes in 
production at Federal Motors in 2005. 

•    Worksheet: Exercise F. 
 
 

Focus 6 

a person's job history to other events or periods in 
time. 

 
Student Follow-up 
•    Pick three pairs of employees at Federal Motors. 

For each pair, make up a question asking how the 
two persons' job histories are related.   How long 
did Jean work at ... before Tom was hired? 

•    Write a paragraph about your own job history. 
Include information relating three events or 
periods in your job history to other events or 
periods in your life or in fellow employees' lives. 

•   Worksheets:  Exercises G & H. 
 
 
Focus 7 
 
Language Focus 
Language Mastery 
 
Listening Task 
Review this lesson several times.  Practice recording 
10~15 sentences each time, so that you can say these 
sentences fluently. 
 
Do each of the follow-up lessons every day until your 
Completion Percentage is 80~100%. Study and 
practice the Video Simulation lessons every day until 
your Completion Percentage is 80~100%. 
 
Student Follow-up 
• Make a one minute oral summary of your job 

history and job qualifications. 
• List two characteristics (i.e. hardworking, 

experienced, well-educated, etc.) you think are 
most important for getting a job, and explain why 
you think so. 

 
Language Focus 
time relations 

 
Listening Task 
Focus on the employees at Federal Motors.  Listen 
for and record sentences that describe one event or 
period of time in relation to another event or period 
of time. 

 
Goals 
• Students will be able to use a variety of time 

expressions to relate events or periods of time in 
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E X E R C I S E S 
 

FEDERAL MOTORS  IBX 
RESEARCH & DEVELOPMENT PERSONNEL 

 
 
 
 
 
 
 
 
 
 
 
 

Exercise A 
 
Answer the following questions with a complete sentence. 
 
Example: Q:  What department does Jean work in at IBX? 

A:  She's in the Personnel Department. 
 

1. Q: 
 
A: 

What department is Tom in? 
 

   

 

2. 
 

Q: 
 

Who is in charge of interviewing and training new employees at IBX? 
 

 
 
 
3. 

 
A: 

 

 
Q: 

 
   

 

 
What company does Jean work for? 

 

 
 
 
4. 

 
A: 

 

 
Q: 

 
   

 

 
What is Tom responsible for? 

 

 
 
 
5. 

 
A: 

 

 
Q: 

 
   

 

 
Who works at Federal Motors? 

 

 
 
 
6. 

 
A: 

 

 
Q: 

 
   

 

 
Who works in the R&D Department? 

 

 
 
 
7. 

 
A: 

 

 
Q: 

 
   

 

 
What does Jean do at IBX? 

  
A: 
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E X E R C I S E S 
 
 

Exercise B 
 
Write questions which fit the answers. 

 
Examples: Q: When did Jean start working at IBX? 

A: In 2005. 
 

1. 
 
 
 
 
2. 

Q: 

A: 

Q: 

   

She got a job with Federal Motors in 1998. 

   

  

A: 
 

She graduated in 1996. 
 

3. 
 

Q: 
 

   
 
 
 
4. 

 

A: 
 
Q: 

 

She studied at Columbia University. 
 

   

  

A: 
 

She left Federal Motors in 2005. 
 

5. 
 

Q: 
 
A: 

 

   
 

She majored in economics. 
 
 

Exercise C 
 

Circle the correct word. 
 

Example: Tom has been with Federal Motors  for  / since   more than ten years. 
 

1.   Jean was at Federal Motors  for /  since   seven years. 
 

2.   Tom has worked in the Research and Development Department for / since   2003. 
 

3.   Jean has been at IBX   for / since   more than ten years. 
 

4.   Jean has worked at IBX   for  / since   2005. 
 

5 Tom studied at Stanford University  for / since  four years. 
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E X E R C I S E S 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise D 
 

Circle the correct form of the verb. 
 

Example: Jean   has been /  was   at IBX since 2005. 
 

1.   Tom  has graduated /  graduated  in 2003 with a degree in mathematics. 
 

2.   Jean  has started / started  working at Federal Motors more than ten years ago. 
 

3.   Tom  has worked /  worked   in the R&D Department since he joined the company in 2003. 
 

4.   Jean  has worked /  worked   in Personnel for seven years, until 2005. 
 

5.   Since 2005, Jean  has been /  was  a Personnel Manager at IBX. 
 
 
Exercise E 

 
Indicate whether the following sentences are true or false. 

 
Example: Ed Smith works for Sonia Scott. true / false 

 
1.   Sonia Scott works in the Personnel Department at Federal Motors. true / false 

 
2.   Bill Lee is responsible to Sonia Scott. true / false 

 
3.   Jean Nielsen was in the Personnel Department at Federal Motors. true / false 

 
4.   Steve Gomez is Bill Lee's boss. true / false 

 
5.   Bill Lee is in Sales. true / false 

 
6.   Tom used to work in Sales. true / false 
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E X E R C I S E S 
 
 
 
Exercise F 
 
Write a new sentence with the same meaning using passive voice. 

 
Example: IBX hired Jean in 2005. 

Jean was hired by IBX in 2005. 
 

1.   The company fired Dave Jackson in 2005. 
 

 
 
 
 

2.   Steve Gomez filled Jean's position. 
 
 
 
 

3.   Sonia Scott replaced Dave Jackson. 
 

 
 
 
 

4.   The company promoted Jim Nielsen to General Manager. 
 
 
 
 

5.   Management transferred Ed Smith from Engineering to Sales. 
 

 
 
 
 

6.   They offered her a better job with more responsibility. 
 
 
 
 
 

7.   He hopes the company will promote him. 
 

 
 
 
 

8.   The company will probably give him a promotion. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise G 

 
Fill in the blanks with one of the time expressions listed below. 

 
Examples:  Bill was hired in 2000, and Tom was hired three years later, in 2003. 

Jim started working at Federal Motors five years before Sonia joined the company. 
 

(a) used to (d) five years later (g) more than ten years ago 
(b) when (e) three years after (h) still 
(c) already (f) since (i) yet 

 
 

1.   Sonia started working at Federal Motors in 2005, and she's    working there. 
 

2.   Jim began working at Federal Motors in 2000.    , in 2005, he was promoted. 
 

3.   Sonia Scott became the new Sales Manager    Dave Jackson was fired. 
 

4.   Jean   at Federal Motors, but she doesn’t work there anymore. 
 

5.   Tom was hired   Jim was hired by Federal Motors. 
 

6.   Jim started working for Federal Motors   . 
 

7.   Tom hasn’t been promoted   . 
 

8.   It has been several years    Dave Jackson lost his job. 
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E X E R C I S E S 
 
 

Exercise H 
 

Complete each sentence with the correct words or phrases from below. 
 

1. In customer service we do our best to help   . 
 
 

2. He's trying hard to be    manager. 
 
 

3. We'll    another interview before we can decide. 
 
 

4. We can rely on her.  She's completely   . 
 
 

5. He wasn't    because he made too many mistakes. 
 
 

6. She left the company because she    a more interesting job. 
 
 

7. She is    for hiring new employees. 
 
 

8. When she left,    was filled by someone else. 
 
 

9. He was transferred into the department   the new manager. 
 
 

10.   She has   , so she is always very busy. 
 

 
 

(Words and phrases) 
 
 

a) responsible for f) need to schedule  

 b) was offered g)  promoted 

c) her position h)  dependable 

d) many responsibilities i) to assist 

e) our customers j)  a more effective 
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E X E R C I S E S 
 
 

Quantitative English 
 

Circle the correct answer. 
 

Example:  Which number is equal to the difference between the largest and smallest numbers? 
 

2 4 1 3 5 
 

1.   What number is the second largest? 
 

25 301 50 98 10 
 

2.   Which number is one-half the largest even number? 
 

25 9 8 12.5 18 
 

3.   Which expression represents ten times the difference between a and b? 
 

10(a + b) 10a + b 10(a - b) 
 

4.   Which number is 25% more than the smallest number? 
 

12 32 8 16 10 
 

5.   Which number is the average of the other four numbers? 
 

40 20 10 25 30 
 

6.   Which expression represents half the sum of a and b? 
 

2(a + b) a + b 2(a - b) 
2 

7.   Which number is five times the square root of sixteen? 
 

40 4 24 20 12 
 

8.   What are the two largest of these six numbers? 
 

2 4 6 8 10 12 
 

9.   What is fifty divided by five? 
 

2 4 6 8 10 
 

10. Which expression represents four times a plus three times b? 
 

(4a + 3)b (4+3) (a+b) 4a + 3b 4 (a + 3b) 
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3.  Manufacturing and Trade 
 
YR1 Robot 
OA-X Computer 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: Foreign Trade 

 
 

This unit prepares students to describe a company’s 
products in terms of the quantity of products 
manufactured, their purpose, and their domestic and 
international markets. 

 
Two products are described: the YR1 robot, made 
by Yamashita, a Japanese company, and the OA-
X computer, made by Advanced Technologies, an 
American company. 

 

 
 

Goals: 
 

To be able to understand and present a general 
description of products and sales, including 
international and domestic markets. 

 
To be able to ask and answer questions about 
products, sales, and international markets. 

 
To be able to ask and answer questions about how 
and why something is being used. 

 
To be able to express an opinion about something 
controversial. 

Learning Points 
change:  sales have rapidly increased, the total number 
has been rising, the number is increasing rapidly, sales 
have suffered 
passive vs. active: 
passive: is made by, is manufactured by, was developed, 
were exported, have been sold, is being used 
active: Yamashita made and sold, Federal Motors 
manufactures, Advanced  Technologies sold,  it  makes, 
the automobile industry has bought, Federal Motors has 
been exporting 
products and markets:  manufactures, makes, product, 
units, industrial equipment, bought, sold, imported, 
exported, domestic market, international market, closed 
market 
purpose:     uses,  used  for,  used  to,  designed  to,  to 
improve its office efficiency 
quantitative reference:   ten percent of the units made 
in..., of the ten thousand units made in... 
quantity: 
number:  the number of OA-X computers, five hundred 
units, a wide variety of, the greatest number of, a total of 
percent:   ten percent of five thousand, two percent of 
them, fifty percent were sold 
questions: 
how many:  How many OA-X computers are made in 
Europe? How many of the units made in... 
what percentage:  What percentage of the computers 
manufactured by Advanced Technologies are sold in the 
domestic US market? 
reason: because, because of 
relative clauses:  which is using the YR1 on its assembly 
lines,  which bought OA-X computers, that were made in 
1987 
result: as a result, so 
vocabulary related to trade:  export, import, free trade, 
restrictions, etc. 
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Classroom Activities 
 

Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with YR1.  Present the first part of the Presentation lesson in class.  Focus 
on key vocabulary items (used for, uses, high precision, assembly line, located) 
and structures (were bought by, are being used to).  Have the class practice 
repeating each sentence without looking at the text.  This usually requires several 
repetitions.  See if they can tell you what the words are and write them on the 
board. 

 
Step 2:  Oral Practice (3-5 minutes) 
In pairs, or small groups, have students practice summarizing the first part of 
the lesson. 

 
Step 3:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on the section of YR1 dealing with numbers and percentages.  Go over 
the quantitative phrases such as of those five thousand robots, fifty percent... and 
fifty percent of the YR1s manufactured by Yamashita ... See if the students can 
fluently repeat these phrases and put them into sentences.  In pairs or small groups, 
have them practice summarizing the information about both products. 
Then ask one or two of the stronger students to present the information to the class. 

 
Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listenings. 

 
 

Follow-up 
Once both presentation lessons have been presented and practiced, introduce the Question  Practice and  Focus 
Exercises lessons.  Students should do these on their own, in the lab or at home.  As homework, assign the Practice 
Exercises.  Then test the main points of the lesson, using the practice exercises as a model of items to test. 

 

 
When the students are comfortable with the language models presented in the unit, have them personalize and 
extend the language with two or more of the following Extension Activities.  If further preparation is necessary, 
have the students work in pairs or groups first. 

 

Extension Activities 
 

OA-X and YR1 
Part A: Product Description 
Divide the class into small groups.  Ask each group to select either the OA-X or the YR1.  The students should 
discuss and write down the following information about the product they have selected: 

Description of the product and its use 
Description of the company that makes the product 
Description of the company that uses the product 

Ask the students to organize the information into a short presentation (30~45 seconds) for the class.  Students 
may want to select a group representative to present the information. 
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Part B: Product Sales and Markets 
Ask students in each group to draw a bar graph or pie chart showing the following information: 

Total number of units produced in a given year by the company 
Number of units sold in different markets 
Percentage of units sold in different markets 

Students should then make a presentation to the class about the company's sales, referring to a bar graph or pie 
chart.  Make sure they include information about total sales and the best and poorest markets.  As a further 
extension of this activity, you may ask the students to speculate about why sales were better in some markets 
than in others. 

 
Part C: Questions about Numbers and Percents 
Ask students to use the bar graphs or pie charts they created in Part B, or from a company’s annual report.  In 
their groups, students take turns pointing to a part of the graph that shows information about sales in a 
particular country or market.  Another student then asks a question to get that information.  For example, if a 
student points to the part of the graph that shows that 75% of the OA-Xs were sold in the United States, 
another student might ask:  What percentage of the OA-Xs were sold in the United States? or How many OA-
Xs were sold in the United States?  The student asking the question then picks another student to answer the 
question. This last student then begins the next round by pointing to another part of the graphic. 

 
Oral Presentation: Sales and Markets 
Have each student make a 2~4 minutes oral presentation about his/her company’s sales in different countries 
or market segments.  Classmates should then ask questions about the presentation.  Ask students to use the bar 
graphs or pie charts to support the presentation. 

 
Products and Uses 
Divide the class into two teams.  Ask each team to think of five to ten products and their uses.  Students write 
the names of the products on cards, one card per product.   Then they write how each product is used on 
separate cards. For example: 

 
vacuum cleaner is used to clean floor and rugs 

 
 

industrial robot is used for welding cars 
 

Ask students to exchange the sets of cards with the product names while keeping the list of uses.  Each team then 
asks questions to the other team, such as:  “What is used to clean floors and rugs?”  The other team answers 
from the list of products they received from the questioning team. 

 
Trade Profile 
Divide the class into small groups.   Ask each group to select a company or country that engages in trade. 
Each group should prepare a description of the company or country and its products or main exports.  Students 
should then provide information about where the products/exports are sold and what percentage of the units 
are sold in each market.  (Students may want to construct a pie chart, bar graph, or some visual aid.)  Students 
should be prepared to give reasons for why some markets are better than others (e.g. warm coats don’t sell 
well in hot climates).  Ask each group to make an oral presentation to the rest of the class, followed up by a 
Q&A period. 

 
To help students prepare for this activity, you may want to schedule research time on the internet, or provide 
students with business magazines or other materials. 
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Key Sentences 
 

YR1 Industrial Robot 
This is the YR1, an industrial robot.  Industrial robots 
have many uses.  This kind of robot is usually used 
for high precision assembly or metal work.  The first 
YR1 was made in Japan in 1987. The YR1 was 
developed by Yamashita, Ltd., a Japanese company. 
Yamashita is located in Tokyo, Japan. 

 
Federal Motors is an automobile company.  It makes 
many kinds of motor vehicles, such as cars, trucks, 
and vans.  This is one of the assembly lines at Federal 
Motors, an automobile company located in the United 
States.  In 1997, fifteen units were bought by Federal 
Motors.  Those units are now being used to do the 
work that sixty workers used to do.  The robots work 
faster than human workers and they make fewer 
mistakes.  The automobile industry has bought many 
industrial robots such as the YR1. 

 
In 1997, five thousand YR1s were made by Yamashita.  
Of those five thousand robots, fifty percent were sold 
in Japan.  Twenty-five percent were exported to the 
United States.  Ten percent were sold in Europe.  The 
rest were exported to other markets around the world. 

 
In 1997, fifty percent of the YR1s manufactured by 
Yamashita were exported to other countries.  The rest 
were sold in the highly competitive domestic market. 

 
In the past few years, worldwide sales of the YR1 
and other robots have rapidly increased.  If free trade 
continues, Yamashita's future looks good. 

 
OA-X Computer 
This is the OA-X.  It is a computer designed to increase 
office efficiency.  It is easy to use, and it has a variety 
of uses.  Some of its uses include word 
processing, communications, and spreadsheets. 
 
This is Ace, Ltd., a sporting goods company located 
in the USA.  Ace is one of the companies which 
bought OA-X computers in 1998.  At Ace, Ltd., the 
OA-X is used for word processing, filing, and 
spreadsheets.  Ace is using the OA-X to cut costs and 
improve office efficiency. 
 
The OA-X is manufactured and sold by Advanced 
Technologies, Inc.  The OA-X computer is an 
American product, though many of its component parts 
are imported.     

Advanced Technologies is based in California, just 
south of San Francisco. The company has an 
outstanding reputation for quality. 
 
In recent years, however, its sales have suffered 
because of strong competition from Japan.  It has 
excellent products and competitive prices.  It has a 
highly trained work force, and it uses the latest 
technology in the manufacturing process.  It also 
provides outstanding customer support.  As a result, 
its products are highly rated. 
 
Worldwide sales of the OA-X totaled ten thousand 
units in 1998.  The selling price for each unit was 
about two thousand dollars. Sales were good in the 
major international markets.  However, in Japan, sales 
were poor.  Seventy-five percent of the units made in 
1998 were sold in the United States.  Ten percent were 
sold in Canada, and another ten percent were sold in 
Europe.  Only two percent of them were sold in Japan.  
The Americans complained.  They said it was unfair. 
The Americans said that this was because the Japanese 
markets were closed.  The Japanese said it was the 
Americans' fault.  The Japanese said that the OA-X was 
poorly designed for the Japanese user.  They said their 
market was open. Without more facts, it is difficult to 
decide the real reason.  Trade friction is a difficult issue 
for everyone involved. 
 
Question Practice 
Are YR1s being used at Federal Motors? 
Why has Ace started to use the OA-X computer? 
What product is manufactured by Advanced Technologies? 
What country bought the greatest number of OA-X 
computers in 1998? 
What country was the largest market for the OA-X 
computer in 1998? 
What company is the YR1 made by? 
How many of the computers made in 1998 were sold in the 
US? 
How many of the units sold in 1998 were manufactured in 
Europe? 
What product is manufactured in Japan by a Japanese 
company? 
What company is located in Japan? 
What is being used to improve efficiency at Ace? 
What kind of products does this company manufacture? 
Which one of these companies manufactures the YR1 
robot? 
How many OA-X computers are manufactured each year? 
How many OA-X computers are sold each year? 
What percentage of OA-X production is done in Europe? 
What percentage of the 10,000 units made in 1998 were 
sold in Europe? 
How many of the units sold in 1998 were made in the US? 
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Focus Exercises 
What is the YR1  used for?  The YR1  [is]  [used]  on 
assembly lines [such as] this one at Federal Motors. 
Where was the YR1 first developed?  The first YR1 [was] 

[made] in Japan in 1997. 
In 1997, five thousand YR1s were made by Yamashita. Of 

[those] five thousand robots, fifty percent [were] [sold] 
in Japan. 

In 1997, five thousand YR1s were made by Yamashita. Fifty 
percent of the five thousand robots [that] [were] 
[made] in 1997 were sold in Japan. 

Seventy-five percent of the units made in 1998 were sold 
in the United States.  Ten percent were sold in Canada, 
and [another] ten percent [were] [sold] in Europe. 

Sales were good in the major international markets. 
However, in Japan, [sales] [were] [poor]. 

Ace is using the OA-X.   As a [result], Ace [has] [been] 
able to [cut] costs and [improve] office efficiency. 

Industrial robots have many uses.  In the [past] few years, 
worldwide sales  of  the  YR1  and  [other]  robots  [has] 
rapidly [increased]. 

This is Ace, Ltd., a sporting goods company located in the 
USA.  Ace is [one] of the companies [which] [bought] 
OA-X computers in 1998. 

What percentage of the ten thousand units made in 1998 
were sold in the US?  Of the ten thousand [units] [made] 
in 1998, seventy-five [percent] [were] sold in the US. 

How many of the units sold in 1998 were manufactured in 
Europe?  None  of  the  [units]  sold  in  1998  [were] 
[manufactured] in Europe. 

What's one reason its products are highly rated?  The latest 
technology [is] [being] [used] wherever possible, 
including robots such as the YR1. 

What is  the  YR1  being used  for?  At  Yamashita it  is 
[being]  [used]  to  [build]  [other]  robots,  including the 
YR1. 

Federal Motors is an automobile company.  It makes [many] 
[kinds] of motor vehicles, [such as] cars, trucks, and vans. 

How many OA-X computers are sold each year?  
The [number] of OA-X computers sold each year 
[depends on] [changes] in the market and [other] 
economic factors.  

The number of OA-X computers made each year 
depends on changes in the market.  Generally 
however, the [total] number [has] [been] [rising]. 

How many OA-Xs are being used in the US?   There are 
[several] thousand OA-Xs [being] [used] in the US, and 
the number is [increasing] rapidly. 

In 1997, fifteen units were bought by Federal Motors. Those 
units are now [being] used [to do] the work that 
sixty workers [used] to do. 

The automobile industry has bought many industrial robots 
such as the YR1.  The robots work [faster] than human 
[workers] and they make [fewer] [mistakes]. 

The OA-X computer has many uses.  At Ace it's [being] 
[used] [to increase] office efficiency. 

In 1997, fifty percent of the YR1s manufactured by 
Yamashita were exported to other countries.  The [rest] 
[were sold] in the highly [competitive] domestic market. 

Why have its sales suffered in the past few years?  Its sales 
[have] [suffered] [because of] strong [competition] from 
Japan. 

What's one reason its products are highly rated?  It has a 
highly  [trained]  work  force,  and  it  [uses]  the  [latest] 
technology in the [manufacturing] [process]. 

It uses the latest technology in the manufacturing process. 
As a [result], its [products] are highly [rated]. 

It has excellent products and competitive prices.   It also 
[provides] outstanding [customer] [support]. 

 

Dictations 
1.  Many YR1 robots have been sold to the automobile 

industry. 
2.  In 1997, fifteen units were bought by Federal Motors. 
3.  Those units are now being used to do the work that 

sixty workers used to do. 
4.  The robots work faster than human workers and they 

make fewer mistakes. 
 

1.  The OA-X computer has many uses. 
2.  At Ace, it is being used to increase office efficiency. 
3.  The OA-X is manufactured by Advanced Technologies, 

Inc. 
4.  In 1998, most were sold in the US, and around twenty- 

five percent were exported to other countries. 
 

1.  The YR1 is manufactured and sold by Yamashita, a 
Japanese corporation. 

2.  It is also being used by Yamashita to build other robots, 
including the YR1. 

3.  In 1997, fifty percent of the YR1s manufactured by 
Yamashita were exported to other countries. 

4.  The rest were sold in the highly competitive domestic 
market. 

 

1.  In 1997, five thousand YR1s were made by Yamashita. 
2.  Of those 5,000 robots, 50% were sold in Japan. 
3.  The rest were exported, including twenty-five percent 

which were sold in the US. 
4.  Ten percent  were  sold  in  Europe.  The  rest  were 

exported to other markets around the world. 
 

1.  The OA-X computer is an American product, though 
many of its component parts are imported. 

2.  The OA-X is manufactured and sold by Advanced 
Technologies, Inc. 

3.  Worldwide sales of the OA-X totaled ten thousand 
units in 1998. 

4.  There are several thousand OA-Xs being used in the 
US, and the number is increasing rapidly. 

 

1.  Industrial robots have many uses. 
2.  This kind of robot is usually used for high precision 

assembly or metal work. 
3.  At Yamashita it is being used to build other robots, 

including the YR1. 
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4.  At Federal Motors, the YR1 robot is used for welding 

cars. 
 

Fill-Ins 
The YR1 is used on assembly lines [such as] this one at 
Federal Motors. 
The YR1 is used [for welding] cars on the assembly line. 
Fifty percent of the 5,000 robots that [were made] in 1997 
were sold in Japan. 
Twenty-five percent [were exported] to the United States. 
Fifty percent of the YR1s sold in 1997 [were sold] outside 
Japan. 
It is a computer [designed] to increase office efficiency. 
The company has an outstanding [reputation] for quality. 
Worldwide sales of the OA-X [totaled] 10,000 units in 
1998. 
The [selling] price for each unit was about two thousand 
dollars. 
Only two percent of them [were sold] in Japan. 
Ace  has  been  [able]  to  cut  costs  and  improve  office 
efficiency. 
Ace is using the OA-X [to cut] costs and improve office 
efficiency. 
If free trade [continues], Yamashita's future looks good. 
Ace  is one of  the companies which  [bought]  OA-X 
computers in 1998. 
The YR1 is [being exported] from Japan. 
None of the units [sold] in 1998 were manufactured in 
Europe. 
Most modern companies use computers and [other] high 
technology products. 
This kind  of  robot is  usually [used] for  high precision 
assembly or metal work. 
The number of OA-X computers made each year [depends 
on] changes in the market. 
Advanced   Technologies   is   [planning]   to   license   its 
technology to a European company. 
All of the units sold in 1998 [were made] in the US. 
Many  YR1  robots  have  [been  sold]  to  the  automobile 
industry. 
The  robots  work  faster  than  human  workers  and  they 
[make] fewer mistakes. 
The  automobile  industry  [has  bought]  many  industrial 
robots such as the YR1. 
The use of robots has also helped [to improve] quality. 
Its  sales  have  [suffered] because of  strong competition 
from Japan. 
It  uses  the  [latest]  technology  in  the  manufacturing 
process. 
Sales and [profits] have both increased. 

 
Video Simulation SR: Foreign Trade 

 

Variation 1 
Our  head  office  is  in  Paris.  Where's  your  company 
located? 
Well our head office is in California. 
Ah, California! And what are your major products? 

We are a computer and electronics company. 
Computers huh?  How much of your business is overseas? 
More than half of our sales are overseas. 
Really! More  than  half!  Is  your  overseas  business 
increasing or decreasing? 
Our overseas business is increasing rapidly. 
Our international business is increasing too.  What do you 
think about free trade? Are you for or against? 
Generally I'm in favor of free trade. 
Why do you think so? 
We  need  to  think  in  global  terms.  I  don't  think  it's 
practical to restrict trade. 
That's a good point. 
What do you think? 
Well, I think there are good arguments for both sides.  It's 
a complex issue, isn't it? 
Yes, it certainly is. Well, I've enjoyed talking with you. 
Yes, me too. 
 

Variation 2 
Our  head  office  is  in  Paris.  Where's  your  company 
located? 
We are based in Tokyo. 
So, you're in Japan. And what are your major products? 
We make computers and electronic components. 
Computers, huh?  How much of your business is overseas? 
I think it's about 25% of our sales are overseas. 
We do a lot of overseas business, too.   Is your overseas 
business increasing, or decreasing? 
Unfortunately, it's decreasing. 
Decreasing? Why is that? 
There is too much international competition. 
Yeah, there is a lot of competition.  Are you in favor of 
free trade? 
I'm generally against free trade. 
Oh?  Why is that? 
I think it's important to protect our home markets. 
I see. 
What's your opinion? 
Well...I think there are good arguments for both sides. 
It's a complex issue, isn't it? 
I agree with you. Well, I've enjoyed talking with you. 
Yes, me too. 
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English by the Numbers 

 

Lesson 3 
graphs:  remained fairly constant, didn’t change, rise, 
increased, went up, made steady gains, gets weaker, 
decreases, went down, declined, dropped 

 
related changes:  X remained fairly constant, but y 
increased significantly.  As the price of an average house 
increased, the percentage of US families able to buy a new 
house decreased. 

 
Examples: 
This graph shows the percentage of US families able to 
buy an average-priced new home.   As the price of an 
average house increased, the percentage of US families 
able to buy a new house decreased.   Between 1970 and 
1976, the average price of a new house rose from $23,400 
to $44,200.  As a result, fewer US families were able to 
buy new houses.   In this graph, both X and Y are increasing.  
In  this  graph,  X  is  increasing  while  Y  is 
decreasing.  Here we are looking at changes in X and Y 
during the ten-year period from 1978 to 1988.  During that 
period, whenever Y increased, X decreased, and whenever 
Y went down, X went up.  In this case, as exports, X, went 
up, unemployment, Y, declined.  While X stayed about the 
same, Y increased.   X remained fairly constant, but Y 
increased significantly.   X increased rapidly at first, but 
then it fell even though Y continued to climb.   As the 
dollar gets weaker, the number of American workers 
employed by Japanese firms continues to climb.   An 
increase in the value of the Japanese yen is generally 
followed by an increase in Japanese productivity. 
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Focused Listening 
 

Focus 1 
 

Language Focus 
 

products and markets 
 

Listening Task 
 

Focus on the four companies: Advanced Technologies, 
Inc., Federal Motors, Yamashita, Ltd., and Ace, Ltd.  
Listen for information about what each company 
manufactures. 

 
Goal 

 

• Students will be able to describe a company and 
its products. 

• Students will be able to describe where products 
are made and used. 

 
Student Follow-up 

 

• Pick two of the four companies (Yamashita, 
Advanced Technologies, Ace, Federal Motors). 
Describe each company, saying what kind of 
company it is and what products it makes. 

• Describe a product and say where it is made and 
used. 

•    Worksheet: Exercise A. 
 
 

Focus 2 
 

Language Focus 
 

passive vs. active 
 

Listening Task 
 

Focus on the YR1 robot.  Find out where YR1s are 
made, how many were made in 1997, and where they 
were sold.  How is it used? 

 
Goal 

 

• Students will be able to understand and use the 
passive voice to describe where a product  is made 
or used. 

Student Follow-up 
 

• Make up questions about the YR1 robot using 
passive voice.  Where was the first YR1 made? 
How many YR1s were sold in Europe? 

• Write  a  paragraph  about  the  YR1  robot  using 
both the active voice and the passive voice.  The 
YR1 is an industrial robot.  In 1997, Yamashita, 
Ltd. made the first YR1... 

•   Worksheet: Exercise B. 
 
 
Focus 3 
 
Language Focus 
 

passive vs. active, purpose, used for, used to 
 
Listening Task 
 

Focus on the OA-X computer.  Find out where it is 
made and sold and how it is used.  Listen for all uses 
of the passive voice, and record each sentence. 
 
Goals 
 

• Students will be able to use the passive voice to 
describe where a product is made, sold, and used. 

• Students will be able to use the expressions used 
for and used to appropriately. 

 
Student Follow-up 
 

• Write a paragraph about the OA-X, including 
information about where it is made and sold and 
how it is used. 

• Make a brief presentation about one of your 
company's products or a product that you are 
familiar with.  Include information about where it 
is made and what it is used for. 

•    Worksheet: Exercise C. 
 
 
Focus 4 
 
Language Focus 
 

quantity, percent 
 
Listening Task 
 

Listen for information about the percentages of both 
products sold in different parts of the world.  Record 
each sentence and practice saying it. 
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Goal 

 

• Students will be able to use simple quantitative 
expressions which use a percentage within a phrase 
or clause. 

 
Student Follow-up 

 

•    Describe the sales of the YR1 or the OA-X. 
Discuss the percentages of sales in different 
countries or markets. 

•    Write and answer three questions about sales of 
the YR1 or the OA-X.  Q:  What percentage of 
the OA-Xs were sold in the US?  A:  Seventy-five 
percent were sold in the United States. 

•    Worksheet: Exercise D. 
 
 

Focus 5 
 

Language Focus 
 

quantity, percent, number 
 

Listening Task 
 

Focus on sales of the YR1 and the OA-X.  Listen for 
expressions using both numbers and percents:  Fifty 
percent of the 5,000 units made in...  Record each 
sentence, and practice saying it. 

 
Goals 

 

• Students will be able to use expressions using 
both numbers and percentages in the same phrase. 

• Given information about total sales and 
percentages of units sold in various  markets, 
students will be able to convert the percentages to 
numbers. 

 
Student Follow-up 

 

•  Describe the sales of the YR1 or the OA-X, referring 
to numbers of units sold in different countries or 
markets. 

•  Write three pairs of sentences, one referring to a 
percentage and the other to a number.  Ten 
percent of the OA-Xs were sold in Canada.  One 
thousand OA-Xs were sold in Canada. 

•    Worksheet: Exercise E. 

Focus 6 
 
Language Focus 
quantity, question formation 
 
Listening Task 
Study the lessons on the YR1 and the OA-X.  Listen 
to and record the questions that ask How many ...? or 
What percentage of ...? 
 
Goal 
• Students  will  be  able  to  formulate  questions 

asking How many ...? or What percentage of ...? 
 
Student Follow-up 
 

• Write three questions asking How many ...? and 
three questions asking What percentage of ...? 
about the YR1 or OA-X. 

•   Worksheets:  Exercises F & G. 
 
 
Focus 7 
 
Language Focus 
Language Mastery 
 
Listening Task 
Review this lesson several times.  Practice recording 
10~15 sentences each time, so that you can say these 
sentences fluently. 
 
Do the Question Practice, Focus Exercise, Dictation, 
and Fill-in lessons every day until your Completion 
Percentage is 80~100%. 
 
Study and practice the Video Simulation lesson every 
day until your Completion Percentage is 80~100%. 
 
Student Follow-up 
 

•    Make a one-minute oral summary of this unit. 
•  Give a one-three minutes oral summary that 

describes where (country or market sector) your 
company’s products are sold.  Use percentages. 

• Write a two-paragraph description of your 
company’s sales.  Use numbers and percentages. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise A 
 
Answer the following questions with a complete sentence. 

 
Example: Q:  What product is made by Yamashita, Ltd.? 

 

A: The YR1 robot is made by Yamashita. 
 
1.   Q:  What is being used to do the work that human workers used to do at Federal Motors? 

 
A:     

 
2.   Q:  How is the YR1 being used at Federal Motors? 

 
A:     

 
3.   Q:  What company manufactures the OA-X? 

 
A:     

 
4.   Q:  Which company developed the YR1? 

 
A:     

 
5.   Q:  What kind of products does Federal Motors manufacture? 

 
A:     

 
6.   Q:  Why is Ace using the OA-X? 

 
A:     

 
7.   Q:  What is the OA-X often used for? 

 
A:     
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E X E R C I S E S 
 
 
 
Exercise B 

 
Fill in the blanks with the passive form of the verb. 

 
Example: The first YR1 was made in Japan in 1987. 

(make) 
 

1.   Twenty-five percent  
(sell) 

in the US. 

 
2.   In 1997, five thousand YR1s  

(make) 
by Yamashita. 

 
3.   In 1997, the YR1  

(sell) 
in Japan and several other countries. 

 
4.   The YR1s at Federal Motors  

(manufacture) 
by a Japanese company. 

 
5.   The YR1  

(use) 
on assembly lines such as this one at Federal Motors. 

 
Exercise C 

 
Circle the correct word or phrase. 

 
Example:  The OA-X is used for /  used to  word processing. 

 
 

1.   The YR1 is being used to /  used for   manufacture cars. 
 
 

2.   The YR1 is  used  / used for   on assembly lines. 
 
 

3.   The OA-X is   used to /  used for   word processing and communications. 
 
 

4.   Ace   is being used /  is using   the OA-X. 
 
 

5.   What is the YR1   used for /  used to ? 
 
 

6.   What is being  used for / used to   improve efficiency at Ace, Ltd.? 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise D 

 
Make a sentence with the words. 

 
Example: them / were / two  / in Japan  / sold  / only / of / percent 

Only two percent of them were sold in Japan. 
 
 
1.   were /  ten  / to Europe  / percent /  exported 

 
 
 
 
2.   sold /  percent / in the US /  twenty-five  /  were 

 
 
 
 
3.   were sold /  percent / the robots / in Japan / fifty / of 

 
 
 
 
 
4.   of the computers /  Advanced Technologies  / percent /  in the US / sold / seventy-five 

 
 
 
 
5.   other markets  /  were exported / around the world / the rest  / to 

 

 
 
 
 
6.   of  five thousand  / is  / two thousand five hundred /  fifty percent 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise E 

 
Rewrite the following sentences using a number instead of a percent. 

 
Example: Fifty percent of the five thousand robots were sold in Japan. 

Two thousand five hundred robots were sold in Japan. 
 

 
 
1. Twenty-five percent of the robots were exported to the US. 

 

 
 
 
 
2. Seventy-five percent of the OA-Xs were sold in the US. 

 
 
 
 
3. Only two percent of the ten thousand units were sold in Japan. 

 

 
 
 
 
4. Of the ten thousand units made in 1998, ten percent were sold in Europe. 

 
 
 
 
5. In 1998, most of the computers were sold in the US, and around twenty-five percent were exported 

to other countries. 
 

 
 
 
 
6. Ten percent of the five thousand robots were sold in Europe. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise F 
 
Write a question that fits the answer. 

 
Example: Q: How many OA-Xs were made and sold in the US? 

 

 
 
 
 
1. 

 
 
 
 
Q: 

A: Seven thousand five hundred OA-Xs were made and sold in the US. 
 
 

   

 
 
 
 
2. 

 
A: 

 
 
Q: 

 
About eighty-five percent of OA-X sales are in the US and Europe. 

 
 

   

  
A: 

 
Several thousand OA-Xs are being used in the US. 

 
3. 
 
 
 
 
 
4. 

 
Q: 

A: 

Q: 

 
   

Seventy-five percent of the ten thousand YR1s made in 1998 were sold in the US. 

   

 
 
 
 
5. 

 
A: 

 
 
Q: 

 
Fifteen YR1 robots were bought by Federal Motors in 1997. 

 
 

   

  
A: 

 
Of the five thousand robots made by Yamashita, fifty percent were sold in Japan. 

 
6. 

 
Q: 

 
 
A: 

 
   

 
 

Advanced Technologies manufactured a total of 10,000 OA-X computers in 1998. 
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E X E R C I S E S 
 
 

Exercise G 
 
Complete each sentence with the correct words or phrases from below. 

 
1. Industrial robots are often used for    work. 

 
 
2. The company has    for quality and service. 

 
 
3. The cars are put together   . 

 
 
4. The company has a    work force. 

 
 
5. One reason for their success is that they are using   wherever possible. 

 
 
6. The number of units sold each year    changes in the market. 

 
 
7. Their sales have suffered because of   from other countries. 

 
 
8. Their prices are good and they   excellent customer support. 

 
 
9. About ten percent of their products    in Europe. 

 
 
10. He doesn't think it's practical    trade. 

 

 
 

(Words and phrases) 
 

 
 
 

a) are sold f) increased competition 

b) on assembly lines g)  to restrict 

c) depends on h)  high precision 

d) a good reputation i) the latest technology 

e) provide j)  highly trained 
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E X E R C I S E S 
 
 

Quantitative English 
 
Draw a line graph corresponding to each sentence. 

 

 
 
Example: X didn't change, but y increased. 

 
 
 
 
 
 
 

1.  Both x and y are increasing. 2.  X improved, but y fell. 
 
 
 
 
 
 
 
 
 
 
 
 
 

3.  Y dropped even though x rose. 4.  Y went up, but x stayed constant. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5.  Y made steady gains even though 6.  As x increases, y increases. 
x remained the same. 
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4.  Product Comparisons 

 
The Epic 
The SX 
The Aria 
A Comparison 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: Buying a Car 
Video Simulation SR: Buying Preferences 

 
 

This unit prepares students to present a product or 
service and compare it to competing products. 

 
In this unit, three cars, the Union Aria, the Epic, and 
the Yamada SX, are compared in terms of their 
price, reliability, size, and efficiency. 

 
Although the focus of the unit is on cars, the 
language concepts and structures presented can be 
applied to many different kinds of products and 
services. 

 

 
 

Goals: 
 

To be able to understand and give a clear 
presentation of the main sales points of a product 
or service. 

 
To be able to ask and answer questions about a 
product or services and how it compares to others. 

 
To be able to express product preferences. 

Learning Points 
amount: 
countable:  80,000 miles, 38 miles per gallon, how many 
more trouble-free miles, as many ... as, how many 
uncountable:   a lot of money, how much gasoline, how 
much more expensive, as much ... as, how much 
change:  sales are up by twenty percent, sales improved, 
the  car  began  to  earn  a  good  reputation,  sales  have 
remained  flat,  it  has  become,  there  will  probably  be 
changes 
classification: in terms of size, as for price, such as 
comparison:  better, more, less, fewer, as much ... as, as 
many... as, compared to, has the best record, has 
outperformed, gets better mileage than either the Union Aria 
or the Yamada SX 
comparison of amount:  twice as much, half the price, 
costs $4,000 more than, how many more miles, how much 
more expensive 
duration:  for three years, for the past few years, before it 
needs any major repairs, recently 
logical relations:   and, but, however, though, generally, 
this is because 
product description:  well-built, excellent safety record, 
costs around $18,000, gets 44 miles per gallon, excellent 
warranty program, base price, trouble free 
quantity 
number:   sixty thousand, eighteen thousand dollars, base 
price 
percent: ten percent 
rate: thirty-four miles per gallon 
questions: 
how many:  How many miles per gallon does this car get 
in the city? 
how much: How much are repair costs? 
which: Which car has the lowest price? 
yes/no: Is the SX as expensive as the Aria? 
alternative:  Is the SX more or less fuel efficient than the 
Epic? 
superlatives: the biggest, one of the biggest, the most, the 
least, the fewest, the best record, is considered to be the 
best-made car in its price range, the best-selling car in the 
US 
vocabulary  related  to  product  description:     safety 
record, highly rated, base price, trouble free, customer 
survey, low cost maintenance, warranty, dependability… 
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Classroom Activities 
 

 
 
Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with Union Aria.  Present the first part of the Presentation lesson 
in class.  Focus on key vocabulary items (late 1980s, solid, reputation, 
passenger, comfort, equipped, standard features, etc.) and ways the 
Aria is compared (has more than any other.., rated high, higher than 
average, the best record  of  any... has consistently  outperformed...) Have 
the class practice repeating each sentence without looking at the text.  This 
requires several repetitions.  See if they can tell you what the words are 
and write them on the board. 

 
Step 2:  Oral Practice (3-5 minutes) 
In pairs, or small groups, have students practice summarizing the first part of the lesson. 

 
Step 3:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on the Epic, and the vocabulary and phrases used to promote its 
sales  points: its  sporty  design,  excellent  fuel  efficiency,  customer 
satisfaction ratings, top ten, advanced design, world’s most..., most fuel 
efficient of any, etc.  See if the students can fluently repeat the sentences 
that use these phrases. In pairs or small groups, have them practice 
summarizing the information about the Epic.  Then ask one or two of the 
stronger students to present the information to the class. 

 
Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Follow-up 
Once all three presentation lessons have been presented and practiced, introduce the Question Practice and Focus 
Exercises lessons.  Students should do these on their own, in the lab or at home.  As homework, assign the Practice 
Exercises.  Then test the main points of the lesson, using the practice exercises as a model of items to test. 

 

 
When the students are comfortable with the language models presented in the unit, have them personalize and 
extend the language with two or more of the following Extension Activities.  If further preparation is necessary, 
have the students work in pairs or groups first. 

 

Extension Activities 
 
Car Dealer Role Play 
Ask students to work with a partner.  Students should first review product information about the Union Aria, the 
Epic, and the Yamada SX.  Ask them to write down the information about the three cars and check that information 
with their partners. 

 
One student takes the role of a car dealer and the other that of a customer looking for a car to buy.  The customer 
asks the dealer questions about the three cars he or she is interested in:  the Union Aria, Epic, and Yamada SX. 
The dealer answers the questions and tries to convince the customer to buy a particular car.  After a fixed 
amount of time, ask the students to switch roles. 
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Advertisements 
Ask the students to work in teams.  The students in each team select a product they are familiar with.  Ask the 
students to write a short advertisement for the product, describing the product's most important features and 
modeling the advertisement after a television ad.  Ask each group to present its ad to the class. 

 
Product Comparisons 
Part A:  Simple Comparisons 
Use product or store catalogs so that students can select competing products, such as VCRs, computers, printers, 
or cell phones.  You may also want to bring in ads of different brands of the same product.  Begin by showing two 
items or two pictures at a time to the class and have them make as many different sentences as they can 
comparing the two items.  Write the sentences on the board. 

 
Show three pictures of the same or similar products and ask students to make sentences comparing the three 
items using a superlative wherever possible. 

 
Part B: Preferences 
Ask students to choose a pair of items and tell the class which item they like better and why.  Repeat the 
exercise having students choose their favorite from among three items. 

 
Consumer Guides 
Collect consumer information on various products.  You can find this information in Consumer Reports or other 
consumer magazines.  Divide the class into groups.   Ask each group to pick a product they would like to 
evaluate. The students should read and discuss the product information comparing different brands or makes of a 
particular product.  They should decide, based on the available product information, which brand of product 
they would recommend buying.  Ask each group to give a presentation to the rest of the class, explaining how 
the brands differ and why they feel one brand is better than the others. 

 
Sales Presentation 
Have each student prepare and give a 2~3 minutes oral presentation of a product or service related to their work. 
They should  use  notes or handouts  or  presentation software to  make  it  professional.  At the  end  of the 
presentation, they should take questions, and then close the presentation appropriately. 
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Key Sentences 
 

Union Aria 
This is the Union Aria.  It was first introduced into 
the US in the late 1980s by Union Motors, a European 
company.  It's a solid, well made car with a good 
reputation for passenger comfort and safety. 
The Aria is priced at about $28,000. 

 
It comes equipped with lots of standard features such 
as an AM/FM radio and air conditioning.  The Aria 
has more passenger room than any other car in its class.  
It has plenty of room for a growing family.  It gets 34 
miles per gallon on the highway and 22 miles per 
gallon in the city. 

 
It comes with a powerful engine that can pull a boat 
or a trailer with ease.  It's rated high in terms of 
dependability.  It generally goes about 60,000 miles 
before it needs any major repairs.  Unfortunately, the 
cost of parts and service is higher than average. 

 
In terms of safety, the Aria has the best record of any 
car. In crash tests, the Aria has consistently 
outperformed all other cars.  In general, its size, power, 
and excellent safety record make it a good family car. 

 
However, its sales have been disappointing, so there 
will probably be changes in the future.  Some people 
say it's too expensive.  Others say that its design is 
uninteresting.  Though it's a good car, its future seems 
uncertain. 

 
Epic 
This is the Epic.  The Epic is an American car.  It's 
built by Federal Motors, an American company. 
Federal Motors introduced this model five years ago 
and designed it especially for commuters.  Recently it 
has become very popular.  Compared to last year, its 
sales are up by more than twenty percent.  Its sporty 
design and excellent fuel efficiency have contributed to 
its success. 

 
Customer satisfaction ratings have put it in the top 
ten for the past two years.  Its advanced design and 
light weight are a product of the world's most advanced 
engine technology.  It's the most fuel- efficient car of 
any American-made car.  The Epic gets 44 miles per 
gallon on the highway and 32 miles per gallon in city 
traffic. 

At $18,000, it is a good buy.  It is well engineered, 
and is reported to be the most trouble free of any 
American-made car. In terms of quality and 
dependability, the Epic is considered to be the best- 
made American car in its price range.  The Epic 
generally goes about 80,000 miles before it needs 
major repairs. 
 
According to a recent study, fewer Epic owners had 
problems in the first six months of ownership than 
owners of any other car. It is also backed by an 
excellent warranty program.   Its warranty covers all 
parts and labor for five years or 50,000 miles.  As a 
result, it has proven to be a good choice for people 
who spend lots of time commuting to work each day. 

(high shuffler) 
Five years ago, Federal Motors was losing a lot of 
money, and its market share was falling rapidly. Many 
of its cars had to be recalled for safety problems, and 
there were many customer complaints about quality.  
When the Epic was introduced, sales were slow at first 
because the public had lost confidence in Federal 
Motors.   Gradually however, the car began to earn a 
good reputation, and sales improved.  As a result, 
Federal Motors has been able to compete more 
successfully with foreign competitors.  Their main 
challenge now is to improve their dealer network.  
Their sales people are often criticized for poor sales 
practices. 
 
Yamada SX 
This is the Yamada SX.  Fifty percent of the 
Yamadas sold in the US are imported from Japan. 
The other half are made in the US.  The base price of 
the SX is around $14,000.  It comes with a 36-month 
or 36,000-mile warranty. 
 
The SX is one of the biggest Japanese cars in its 
class.  It has room for five big adults.  In terms of fuel 
economy, the SX gets about 38 mpg on the highway, 
which is better than average for its class.   Auto 
industry studies indicate that the SX is trouble free 
for around 60,000 miles.  An important sales point is 
that its maintenance and service costs are generally 
lower than the industry average.  This is because 
Yamada has established a dealer network that provides 
the best service support in the industry. 
 
According to several surveys, the SX has been number 
one in customer satisfaction for three years. As a 
result, the SX is now the best-selling car in the US.
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Comparison of the Union Aria, Federal Epic, and 
Yamada SX 
Let's compare these three automobiles.  In terms of 
fuel economy, the Epic gets better mileage than either 
the Union Aria or the Yamada SX.  The Aria doesn't 
get as many miles per gallon as the other two cars, 
but it's bigger and its engine is more powerful. 

 
As for price, the Aria costs more than the other two. 
It costs twice as much as the SX.  Priced at $14,000, 
the SX is the least expensive of these three models. 
It's about half the price of the Aria and nearly twenty- 
five percent less than the Epic.  The Epic costs about 
twenty percent more than the SX, which is a 
difference of $4,000. 

 
In terms of size, the Aria is bigger than the other two. 
The Epic, which seats four adults, is the smallest. 
The SX is larger than the Epic, but it has slightly less 
passenger room than the Aria. 

 
In terms of low-cost maintenance and durability, the 
Epic has the best record.  It is very economical. 
Compared to both the other cars, it goes 20,000 more 
miles before it needs repairs. 

 
The SX gets 20,000 fewer trouble-free miles than the 
Epic.  Though the Epic has fewer problems, when 
problems do occur, repair costs for the SX are a bit less. 

 
To summarize, each car has its advantages.  The Aria 
may be the best buy for a growing family, though it's 
a bit expensive.  For the commuter, the Epic is 
probably the best choice.  Its fuel economy and 
excellent dependability give it the advantage.  For 
buyers who like a low purchase price and who want a 
slightly bigger car, the SX is probably the best value. It 
isn't as small as the Epic, and it costs less. 

 
Question Practice 
What do some people say about its design? 
How does it compare in terms of fuel efficiency? 
Why are its service costs lower than average? 
Why did its cars have to be recalled? 
What does its powerful engine allow it to do? 
What kind of driver was this car designed for? 
How do its maintenance and service costs compare to other 
cars? 
How much more expensive is the Aria than the SX? 
Have there been many customer complaints about this car? 
Which of these cars is the least expensive? 

Which car has the lowest price? 
How much more does the Epic cost than the SX? 
Does the Epic seat as many passengers as the SX? 
How long does this car generally last before it needs 
repairs? 
Does the  Epic  seat  more or  fewer passengers than the 
Aria? 
How much repair work is required for these cars? 
How much service does the Epic require? 
How many miles per gallon does this car get? 
 
Focus Exercises 
This is the Union Aria.  It's a [well] [built] car, and it has a 

[good] [reputation]. 
When was the Aria first introduced into the US market? It 

[was] first [introduced] into the US in the [late] 1980s [by] 
Union Motors, a European company. 

In  general, its  size,  power,  and  excellent  safety record 
make it a good family car.  However, its sales [have] 
[been] [disappointing], so there [will] probably [be] 
[changes] in the future. 

Though it's a good car, its future seems uncertain.  If sales 
[don't]  [improve],  major  changes  will  [have  to]  [be] 
made. 

Recently it has become very popular.  Compared to [last] 
year, its sales [are] up [by] [more] than twenty percent. 

How do its maintenance and service costs compare to other 
cars?  According to a [recent] study, [fewer] Epic owners 
had problems in the first six months of ownership than 
[owners] of [any] [other] car. 

At $18,000, it is a good buy. It is [well] engineered, and is 
[reported] [to be] the [most] trouble free of [any] 
American made car. 

This is the Yamada SX.   According to several [surveys], 
the  SX  [has]  [been]  number  one  in  customer 
[satisfaction] for three years. 

How much fuel does the SX use?  The SX [gets] about 38 
mpg on the highway, [which] is [better] than [average] 
for its class. 

An important  sales  point  is  that  its  maintenance  and 
service costs are generally lower than the industry average.   
This is because Yamada [has] [established] a dealer 
[network] that [provides] the best service support in the 
industry. 

As for price, the Aria costs more than the other two.   It 
[costs] [twice] [as much] as the SX. 

Priced at $14,000, the SX is the least expensive of these 
three models.  It's about half the [price] of the Aria and 
[nearly] twenty-five [percent] [less] than the Epic. 

In terms of low cost maintenance and durability, the Epic 
has the best record.  It has a [better] [performance] record 
than [either] the Aria [or] the SX. 

For the commuter, the Epic is probably the best choice.  Its 
fuel [economy] and [excellent] dependability give it the 
[advantage]. 

Sales were slow at first because the public had lost 
confidence in Federal Motors.   Gradually however, the 
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car  [began]  [to  earn]  a  good  [reputation],  and  sales 
[improved]. 

Their main challenge now is to improve their dealer 
network.  Their sales people [are] often [criticized] for 
poor sales [practices]. 

With a ten percent discount, how much would you have to 
pay to buy this car?  With a ten percent [discount], the 
Aria can [be] [purchased] for $25,200. 

Why were its sales slow at first?  Sales were slow at [first] 
because the [public] had [lost] [confidence] in Federal 
Motors. 

How many more trouble free miles does the Epic usually get 
than the Yamada SX?  The Epic [gets] 20,000 more 
[trouble] free miles [than] [either] the SX [or] the Aria. 

How many more miles per gallon does the Epic get 
compared to the SX?  The Epic [gets] [from] four to six 
[more] miles [per] gallon [than] the Yamada SX. 

How does the cost of parts and service compare to other 
cars?  Unfortunately, the [cost] of [parts] and service is 
[higher] than [average]. 

What do some people say about its design?  Some people 
[think] its [design] is [uninteresting]. 

How far does it go before it begins to need repairs?  Auto 
industry [studies] [indicate] that the SX is [trouble] [free] 
for around 60,000 miles. 

Why are its service costs lower than average?  Its [dealer] 
network  [provides]  the  [best]  service  support  in  the 
[industry]. 

How do its maintenance and service costs compare to other 
cars?  An important sales [point] is [that] its maintenance 
and  service  [costs]  are  generally  [lower]  than  the 
industry [average]. 

How much repair work is required for these cars?  These 
cars are [fairly] [reliable], so very little [repair] work is 
[required]. 

 

Dictations 
1.  In terms of safety, the Aria has the best record of any 

car. 
2.  In crash tests, the Aria has consistently outperformed 

all other cars. 
3.  In general, its size, power, and excellent safety record 

make it a good family car. 
4.  However, its sales have been disappointing, so there 

will probably be changes in the future. 
 

1.  The Epic is built to last around 80,000 miles before 
problems begin to appear. 

2.  It is also backed by an excellent warranty program. 
3.  Its warranty covers all parts and labor for five years or 

50,000 miles. 
4.  As a result, it has proven to be a good choice for people 

who spend lots of time commuting to work each day. 
 

1.  In terms of fuel economy, the Epic gets better mileage 
than either the Union Aria or the Yamada SX. 

2.  The Epic isn't as big as the other two, but it gets more 
miles to the gallon. 

3.  As for price, the Aria costs more than the other two. 
4.  The least expensive of these three cars is the SX. 
 

1.  As you can see in this comparison, the Aria is the most 
expensive. 

2.  It costs twice as much as the SX. 
3.  Priced at $14,000, the SX is the least expensive of these 

three models. 
4.  It's about half the price of the Aria and nearly twenty 

five percent less than the Epic. 
 

1.  To summarize, each car has its advantages. 
2. The Aria may be the best buy for a growing family, 

though it's a bit expensive. 
3.  For the commuter, the Epic is probably the best choice. 
4.  For buyers who like a low purchase price and who want 

a slightly bigger car, the SX is probably the best value. 
 

1. Five years ago, Federal Motors was losing a lot of money, 
and its market share was falling rapidly. 

2.  Many of its cars had to be recalled for safety problems, 
and  there  were   many  customer  complaints  about 
quality. 

3.  When the Epic was introduced, sales were slow at first 
because the public had lost confidence in Federal 
Motors. 

4. Gradually however, the car began to earn a good 
reputation, and sales improved. 

 
Fill-Ins 
The Aria has more passenger room than [any other] car in 
its class. 
It's rated high [in terms of] dependability. 
Though it's a good car, its future seems [uncertain]. 
If sales don't improve, major changes will [have to] be 
made. 
This car isn't [suitable] as a family car because it's too 
small. 
It's the most fuel efficient car [of any] American made car. 
It is also [backed] by an excellent warranty program. 
It costs twice [as much as] the SX. 
The least [expensive] of these three cars is the SX. 
The  car  began  to  earn  a  good  [reputation],  and  sales 
improved. 
Their  main  [challenge]  now  is  to  improve  their  dealer 
network. 
Their  sales  people  are  often  [criticized]  for  poor  sales 
practices. 
This car isn't designed [to be] a family car. 
It's probably a bit too small [to be] a successful family car. 
Service costs for this car are lower than [average]. 
The SX isn't as [expensive] as the Epic. 
The car began [to earn] a good reputation. 
They are trying to [improve] their sales network. 
Its dealer network [provides] the best service support in the 
industry. 
The Epic was [designed] especially for commuters. 
It has [proven] to be a good choice for commuters. 
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Its  maintenance  [costs]  are  lower  than  the   industry 
average. 
Recently it [has become] very popular. 
It has plenty of room for a [growing] family. 
Operating costs [include] fuel and maintenance costs. 
It goes a long way [before] it needs repairs. 
This car is [powerful] enough to pull a heavy load like a 
boat. 
The company needs [to find] a way to improve sales. 

 
Video Simulation SR: Buying a Car 

Variation 1 
Good afternoon. Are you interested in a new car? 
I'm thinking about it. 
What kind of car are you looking for? 
Do you have any used cars? 
Yes.  We have a good selection of used cars.  What kind of 
used car are you looking for? 
I'd like something about three years old. 
Any particular model? 
I need something to commute to work in. 
Well, we have a two year old Epic that's in great condition. 
Could you show it to me? 
Sure. It's right over there. 
Does it come with a warranty? 
Sure. You can get a warranty if you want one. 
How about the factory warranty? 
I'm afraid the factory warranty has expired. 
OK. Let me think about it. 
Sure. Now let me show you the car. 

 
Variation 2 

Good afternoon. Are you interested in a new car? 
I'm thinking about it. 
What kind of car are you looking for? 
I need something to commute to work in. 
Well then, the SX is nice. 
Does it get good gas mileage? 
Yes,  it  gets  good  gas  mileage,  and  we've  got  a  good 
selection, so I can give you a good deal. 
Okay, could you show me a couple? 
Sure, we've got a couple over there. 
And what price range were you thinking of? 
I'd like something in the mid-price range. 
Okay, let me show you a couple of different models.  I'm 
sure we'll find something you'll like. 

 
Video Simulation SR: Buying Preferences 

Variation 1 
Okay.  Let's start off with some questions about your buying 
preferences.  First question.  When you buy something, 
which is more important, price or quality? 
Price and quality are both important. 

I agree with you.  How about energy efficiency?  When 
you buy a car, for example, how important is fuel 
economy? 
Fuel efficiency is...very important. 
Why is that?  Why is fuel efficiency important to you? 
I don't want to waste energy. 
Me neither.  We shouldn't waste energy.  And what about 
air travel? Do you do much flying? 
Yes. I do a lot of flying. 
What class of service do you usually fly? 
I usually fly economy class. 
Why do you choose economy? 
Business class is too expensive. 
So you're careful about expenses. 
Yes. I'm careful about expenses. 
Right. There's no need to waste money. Well, we're out of 
time. Thank you. 
 

Variation 2 
OK.  Let's start out with some questions about your buying 
preferences.  First question.  When you buy something, 
which is more important: price or quality? 
I think quality is the most important. 
Yes.  Quality is important if you can afford it.  How about 
energy efficiency?  When you buy a car, for example, how 
important is fuel economy? 
I don't care so much about fuel economy. 
If fuel efficiency isn't so important to you, what is? 
Design and comfort are the key factors for me. 
And how about air travel? Do you do much flying? 
No, I don't do much flying. 
When you do fly, what class of service do you use? 
I generally fly in business or first-class. 
Why don't you fly in economy? 
The seats are too uncomfortable. 
So service and comfort are really important to you. 
Yes.   I think good service and comfort are worth paying 
for. 
I agree, as long as you can afford it.   Well, we're out of 
time. Thank you. 
 
English by the Numbers 
 

Lesson 4 
line graphs: sales declined to a low of around 300,000, 
sales increased steadily, sales were around 900,000 units, 
sales at Union Motors surpassed sales at Federal Motors, 
the number of potential first-time home buyers peaked, the 
largest share of the market, changes in the unemployment 
rate 
 
comparisons: In 1965, sales at Federal Motors were more 
than triple the sales at Union.  Sales rose rapidly at first, 
and then began a steep decline. 
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Examples: 
This first example shows how auto sales at Union Motors 
have changed since 1960. 
In 1960, sales were about 500,000 units. 
From 1960, sales declined to a low of around 300,000 in 
1965. 
From 1965, sales increased steadily until they reached a 
high of around 900,000 in 1974. 
Then, because of increasing imports, sales began a long 
decline, to a low of around 500,000 units. 
Since  1980,  sales  have  stopped  their  decline  and  have 
remained fairly steady. 
Between 1970 and 1980, the lowest foreign share of the 
market was about 12%. 
The largest share of the market before 1970 was about 
17%, in '68. 
This graph shows how the number of potential first time 
home buyers has changed. 
The number of potential first-time home buyers peaked at 
around 45 million at the end of the '80s. 
Since  the  beginning  of  1990,  the  number  has  been 
dropping. 
US  families  in  1989  averaged  only  3.16  people,  the 
smallest size since 1940. 
This drop is primarily the result of lower birthrates and 
continued   increases   in   the   number   of   single-parent 
families. 
This  graph  indicates  that  the  average  family  has  been 
getting smaller. 
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Focused Listening 

 
Focus 1 

 
Language Focus 

 

product description, quantity (number, rate) 
 

Listening Task 
 

Focus on the Union Aria.  Pay special attention to 
information about price, fuel efficiency, size, and 
dependability. 

 
Goals 

 

• Students will be able to describe a car in terms of 
its key features, including price, fuel efficiency, 
size, and dependability. 

• Students will be able to express quantity in terms 
of number or rate. 

 
Student Follow-up 

 

• Write a paragraph describing the Union Aria in 
terms of price, fuel efficiency, size, and 
dependability.   Add other information about the 
car if you wish. 

• Give  a  brief  presentation  to  the  class  about  a 
product you are familiar with. 

•    Worksheets:  Exercises A and B. 
 
 

Focus 2 
 

Language Focus 
 

product description, question formation (how many, 
how much), amount (countable/uncountable) 

 
Listening Task 

 

Focus on the Epic and the Yamada SX.  Listen to and 
record comprehension questions asking: How many ...? 
and How much ...? 

 
Goal 

 

• Students will be able to use the expressions how 
much and how many appropriately in questions 
about quantity. 

Student Follow-up 
 

•    Compose  three  how  much  questions  about  the 
Epic or SX. 

•    Compose  three  how  many  questions  about  the 
Epic or SX. 

• Interview  three  classmates  about  the  cars  they 
drive.  Ask two how much and two how many 
questions.  How much fuel does your car use? How 
many miles per gallon does it get? 

•    Worksheet: Exercise C. 
 
 
Focus 3 
 
Language Focus 
 

comparison   (-er,   more,   less,   fewer,   as   ...   as), 
questions (which, yes/no, alternative), amount 
(countable/uncountable) 
 
Listening Task 
 

Listen to the section comparing the Union Aria, Epic, 
and Yamada SX.  Focus on comparisons between two 
cars or between one car and two other cars. 
 
Goals 
 

• Students will be able to make comparisons 
between two products using a comparative (-er, 
more, less, fewer, as ... as).   The Epic uses less 
fuel than the Aria.   The Epic goes farther than 
the SX before it needs repairs. 

• Students will be able to formulate which questions 
asking for a comparison between two products. 

• Students will be able to formulate yes/no or 
alternative questions asking for a comparison 
between two products. 

 
Student Follow-up 
 

• Write three sentences comparing two of the three 
cars. The Epic costs more than the SX. 

•    Write   three   which   questions   asking   for   a 
comparison between two cars.  Which car costs 
more?  Which is bigger? 

•    Write three yes/no questions about two cars using 
the construction as ... as.  Does the Epic seat as 
many passengers as the Yamada SX?  Is the Aria 
as fuel efficient as the Epic? 

•    Worksheet: Exercise D. 
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Focus 4 
 

Language Focus 
comparison of amount, question formation, amount 
(countable/uncountable) 

 
Listening Task 
Focus on comparisons of two cars with regard to 
countable and uncountable amounts.   Record each 
sentence and practice saying it. 

 
Goals 
• Students will be able to compare products in terms 

of amount.  The Epic gets ten miles per gallon 
more than...  The Epic costs about twenty percent 
more than.... 

• Students will be able to use the comparative 
expressions as many ... as or as much ... as:  The 
Epic doesn't seat as many passengers as the Aria. 
The SX doesn't use as much fuel as the Aria. 

•    Students will be able to use the appropriate 
expression (How many more ... than ...? or How 
much more ... than ...?) to ask for a comparison. 
How many more miles...   How much more 
maintenance does the Aria need than the SX? 

 
Student Follow-up 
• Write three sentences comparing two of the cars 

in terms of fuel efficiency, cost, and the number 
of trouble-free miles they go before they need a 
repair. 

• Write two questions asking for a comparison of 
countable amounts and two questions asking for 
a  comparison  of  uncountable  amounts.    How 
many more miles per gallon...  How much more 
fuel does the Epic need than the Aria? 

•    Worksheet: Exercise E. 
 
 

Focus 5 
 

Language Focus 
superlative   (-est,   most,   least,   fewest),   questions 
(which) 

 
Listening Task 
Focus  on  comparisons  of  the  three  cars  where  a 
superlative is used.  Record each sentence. 

Goals 
• Students will be able to make comparisons 

involving three or more products. 
• Students will be able to formulate which questions 

asking for a comparison among three products. 
 
Student Follow-up 
 

• Write three which questions asking for a 
comparison among the three cars.  Sit with a 
partner.  Ask each other and answer the questions. 
Which car is the least expensive? Which car has 
the best safety record? 

• Think about a product you buy regularly.  Make a 
presentation about the brand of the product you like 
best.  State one or two qualities about it that 
make it the best choice. 

•    Worksheets:  Exercises F and G. 
 
Focus 6 
 
Language Focus 
logical relations (and, but, however, though), 
comparison 
 

Listening Task 
Focus on the section comparing the three cars.  Listen 
to and record sentences in which two comparisons 
are linked together.  The Epic isn't as big as the other 
two, but it gets more miles to the gallon.  It isn't as 
small as the Epic, and it costs less. 
 

Goal 
• Students will be able to construct sentences 

presenting two separate comparisons, linking the 
two comparisons together by a logical connector. 

 
Student Follow-up 
•    Write two sentences comparing two cars. 

Combine the two sentences using a logical 
connector (and, but, however, though).  The Aria 
costs more than the Epic.  However, it is bigger 
than the Epic. 

•    Think of a product or service.  Write two 
sentences, one stating a positive quality of the 
product or service and the other a negative 
quality.  Connect the two sentences using but, 
however, or though.  Add another sentence stating 
whether or not you recommend the product or 
service. 

•    Worksheet: Exercise H. 
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Focus 7 
 

Language Focus 
Language Mastery 

 
Listening Task 
Review this lesson several times.  Practice recording 
10~15 sentences each time, so that you can say these 
sentences fluently. 

 
Do the Question Practice, Focus Exercise, Dictation, 
and Fill-in lessons every day until your Completion 
Percentage is 80~100%. 

 
Study and practice one of the Video Simulation lessons 
every day until your Completion Percentage is 
80~100%. 

 
Student Follow-up 
• Make a 3~5 minutes oral presentation that 

compares two products or services.  Use visuals 
to present data to support your presentation. 

• Write a 3~5 paragraphs competitive analysis of 
two products or services.  Conclude with a 
recommendation for one of them. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise A 
 
Answer the following questions with a complete sentence. 

 
Example: Q:  How many miles per gallon does the Aria get in the city? 

A: It gets twenty-two miles per gallon in city traffic. 
 
 
 
1.   Q:  How many miles per gallon does the Aria get on the highway? 

 
 

A:     
 
 
2.   Q:  How many miles does the Aria go before it needs major repairs? 

 
 

A:     
 
 
3.   Q:  How many passengers does the Aria seat? 

 
 

A:     
 
 
4.   Q:  How much does the Aria cost? 

 
 

A:     
 
 
5.   Q:  How does the Aria rank in terms of safety? 

 
 

A:     
 
 
6.   Q:  How expensive are its parts and service costs? 

 
 

A:     
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E X E R C I S E S 
 
 

Exercise B 
 

Circle the correct word. 
 

Example: Some people say the car  is /  costs   too expensive. 
 
 

1.   The  car / price   costs $28,000. 
 

2.   The base price of the SX  costs / is  around $14,000. 
 

3.   This  car /  cost  is the most expensive of the three. 
 

4.   How much more expensive   does the Aria cost /  is the Aria than the SX? 
 

5.   Unfortunately, the cost of parts and service is   higher /  more expensive  than average. 
 
 
 
Exercise C 

 
For each answer, write a question beginning with how many or how much. 

 
Examples:  Q:  How many miles per gallon does the SX get on the highway? 

A:  The SX gets 38 miles per gallon on the highway. 

1.   Q:     

A:  This car costs $28,000. 
 

2.    Q:     
 

 
A:  The SX uses very little fuel. 

3.   Q:     

A:  The Aria is built to go 60,000 miles before it needs repairs. 
 

 
4.    Q:     

 

 
A:  The Epic does not need much repair work. 

 
 

5.   Q:     

A:  The Aria gets 22 miles per gallon in the city. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise D 
 

Rewrite the following sentences, using a phrase with -er, more, less, fewer, or as ...  
 
Example:     The Epic isn’t as big as the Aria. 
                    The Epic is smaller than the Aria. 
                   The Aria is bigger than the Epic. 

 
1.   The SX isn't as expensive as the Epic. 

 
 
 
 
 

2.   The Aria doesn't get as good mileage as the Epic. 
 
 
 
 
 

3.   The Aria costs more than the Epic. 
 
 
 
 
 

4.   The SX gets fewer miles to the gallon than the Epic. 
 
 
 
 
 

5.   The Aria isn't as dependable as the Epic. 
 
 
 
 
 

6.   The Aria is safer than the Epic. 
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E X E R C I S E S 
 

Exercise E 
 
Write a sentence making a comparison of amount using the suggestion in parentheses. 
 
Examples: 

In the city, the Epic gets 32 miles per gallon and the Aria gets 22 miles per gallon. 
(10 more) In the city, the Epic gets 10 more miles per gallon than the Aria. 

 

 
The Epic uses a gallon of gas to go 32 miles and the Aria uses almost one and one-half gallons. 
(almost fifty percent more) The Aria uses almost fifty percent more fuel than the Epic. 

 
 
1.   The Aria costs $28,000 and the Epic costs $18,000. 

 
($10,000 more)    

 
 
 
2.   The Aria goes 60,000 miles before needing major repairs and the Epic goes 80,000 miles. 

 
(20,000 fewer miles)   

 
 
 
3.   On the highway, the Aria gets 34 miles per gallon and the SX gets 38 miles per gallon. 

 
(four more miles per gallon)   

 
 
 
4.   The Aria costs $28,000 and the SX costs $14,000. 

 
(twice as much)    

 
 
 
5.   The Epic's warranty covers 50,000 miles and the SX's covers 36,000 miles. 

 
(14,000 fewer miles)   

 
 
 
6.   The SX costs $14,000 and the Epic costs $18,000. 
 

(nearly twenty-five percent less)   
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E X E R C I S E S 
 
 
Exercise F 

 
Complete the sentences with the superlative form. 

 
Example: The Aria has an excellent safety record. 

The SX has an average safety record and the Epic has a poor safety record. 
In summary, the Aria has the best safety record of the three. 

 
1.   The Epic doesn't have much passenger room.  The Aria and the SX have more passenger room than 

the Epic. 
 

 
In other words,    

 

 
2.   The Aria costs twice as much as the SX and $10,000 more than the Epic. 

 

 
That is to say,    

 

 
3.   The Epic gets 44 miles per gallon on the highway while the SX gets 38 and the Aria gets 34. 

 

 
In other words,    

 

 
4.   The Epic goes 80,000 miles before it needs major repairs.  Both the Union Aria and the Yamada 

SX go only 60,000 miles before needing repairs. 
 

 
In summary,    

 

Exercise G 
 

Circle the word that best completes the sentence. 
 

Example: The SX gets   more /  most  miles per gallon than the Aria. 
 
 

1.   The Epic is the  more /  most  fuel efficient of any American car. 
 

 
2.   In terms of size, the Aria is  bigger  / biggest  than the other two cars. 

 

 
3.   The Epic's engine is   more /  most   powerful than either the Aria's or the SX's engine. 

 

 
4.   In terms of safety, the Aria has the   better /  best  record of any car. 

 

 
5.   The Aria has   more /  most passenger room than any other car in its class. 

 

 
6.   Epic owners have   fewer  /  fewest   problems with their cars in the first six months than owners 

of other cars. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise H 
 
Circle the word that best completes the sentence. 

 
Example: The Epic may not be the best car for a family. 

It has the best record in terms of low-cost maintenance and durability. 
However, /  As a result,  it is smaller than the other two cars. 

 
 

1.   The Aria is the best choice for a family. 
Because   /   Though it is the most expensive of the three cars, it has a good reputation for 
passenger comfort and safety. 

 

 
2.   For the commuter, the Epic is better than the other two cars. 

The Epic is economical and  /  but it goes further than either the Aria or the SX before it 
needs repairs. 

 

 
3.   The SX is a good choice. 

It doesn't get as many miles per gallon as the Epic, and  /  but   it has the lowest price of the 
three cars. 

 

 
4.   The Epic may be the best choice for some people. 

Though  /  Because the Epic is quite small, it has a better performance record than either the 
Aria or the SX. 

 

 
5.   The Union Aria is the best car to buy for a large family. 

It has an excellent safety record and plenty of room.. 
However, /  As a result,  its service costs are a bit high. 

 

 
6.   In general, the Aria is a good family car. 

However, its sales have been disappointing. 
However, /  As a result,  there will probably be changes in its future. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Quantitative English 

 
Circle the best answer to each of the following questions. 

 
Example: What was the unemployment rate at the beginning of 1973? 

 
4% 6% 5% 9% 

 
1.   Did the unemployment rate rise or fall during 1974? 

 
rose sharply remained flat fell sharply rose, then fell 

 
 
2.   Was unemployment high or low in 1975? 

 
high low unchanged 

 
 
3.   What happened to unemployment in 1979? 

 
rose sharply remained flat fell sharply rose, then fell 

 
 
4.   What was the lowest unemployment rate between 1976 and 1982? 

 
4% 6% 7% 9% 

 
 
5.   In what year was unemployment just below 8%? 

 
1974 1984 1976 1973 

 
 
6.   During which period did unemployment peak? 

 
1976 to 1977 1979 to 1980 1982 to 1983 1984 to 1985 
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5.  Decision Making 

 
Sonia Scott 
Bob Francis 
Ed Smith 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: Making a Decision 

 
 

This unit prepares students to participate in a 
decision-making situation where they have to 
express alternatives or give reasons for deciding 
on one course of action over another. 

 
In the unit, the Sales Manager at Federal Motors, 
Sonia Scott, needs to decide whether to send Bob or 
Ed to Australia to open a new branch office. 

 
The language covered in this unit can be applied 
to decision making in a variety of business contexts, 
and this should be developed in class through role-
plays or simulations. 

 

 
 

Goals: 
To be able to understand and express different 
degrees of certainty in linking ideas and events. 

 

 
To develop oral fluency and confidence to express 
more complex ideas. 

 
To.be able to ask and answer questions about a 
decision being made. 

Learning Points 
cause and effect: 
depends on, if ..., in order to, so that, as a result, either ... 
or, whether or not, unless, even if, she’ll have to... 
conditional:  If he does well, there's a good chance that he 
will be promoted.  If she won't compromise, Bob may have 
to look for another job.  If he refuses to go, it may hurt his 
career.  In that case he could afford to keep his own 
house. 
degrees of certainty:  will, would, may, might, can, 
could, a good chance, not sure, whatever happens, he has 
mixed feelings 
logical relations:   and, but, however, though, unless, 
even if, so, because, either ... or, as a result, he may, 
whether or not 
negation:  won't go unless, doesn't have, if she can't 
persuade, why doesn't Bob want to go 
preference: 
would rather/would prefer + infinitive:  would rather be 
sent, would prefer to be sent 
wouldn’t mind + gerund: wouldn't mind living there 
about + passive gerund: isn't happy about being asked, 
has mixed feelings about being posted in Sydney 
qualifiers:  Though he lacks experience, he is confident 
he can do the job.   Unless he’s willing to risk his job, 
Bob had better go to Australia. 
questions: 
what:  What will Ms. Scott have to do if Bob refuses to 
go to Australia? 
who:  Who might be fired if he refuses to go to Australia? 
why:   Why  does  Sonia  need  to  send  someone  to 
Australia? Why should he go to Australia? 
yes/no:  Will Bob have to make a choice between...  Has 
he had many chances to work abroad before? 
reason and purpose:  in order to, so that, because, 
according to company policy, one of the advantages of... 
verb + infinitive 
wants to provide, refuses to go, would like to help, would 
prefer to be sent 
vocabulary  related  to  decisions:  decide,  the  best 
choice, compromise, problem, solution, consider 
Of the two, Bob is probably the better choice.  He has 
been with the company for a long time, and he has 
experience opening up new offices.  If he goes, he’ll either 
have to sell his house or leave his family behind. So you 
won’t consider Ed?  Let’s see what he says...  I think we 
should... 
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Classroom Activities 
 

Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with Sonia.  Present the first part of the Presentation lesson in class.  Focus on 
the vocabulary and structures that deal with making decisions:  (has to make a decision, 
must decide, weigh one choice against another, is considering, she thinks X is probably 
the best choice, she knows...).  Have the class practice repeating or paraphrasing each 
sentence without looking at the text. This requires several repetitions. 

 
 
 
 

Step 3:  Listening Focus 

Step 2:  Oral Practice (3-5 minutes) 
In pairs, or small groups, have students practice summarizing the first part of the lesson. 

Assign students to do one or more of the Focused Listenings in the lab or at home. 
 

Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on Bob and his alternatives.  Go over each of the conditionals:  If he 
takes his family..., he’ll have to sell; If he has to leave his family.., he’ll 
miss...;   If he refuses to go, it may hurt...;  If he does well, there’s a good 
chance that....  See if the students can fluently repeat or paraphrase these 
sentences.  In pairs or small groups, have them practice summarizing the 
information about Bob and his choices.  Then ask one or two of the stronger 
students to present the information to the class. 

 
Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Follow-up 
Once all three presentation lessons have been presented and practiced, introduce the Question Practice and Focus 
Exercises lessons.   Students should do these on their own, in the lab or at home.   As homework, assign the Practice 
Exercises.  Then test the main points of the lesson, using the practice exercises as a model of items to test. 

 
When the students are comfortable with the language models presented in the unit, have them personalize and extend 
the language with two or more of the following Extension Activities.  If further preparation is necessary, have the 
students work in pairs or groups first. 

 

Extension Activities 
 

Scrambled Conditions 
Divide the class into an even number of groups.  Ask the students in each group to write five to ten conditional 
statements beginning with if and containing different modals.  If you fly first class, it will be expensive.  If you 
invest in the stock market, you might lose money.  Ask the students to write each part of the conditional on a 
separate card.  One set of cards will have the if clauses and the others will contain modal expressions. 

 
 

If you fly first class, it will be expensive. 
 
 

If you invest in the stock market, you might lose money. 
 

Ask students to shuffle their cards and then exchange them with students from another group.  Each group should 
now spread out the new cards on the table and arrange them in pairs that make sense. 
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Role Play 
Part A:  Sonia and Bob 
Ask students to pair up and choose a role as either Sonia or Bob.  The student playing Sonia should try to 
convince Bob to go to Australia, but without agreeing to change the company's housing policy.  Bob should 
explain his situation and try to convince Sonia to change the housing policy. 

 
Part B:  Company Decision 
Divide the class into small groups.  Ask the students to write a script in which a manager in a company makes a 
decision about an employee.  For example, the manager might want to send the employee overseas, transfer the 
employee to another department, give extra work to the employee, give the employee more people to supervise, 
etc.  The manager should give reasons for his or her decision.  The employee should state his or her reasons for 
accepting or rejecting the manager's decision.  For example, the employee may welcome more responsibility, but 
might want higher pay.  The manager should arrive at a reasonable decision based on input from the employee. 
Ask the students to perform their scripts for the rest of the class. 

 
Preferences 
Part A: Question and Answer Review 
Give each student four blank index cards.  On each card they should write one thing they would like to do and one 
thing they wouldn’t like to do:  work overseas, work in my own country; manage a large/small staff, work seven 
days a week, work four days a week; have long vacations, have no vacations; own a company, work for someone 
else. 
Collect the cards.  Read individual phrases to the class and ask the students to make questions and answers about a 
person's preferences: 

work overseas: 
 

Q:  Would you like to work abroad? A:  Yes, I would. I’d love to work abroad. 
 

Read pairs of phrases to the class and ask the students to make questions and answers about their preferences: 
own a company, work for someone else: 

 

Q:  Would you rather own a company or work for someone else? A:   I would rather own a company than work for 
someone else. 

 

Encourage students to use a variety of expressions of preference: 
prefers, wants, 
refuses, would like + to + go 
would rather + go 
wouldn't mind, has 
mixed feelings about, 
isn’t happy about + going 

 
Part B: Pair Work 
Ask students to sit in pairs.   Shuffle the cards from Part A of this exercise and distribute them, four to each 
student.  Ask the students to do the same exercise that they did as a whole group.  After reading the phrases listed 
on the cards, the students ask each other about their likes and dislikes, and then ask each other to express a preference 
for one of two activities. 

 
Oral Summary 
Have each student make a 2~4 minutes oral summary of the main issues presented in this unit, and give their 
recommendation as to what Sonia should or shouldn’t do. 

 

 
Written Argument 
Have each student write a 3~5 paragraphs argument for or against changing the company’s policy. 
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Key Sentences 
 

Sonia 
Sonia Scott is in charge of sales at Federal Motors. 
The company is going to open a branch office in 
Sydney, Australia. The company has decided to open 
a  branch  office  in  Sydney,  because the  automobile 
market there is getting bigger. 

 
As sales manager, Sonia has to make many decisions. 
When making a decision, she has to weigh one choice 
against another.  The decision she has to make now is 
a difficult one.  Sonia must decide who is the best 
person to send to Australia to open the new office. 
The candidates she is considering are Bob Francis and 
Ed Smith. 

 
She thinks Bob is probably the best choice for the job. 
He has been with the company for a long time, and he 
has experience opening up new offices.  She knows he 
can be relied on to do a good job. 

 
The problem is that Bob has a family, and he doesn't 
want to go without them.  According to company policy, 
no overseas housing will be provided for his family.  
The company doesn't provide family support unless the 
move is for two years or more. 

 
If he goes, he'll either have to sell his house or leave 
his family behind.  If he leaves his family behind, he'll 
have to live by himself for a year.  As a result, he may 
refuse to go to Australia.  If Sonia insists that he go 
overseas, he might even leave the company. 

 
The other candidate she is considering is Ed Smith. 
Ed is younger than Bob, and he's single, so it would 
be easier for him to make the move.  He doesn't have 
as much experience as Bob does, but he has a lot of 
ability.  This would be an opportunity for him to prove 
himself. 

 
Sonia has discussed the situation with both candidates. 
She needs to make a decision as soon as possible. 

 
Bob 
Ms. Scott wants Bob to go to Australia for a year in 
order to open up a branch office in Sydney.   Bob 
would enjoy the challenge, but it would be difficult 
for his family.  There are several possibilities.  If he 
takes his family with him, he'll have to sell his house 
so that they can afford to live in Australia.  If he has to 
leave his family behind, he'll miss his wife and 
children, and his marriage may suffer. 

If he refuses to go, it may hurt his career at Federal 
Motors. The assignment in Australia is a good 
opportunity.  If he does well, there's a good chance 
that he will be promoted. 
 
If he refuses to go, Sonia will have to send someone 
else, and he could even be fired.  Bob wants the 
company to provide him with an additional housing 
allowance if he accepts the job.  In that case he could 
afford to keep his own house and take his family with 
him. 
 
He hopes the company will agree to his request.  His 
boss, Sonia, has the authority to make the decision.  If 
she won't compromise, Bob may have to look for 
another job.  Bob would like to help his company, so 
he hopes a solution can be found. 
 
Even if he does well, it may not help his career.  Other 
factors need to be considered too, such as company 
politics. 
 
Unless he's willing to risk his job, Bob had better go 
to Australia. 
 
Whether or not he looks for another job depends on 
Sonia's decision about the housing policy. 
 
Ed 
Ed  knows  he  is  being  considered  for  an  overseas 
assignment. He has always wanted to get some 
international experience, but until now he hasn't had 
the chance.   He knows this could be an important step 
for his career. 
 
However, he has mixed feelings about being posted in 
Sydney.  He wouldn't mind living in Australia, but he 
would rather be sent to Europe or Japan.  He thinks 
that experience in Europe or Japan would be better for 
his career.  There have been many changes in Europe, 
and the market there is going to become even more 
competitive.  The situation in the Far East and Japan is 
also changing fast. 
 
However, Ed is bad at learning languages, and he has 
heard that Japanese takes a long time to learn. Whatever 
happens, he'll do his best.  Though he lacks experience, 
he is confident that he can do the job. 
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Question Practice 
Why does Sonia feel that Bob would be a better choice than 
Ed? 
What will Ms. Scott have to do if Bob refuses to go to 
Australia? 
What does Bob have to do in order for his family to go with 
him? 
What has to happen before Sonia will consider sending Ed? 
Who has to decide whether or not to go to Australia? 
Who might be fired if he refuses to go to Australia? 
Are Bob and Ed both responsible to Sonia? 
Will Bob have to make a choice between his career and his 
family? 
Why should he go to Australia? 
Why should he decide not to go to Australia? 
Why won't the company provide housing support for his 
family? 
Why will his family have to stay behind if he decides to go? 
Why does Sonia need to send someone to Australia? 
What are Sonia's choices if she can't persuade Bob to go? 
Why doesn't Bob want to go to Australia? 
Why  did  Federal  Motors  decide  to  open  an  office  in 
Australia? 
Has he had many chances to work abroad before? 
Besides Bob, who else is being considered? 

 
Focus Exercises 
What's  the  company  going  to  do  in  Australia? The 

company [has] [decided] to open a branch office in Sydney,   
because   the   automobile   market   there   [is] [getting] 
bigger. 

She needs to send someone to open up a new branch office 
in Sydney.   The candidates she [is] [considering] [are] 
Bob Francis and Ed Smith. 

Who has to decide who to send to Australia?  Sonia is the 
one [who] [has to] decide who [to send] to open the new 
office. 

Sonia must decide who is the best person to send to Australia 
to open the new office.  Both Bob Francis and Ed Smith 
[are] [being] [considered]. 

Why does Sonia feel that Bob would be a better choice than 
Ed?  He [has] [been] with the company [for] a long time, 
and he has experience [opening] up new offices. 

Bob wants the company to provide him with an additional 
housing allowance if he accepts the job.  According to 
company [policy], no overseas housing [will] [be] 
[provided] for his family. 

Why won't the company provide housing support for his 
family?  The company doesn't [provide] family [support] 
[unless] the [move] is for two years or more. 

What does Bob have to do in order for his family to go with 
him?  If he goes, he'll [either] have to [sell] his house or 
[leave] his family behind. 

The other candidate she is considering is Ed Smith.  Ed is 
younger than Bob, and he's single, so it [would] [be] 
[easier] for him [to make] the move. 

He isn't happy about being asked to go to Australia.  If he 
[has to] leave his family behind, he'll [miss] his wife and 
children, and his marriage [may] [suffer]. 

The assignment in Australia is a good opportunity.  If he 
does well, there's a good [chance] that he [will] [be] 
[promoted]. 

What will Ms. Scott have to do if Bob refuses to go to 
Australia?   If he [refuses] to go, Sonia [will] [have to] 
send someone else, and he [could] even [be] fired. 

Even if he does well, it may not help his career.   Other 
[factors] need to [be] [considered] too, such as company 
[politics]. 

Why will his family have to stay behind if he decides to go? 
He can't [afford] to take his family [unless] they [sell] 
their house. 

Why does Sonia need to send someone to Australia?  She 
[needs] to [send] [someone] to [open up] a new branch 
office in Sydney. 

Why did Federal Motors decide to open an office in 
Australia?   They [decided] [to open] an office there 
[because] the market is [getting] bigger. 

How long does an overseas assignment have to be to qualify 
for a housing allowance?  The move [has to] [be] for [at 
least] two years [to qualify] for a housing allowance. 

Why might he refuse to go to Australia?  He doesn't want to 
go [unless] he [can] take his [family] with him. 

What will he have to do if he takes his family with him?  In 
[order] to take his family he'll [have to] [sell] his house. 

What will happen to his career if he refuses to go?  Though 
it isn't [likely], Bob [could] [lose] his job if he [refuses] to 
go. 

Bob wants the company to provide him with an additional 
housing allowance if he accepts the job.  In that [case] he 
[could] [afford] to [keep] his [own] house and take his 
family with him. 

Sonia has the authority to make the decision.  If she [won't] 
compromise], Bob [may] [have to] look for [another] job. 

Ed knows he is being considered for an overseas 
assignment.  He [has] always wanted to get [some] 
international experience, but [until] now he [hasn't] had 
the [chance]. 

 
Dictations 
1.  The company has decided to open a branch office in 

Sydney because the automobile market there is getting 
bigger. 

2.  Sonia is the one who has to decide who to send to open 
the new office. 

3.  Both Bob Francis and Ed Smith are being considered. 
4.  Of the two, Bob is probably the better choice. 
 

1.  The candidates she is considering are Bob Francis and 
Ed Smith. They are both responsible to her. 

2.  She thinks Bob is probably the best choice for the job. 
3.  He has been with the company for a long time, and he 

has experience opening up new offices. 
4.  She knows he can be relied on to do a good job. 
 

1.  He isn't happy about being asked to go to Australia. 
2.  According to company policy, no overseas housing will 

be provided for his family. 

Copy right (c) 2000-2014 DynEd International, Inc. 85 All Rights Reserved 
 



Dynamic Business English ~ Unit 5:  Decision Making  
 

 
3.  The company doesn't provide family support unless the 

move is for two years or more. 
4.  If he goes, he'll either have to sell his house or leave his 

family behind. 
 

1.  The other candidate she is considering is Ed Smith. 
2.  Ed is younger than Bob, and he's single, so it would be 

easier for him to make the move. 
3.  He doesn't have as much experience as Bob does, but he 

has a lot of ability. 
4.  This would be an opportunity for him to prove himself. 

 

1.  The assignment in Australia is a good opportunity. 
2.  If he does well, there's a good chance that he will be 

promoted. 
3.  If he refuses to go, Sonia will have to send someone 

else, and he could even be fired. 
4.  Unless he's willing to risk his job, Bob had better go to 

Australia. 
 

1.  Bob  wants  the  company  to  provide  him  with  an 
additional housing allowance if he accepts the job. 

2.  In that case he could afford to keep his own house and 
take his family with him. 

3.  Without company support, he can't afford to take his 
family with him unless he sells his house. 

4.  Bob would like to help his company, so he hopes a 
solution can be found. 

 

1.  Ed knows he is being considered for an overseas 
assignment. 

2.  He has always wanted to get some international 
experience, but until now he hasn't had the chance. 

3.  He wouldn't mind living in Australia, but he would 
rather be sent to Europe or Japan. 

4.  He thinks that experience in Europe or Japan would be 
better for his career. 

 
Fill-Ins 
Sonia Scott is [in charge of] sales at Federal Motors. 
The candidates she is [considering] are Bob Francis and Ed 
Smith. 
They are both [responsible to] her. 
Both Bob Francis and Ed Smith are being [considered]. 
She thinks Bob is probably the best [choice] for the job. 
She knows he can be [relied on] to do a good job. 
He can always be [counted on] to do an excellent job. 
The company doesn't provide family support [unless] the 
move is for two years or more. 
If he goes, he'll [either] have to sell his house or leave his 
family behind. 
This would be an [opportunity] for him to prove himself. 
Sonia has [discussed] the situation with both candidates. 
She needs to make a decision [as soon as] possible. 
The decision has to [be made] as soon as possible. 
He hopes the company [will agree] to his request. 
Sonia has the [authority] to make the decision. 
If  she  won't  [compromise],  Bob  may  have  to  look  for 
another job. 
Ed  knows  he   is  being  [considered]  for  an  overseas 
assignment. 

He knows this could be an important step for his [career]. 
He would [prefer] to be sent to Europe or Japan. 
He can do the job [because] he has plenty of experience. 
She can't make him go [against] his will. 
They decided to open an office there [because] the market 
is getting bigger. 
He may be chosen [to go] to Australia. 
She'll [have to] change the housing policy or send someone 
else. 
He'll [agree] to go if the company gives him a housing 
allowance. 
Getting  some  international  [experience]  could  help  his 
career. 
She hasn't made her [decision] yet. 
The move has to be for at least two years [to qualify] for a 
housing allowance. 
Bob  thinks  the  company's  housing  policy  should  [be 
changed]. 
She thinks Bob [would do] a better job than Ed would. 
 
Video Simulation SR: Making a Decision 

Variation 1 
Who  should  we  send  to  Australia,  Bob  Francis  or  Ed 
Smith? 
I think Ed Smith is the best choice. 
Do you really think so?  Bob has more experience. 
But we have to consider this family. 
This assignment is a good opportunity for him.  Why can't 
he take his family along? 
They can't go unless we pay a housing allowance. 
A housing allowance, huh?  Well if that's what he needs, I 
think we should give it to him. 
So you won't consider Ed Smith for the job? 
Yes, that's right. I worry about his lack of experience. 
I'm sure Ed will be disappointed. 
Well let's see what Bob says first.  If we can't work it out 
with him, we'll consider Ed more seriously. 
 

Variation 2 
So who should we send to Australia, Bob Francis or Ed 
Smith? 
I think we should send Bob Francis. 
I agree.  Bob has more experience.  What can we do to get 
him to take the assignment? 
He'd be happy to go if his family could go with him. 
Okay, what does he need in order to take his family? 
He'll need a housing allowance. 
Okay, I'll see what I can do about the housing allowance. 
Okay, I'll speak with Bob and see what he says. 
Good.  Let's decide this as soon as possible.  I don't want 
any delays. 

Variation 3 
Who  should  we  send  to  Australia,  Bob  Francis  or  Ed 
Smith? 
I think Ed Smith is the best choice. 
Do you really think so?  Bob has more experience. 
Yes, but why not give Ed a chance?
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This assignment is too important for someone as 
inexperienced as Ed. 
So you won't consider Ed Smith for the job? 
No, not necessarily, but I think Bob is the better choice. 
Okay, I'll speak to Bob and see what he says. 
Good.  Let's see what he says.  If we can't work it out with 
Bob we'll consider Ed more seriously. 

 
English by the Numbers 
Lesson 5 
bar graphs:  This graph compares the tax rates at various 
income levels.   Students from Japan scored 65%.   West 
Germany spent almost 3% of its GNP for defense in 1979. 

 
comparisons: In the US, there is a higher ratio of spending 
for higher education than for basic education.  Britain’s tax 
rate for the working poor is the highest, at more than 20%. 

 
Examples: 
This first example compares math scores for five countries: 
Japan, France, the U.K., the US, and Sweden.  Each bar 
indicates the mean percent of items answered correctly on a 
mathematics  test  of  8th  grade  students.  Students  from 
Japan scored 65%, which is the highest.   French students 
didn't do as well as the Japanese, but they scored over 50%, 
which was second best. 

 
Now let's compare the amount of money which is spent on 
education in each of these countries. 
In the US, for example, there is a higher ratio of spending 
for higher education than for basic education.  Even though 
Sweden and the US spend the most on education, their test 
scores are the lowest. 

 
This graph compares how income is distributed among the 
richest and poorest segments of each country.  The income 
ratio here means the top 20% of households divided by the 
bottom 20%. In Brazil, for example, the top 20% of 
households receive 66.6% of the nation's income, compared 
to the bottom 20%, which receive just 2.0%.  This works 
out to an income ratio of 33.  This graph suggests that one 
factor in economic growth might be how income is 
distributed throughout a country. 

 
This graph compares the tax rates at various income levels 
in Japan, the US, and the U.K. for the year 1987.  Britain's 
tax rate for the working poor is the highest, at more than 
20%. The US has the lowest tax rate for the rich. 

 
This graph compares the defense spending of six countries. 
Japan spent about 1% of its GNP for defense in both 1979 
and 1984.   The US spent just over 5% of its GNP for 
defense in 1979.   By 1984 it had increased its defense 
spending to 6.4%. 
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Focused Listening 
 

Focus 1 
 

Language Focus 
 

degrees of certainty 
 

Listening Task 
 

Focus on Sonia, Bob, and Ed.  Listen for information 
about definite, probable, and possible states or actions. 
Listen for and record sentences containing a modal: will, 
would, may, might, can, could. 

 
Goal 

 

•    Students will be able to understand and express 

Student Follow-up 
 

• Write   two   sentences   about   Bob   relating   a 
condition and a resulting state or action.  If he 
refuses to go to Australia, it may hurt his career 
at Federal Motors. 

• Write three questions containing an if clause.   If 
Bob refuses to go to Australia, will he be able to 
keep his job?   What are Sonia's choices if she 
can't persuade Bob to go? 

• Think of your own situation at work or in your 
studies.   Write two conditional statements about 
your present situation.  If I stay with my company 
for another two years, I may be promoted.  If I do 
well in my studies, I will get my degree. 

• Worksheet: Exercise B. 

degrees  of  certainty  using  such  modals  as  will,    
would, may, might, can, could. 

 
Student Follow-up 

 

• Write  three  sentences  about  Sonia,  Bob,  or  Ed 
expressing a degree of certainty about their state 
or actions.  Bob may refuse to go to Australia.  It 
could be an important step for his career. 

• Write  three  sentences  about  your  own  work 
situation.  Use modals in your sentences.  I might 
be transferred to another department next month. 

•    Worksheet: Exercise A. 
 
 

Focus 2 
 

Language Focus 
 

conditional, cause/effect, question formation 
 

Listening Task 
 

Focus on Sonia and Bob. Listen for and record 
sentences which use conditionals (if, unless, etc.). Note 
which modal is used. 

 
Goals 

 

• Students  will  be  able  to  express  conditionality 
with the appropriate modal. 

• Students will be able to formulate a question using 
a conditional form. 

Focus 3 
 
Language Focus 
 

decisions, reasons for 
 
Listening Task 
 

Focus on Sonia, Bob, and Ed.  Listen for reasons for 
decisions, states, and actions. The company has decided 
to open a branch office in Sydney because the 
automobile market there is getting bigger. 
 
Goal 
 

• Students will be able to understand and express 
reasons for a decision, state, or action. 

 
Student Follow-up 
 

• State one reason for Bob to go to Australia and 
one reason for him not to go to Australia. 

• State one reason for Ed to go to Australia and one 
reason for him to go to Japan or Europe. 

•    Think  about  an  important  decision  you  have 
made.  Make a brief  presentation  stating  what 
your decision was and why you made it. 

•    Worksheet: Exercise C. 
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Focus 4 Focus 6 

 
Language Focus 
question formation: why, reason 

 
Listening Task 
Focus on Bob and Ed.   Listen for and record why 
questions and answers. 

 
Goal 
• Students will be able to formulate why questions 

asking for a reason for a decision, state, or action. 
 

Student Follow-up 
• Compose two why questions about Bob and two 

about Ed. 
•    Ask a partner about a job related decision they 

made or an action they took.  Ask them to explain 
why. Switch roles and repeat. 

•    Worksheet: Exercise D. 
 
 

Focus 5 
 

Language Focus 
Expressing attitude and preference 

 
Listening Task 
Focus on Bob and Ed.  Find out what they want to do 
about Sonia's offer to them to go overseas.  Listen for 
such expressions as:  Bob would like to...  He would 
prefer to ...  He wouldn't mind..., but he would rather 
be sent to Europe or Japan. 

 
Goal 
• Students  will  be  able  to  express  attitude  and 

preference with expressions such as:   wants to 
provide, refuses to go, would rather be sent, isn't 
happy about being asked. 

 
Student Follow-up 
• Write  a  paragraph  summarizing  how  Bob  feels 

about going to Australia. 
• Make  a  brief  presentation  to  the  class  about  a 

decision you or your company face.  Explain the 
alternatives. 

•    Worksheet: Exercise E. 

Language Focus 
question  formation  with  modals: what,  who,  why, 
yes/no, degrees of certainty 
 
Listening Task 
Focus on Sonia, Bob, and Ed.  Listen to and record 
questions   about   probable   or   possible   states   and 
actions.  What will Ms. Scott have to do if Bob refuses 
to go to Australia? 
 
Goal 
•    Students will be able to formulate wh- and yes/no 

questions containing modals. 
 
Student Follow-up 
• Write three what, who, or why questions about 

Sonia, Bob, or Ed. The questions should contain a 
modal. 

•    Write three yes/no questions about Sonia, Bob, or 
Ed.  The questions should contain a modal. 

• Interview a classmate about what advice he/she 
would give to Sonia?  Then give a summary of the 
advice given. 

•   Worksheets:  Exercises F and G. 
 
Focus 7 
 
Language Focus 
Language Mastery 
 
Listening Task 
Review this lesson several times.  Practice recording 
10~15 sentences each time, so that you can say these 
sentences fluently. 
 
Do the Question Practice, Focus Exercise, Dictation, 
and Fill-in lessons every day until your Completion 
Percentage is 100%. 
 
Study and practice the Video Simulation lessons every 
day until your Completion Percentage is 100%. 
 
Student Follow-up 
• Make a 2~4 minutes oral summary of the main 

issues presented in this unit. 
• Write a 3~5 paragraphs argument for or against 

changing the company’s policy. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise A 
 
Circle the correct word or phrase. 
 
Examples:  Sonia   makes /  might make   important decisions every day. 

 

If he goes to Australia, he will  /  may either have to sell his house or leave his 
family behind. 

 
1.   Bob is still undecided about whether or not to go to Australia.  He  will /  may  refuse to go. 

 
 

2.   Whatever happens, Ed   will  /  might   do his best. 
 
 

3.   If Bob does well in Australia, it is certain that he   will /  might   be promoted. 
 
 

4.   Bob wants to help his company, so he   hopes /  may hope   a solution can be found. 
 
 

5.   If he refuses to go, he   will /  could  be fired, but it isn’t likely. 
 

 
 
Exercise B 
 
Choose the correct form of the verb. 
 
Examples:  If he   goes  / will go  to Australia, he may have to sell his house. 

 

Bob   leaves /  might leave  the company if Sonia insists that he go overseas. 
 

1.   If he   does  / will do  well, he may be promoted. 
 
 

2.   Ed will have to learn Japanese if he   is  /  will be  sent to Japan. 
 
 

3.   If he has to leave his family behind, he   misses /  will miss   his wife and children. 
 
 

4.   Sonia may give Ed the chance to go to Australia if Bob   refuses  / will refuse  to go. 
 
 

5.   If Sonia   decides  /  will decide  to change the housing policy, Bob will agree to go. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise C 

 
Match the reason on the right with the state or action on the left. 

 
Example:  

State, Action Reason 
   b Ms. Scott wants Bob to go to Australia a.  because he would miss them. 

 
   a Bob doesn't want to go to Australia without 

his family 
b.   in order to open up a branch office. 

 
 
 
 

State, Action Reason 
 

Ed wants to go to overseas a.  so that he and his family can afford to 
live in Australia. 

 

Bob may have to sell his house b.  because Bob has more experience than 
Ed. 

 

Ed would have to learn Japanese c.  because the automobile market there is 
getting bigger. 

 

Sonia feels that Bob would be the better 
choice 

   Federal Motors decided to open a branch 
office in Sydney 

d.  because he thinks it would be good for 
his career. 

 
e.  in order to work in Japan. 

   Bob can’t take his family with him f.  so he doesn’t need a housing allowance. 
 

 

   The company doesn’t provide a 

housing allowance 

g.  unless he gets a housing allowance. 

Ed doesn’t have a family h.  unless the move is for two years 
or more. 
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E X E R C I S E S 
 
 
Exercise D 

 
Rewrite the following sentences or pairs of sentences as a why question and an answer. 

 
Examples:  Bob might have to leave his family behind if he goes to Australia. 

As a result, he may refuse to go. 
Q: Why might Bob refuse to go to Australia? 
A: He might have to leave his family behind. 

 

Of the two, Bob is the better choice because he has been with the company 
for a long time. 
Q: Why is Bob the better choice of the two? 
A: He has been with the company for a long time. 

 
1.   Ed hopes he'll have the opportunity to go overseas, because he thinks it will help his career. 

 
Q:    

 
A:    

 
2.   Ed is younger than Bob, and he's single.  As a result, it would be easier for him to make the move 

to Australia. 
 

Q:    
 

A:    
 

3.   Bob might go to Australia for a year in order to open up a branch office in Sydney. 
 

Q:    
 

A:    
 

4.   Bob would have to sell his house in order to take his family to Australia with him. 
 

Q:    
 

A:    
 
 
 
 

5.   Bob would like to help his company, so he hopes Sonia will change the housing policy. 
 

Q:    
 

A:    
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E X E R C I S E S 
 
 
Exercise E 

 
 

prefers, wants, refuses, would like 
 

+ 
 

to 
 

+ 
 

V 
 

would rather 
 

+    

V 
 

wouldn't mind, has mixed feelings about, 
isn’t happy about 

 
 

+ 
   

 
V(ing) 

 
Fill in the blanks with the correct form of the verb. 

 
Examples:  Bob wants the company to provide him with an additional housing allowance. 

(provide) 
 

Ed would rather go to Europe or Japan. 
(go) 

 

Ed wouldn't mind living in Australia. 
(live) 

 

 
1.   If the company doesn't provide him with a housing allowance, 

Bob might refuse    to Australia. 
(go) 

 

 
2.   Bob would like     his company. 

(help) 
 

3.   Ed wouldn't mind     in Japan. 
(work) 

 
4.   Sonia would rather     Bob to Australia. 

(send) 
 

5.   Bob doesn't want     overseas without his family. 
(go) 

 
6.   Ed has mixed feelings about    to Sydney. 

(move) 
 

7.   Bob would prefer     at the head office if he cannot take his family to Australia. 
(stay) 

 
8.   Sonia would prefer     Bob to Australia, but he may refuse to go. 

(send) 
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E X E R C I S E S 
 
 

Exercise F 
 

Write a question that fits each of the answers. 
 
Examples:       Q:  Who might be fired if he refuses to go to Australia? 
                              What might happen if Bob refuses to go to Australia? 
                        A:  Bob might be fired if he refuses to go to Australia. 
                         

Q:  Who should go to Australia? 
                              What should Bob do? 
                        A:  Bob should go to Australia. 

 

1. Q: 
A: 

   
Bob will go to Australia if Ms. Scott changes the housing policy. 

 

2. 
 

Q: 
A: 

 

   
Sonia could refuse to change the housing policy. 

 

3. 
 

Q: 
A: 

 

   
Federal Motors won't provide housing for Bob. 

 

4. 
 

Q: 
A: 

 

   
Ed would like to go to Europe or Japan. 

 

5. 
 

Q: 
A: 

 

   
Bob will have to sell his house if he takes his family with him to Australia. 

 
Exercise G 

 

Write a question that fits each of the following answers. 
 

Example: Q: Would Ed prefer to be sent to Japan? 
 
 
 
1. 

 
 
 
Q: 

A: Yes, Ed would prefer to be sent to Japan. 
 
 

   
 A: Yes, Bob will miss his wife and children if he has to leave them behind. 

 
2. 

 
Q: 
A: 

 
   
No, Sonia won't change her mind about sending Bob to Australia. 

 
3. 

 
Q: 
A: 

 
   
Yes, Sonia would like Bob to take the assignment. 

 
4. 

 
Q: 
A: 

 
   
Yes, it would probably help Bob's career if he did well in Australia. 

 
 
 
 

Copy right (c) 2000-2014 DynEd International, Inc. 94 All Rights Reserved 

 



Dynamic Business English ~ Unit 5: Decision Making  

 

 

E X E R C I S E S 
 
 
 
 
 
 
 

SUB-SAHARAN AFRICA 

ASIA 

JAPAN 
 

LATIN AMERICA 

US 

EUROPE 
 
 
 
 
 
 
Quantitative English 

 
Answer the following questions. 

 
Example: Which region has the highest birthrate? 

Sub-Saharan Africa has the highest birthrate. 
 

1.   What is the birthrate for Asia? 
 
 
 
 

2.   Which region has a birthrate of just below 2.0? 
 

 
 
 

3.   Which region has the lowest birthrate? 
 
 
 
 

4.   Which region has a birthrate slightly higher than Japan's but lower than Europe's? 
 

 
 
 

5.   What region has the higher birthrate, Japan or the US? 
 
 
 
 

6.   What region has the second highest birthrate? 

Copy right (c) 2000-2014 DynEd International, Inc. 95 All Rights Reserved 



Dynamic Business English ~ Unit 6:  Planning Ahead  
 
 
6.  Planning Ahead 

 
X-2 Test Success 
X-2 Test Failure 
Question Practice SR 
Focus Exercises 
Dictations 
Grammar Fill-ins SR 
Video Simulation SR: Meeting the Press 
Simulation SR: Tech English Quiz 

 
 

This unit prepares students to participate in a 
planning meeting where they communicate and 
describe future business plans and decisions, talking 
about likely and unlikely events, causal relations 
and their consequences. 

 
The presentation focuses on an important event 
within a company and its effect on the company’s 
future. United Industries, a high-tech manufacturer, 
plans to test the automatic landing system of its 
newly designed X-2 airplane. Possible outcomes of 
the test and its significance for the company are 
discussed. 

 

 
 

Goals: 
To be able to understand and express different 
degrees of certainty about the future. 

 
To develop oral fluency and confidence to express 
more complex ideas involving causal relations and 
suppositions. 

 
To be able to ask and answer questions about 
alternative plans, suppositions and outcomes. 

Learning Points 
cause and effect: 
if ...then, will result in, to affect, negatively affect, effect, 
depends on, are dependent on, will hurt sales, would 
demonstrate, one factor, cause, as a result, whatever the 
outcome, because of, If the test is a success, aircraft sales 
will increase. 
conditional: 
real:  If the test is a success, aircraft sales will increase. 
Production can’t begin on time unless tomorrow’s test is 
a success. 
unreal:   If that happened, it would be bad for sales. 
Purchase orders would be canceled. 
degrees of certainty:  definitely, possibly, will, would, 
may, might, can, could, a good chance, a 99% chance, a 
high probability, it isn’t certain, whether or not, unlikely 
There is a greater possibility of success than failure. 
Though a failure is unlikely, there is a possibility. 
future:  will, going to, may be, tomorrow, on the way, 
forecast, there's going to be 
If bad weather comes, it will be bad. Production can’t 
begin on time unless tomorrow’s test is a success. 
hypothetical states and events:  would, let's suppose, 
what would happen if 
logical relations:  however, though, if, even if, unless, 
either ... or, instead of, so, whatever the outcome 
passives, modal + passive vs. active: 
passive:   will be canceled, will have been phased out, 
might have to be shut down, is being developed, will be 
given, would have to be delayed, would have to be 
postponed 
active:   could cause problems, might negatively affect, 
will begin work, would have to shut down the assembly 
line, will hurt the company’s sales, would like to cut 
defense spending 
qualifiers: 
It is scheduled to go into production in three months, 
though it depends on the outcome of tomorrow’s test. 
Purchase orders will be canceled unless the test is a 
success.   Whatever the outcome, tomorrow’s test will have 
an important effect on the future of United. 
suppositions: Let’s suppose that..., what if... 
questions: 
what:  What will happen to sales if tomorrow's test is a 
failure? 
why:  Why won't the company cancel the test if there is 
bad weather? 
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Classroom Activities 
 

Step 1: Presentation (Day 1, 10-15 minutes) 
Begin with X-2 Test Success.  Present the first part of the 
Presentation lesson in class.  Focus on the vocabulary and 
structures that deal with how the X-2 is designed and the 
purpose of tomorrow’s test:light weight materials, computer 
controlled, automatic landing system, designed to check its 
performance, confirm the reliability, backup systems, etc. 
Have students practice repeating or paraphrasing each 
sentence without looking at the text. This requires several 
repetitions. 

 
Step 2:  Oral Practice (3-5 minutes) 
In pairs, or small groups, have students practice summarizing the first part of the lesson. 

 

Step 3:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Step 4: Presentation and Oral Practice (Day 2, 10-15 minutes) 
Focus on X-2 Failure.  Go over each of the conditionals and consequences of a test 
failure:  would be bad for sales, sales would decline.   Point out the use of would as 
opposed to will (in this context), and if it happens as opposed to if it happened (not 
expected, unlikely). See if the students can fluently repeat or paraphrase these 
conditional sentences.  In pairs or small groups, have them practice summarizing the 
consequences of a test failure.  Then ask one or two of the stronger students to 
present this information to the class. 

 
 

Step 5:  Listening Focus 
Assign students to do one or more of the Focused Listenings in the lab or at home. 

 
Follow-up 
Once both presentation lessons have been presented and practiced, introduce the Question Practice and Focus Exercises 
lessons. Students should do these on their own, in the lab or at home.  As homework, assign the Practice Exercises.   Then 
test the main points of the lesson, using the practice exercises as a model of items to test. 

 
When the students are comfortable with the language models presented in the unit, have them personalize and extend 
the language with two or more of the following Extension Activities.  If further preparation is necessary, have the 
students work in pairs or groups first. 

 

Extension Activities 
 

The X-2 Test 
Part A:  Consequences of the X-2 Test 
Create two columns on the blackboard, one labeled X-2 Success and the other X-2 Failure.  Ask students to say 
what the consequences are for a success and for a failure of the X-2 test.  Write their answers in the appropriate 
columns.  Ask the students to make real and unreal conditional sentences based on the information on the board. 

 
X-2 Success (likely) X-2 Failure (highly unlikely) 
An increase in purchase orders A delay in the production of the X-2 

 
If the test succeeds, purchase orders will increase. (likely) 
If the test failed, production of the X-2 would be delayed. (unlikely) 
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Part B:  A Critical Event 
Divide the class into groups.  Each group should choose a company that is familiar to them, or one that is in the 
news.  They may also invent a company.  Ask them to pick a critical event or decision which will affect the future 
of the company.  For example, a company may or may not lay off 500 workers or a new product may or may not 
be successful.  Ask students to create a chart with two columns, indicating the two outcomes and possible 
consequences of each.  Indicate which outcome is more likely. 

 
Lay Off 500 Workers Do Not Lay Off 500 Workers (likely, expected) 
An increase in profits More losses, stay in the red 
A decline in customer service A decline in the company’s stock price 

 
In their groups, the students should discuss the two possibilities.  Ask them to present the two scenarios to the rest 
of the class using conditionals that indicate which choice is more or less likely:  If the company didn’t lay off the 
workers, it would stay in the red (so the company is likely to lay them off); If the company doesn’t lay off the 
workers, it will stay in the red (so the company will probably stay in the red). 

 
The Future of Business 
Ask students to think about possible changes in business or in business practices.  Each student should write 
questions beginning with What would happen if ... and What will happen if...and answer each question.  Ask each 
student to read his or her questions and answers to the class.  Discuss whether the suggested changes are likely or 
not. 

 
What will happen if managers meet with employees on a more regular basis? 
If that happens, employees may be more involved in making company decisions. 
What would happen if every business had a health club? 
If that happened, employees would probably stay healthier and productivity would increase. 

 
Recommended Changes 
Have each student (or pair of students) present two opposing proposals or plans for change within his/her 
company.  The students should indicate the consequences of each proposal or plan by using appropriate if...then or 
unless... logic as illustrated in this unit. 
Example proposals: 

Plan A: Lower prices to increase market share. (Give reasons, arguments for and against, and risks.) 
Plan B: Keep prices the same to keep up profitability.  (Give reasons, arguments for and against, and risks.) 

 
Other possibilities:  Develop and introduce a new product or policy.  Open an overseas factory or office.  Develop 
new technology from within, or acquire it by buying a company.  Charge customers for telephone assistance after 
an initial free period.  Borrow money to invest in new product development.  Pay money to a government official 
to secure a large contract (in a country where this is often done). 

 
Military Spending 
Lead a class discussion about military spending in countries around the world.  Are they in favor of increased 
military spending?  Is a large military necessary?  Why or why not?  How do they think a government can most 
wisely spend its money?  What are the consequences of heavy military spending? 
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Key Sentences 
 

X-2 Success 
This airplane, the X-2, is being developed by United 
Industries.  If it's successful, it will greatly reduce the 
costs of air travel.  It's made of light weight materials, 
and its engines are fuel efficient. Everything is computer 
controlled and extremely reliable. 

 
An important feature of the X-2 is its automated landing 
system.  This system is designed to land the plane 
automatically.  This means that the plane can land 
even without a pilot. 

 
Tomorrow there's going to be an important test of the 
X-2.  The test is scheduled to begin at 10:15 tomorrow 
morning.  Engineers will test its automated landing 
system.  It will be the final test in a series of tests 
designed to check its performance in different 
situations. They want to confirm the reliability of 
some of its backup systems. These backup systems 
would be needed if any of the primary systems failed. 
In its previous tests, the X-2 has performed well. 

 
Engineers estimate that there is a 99% chance of 
success.  A successful test means that the X-2 stays on 
course and lands within a small target area.  However, 
one factor that could cause problems is the weather. 
Though the landing system is designed for all weather 
conditions, a bad storm might negatively affect its 
performance.  If the weather is bad enough, it won't be 
safe to land.  Very strong winds can make it impossible 
to land safely. 

 
Depending on the weather, the test may be delayed. Bad 
weather can cause all sorts of problems. Dangerous 
wind conditions could cause the test to be rescheduled.  
According to the weather forecast, a storm is moving in 
the direction of the test area. Whether or not the storm 
arrives tomorrow depends on wind and other factors. 

 
The X-2 is scheduled to touch down on the runway 
ten times during the test.  The purpose of tomorrow's 
test is to check the reliability of backup systems.   A 
different combination of backup systems will be used 
for each landing. 

 
A group of demonstrators may also try to stop 
tomorrow's test.  United sells its products to many 
different countries.  Some of its products are used for 
military purposes.  The demonstrators are against 
companies like United.  They would like to cut 

defense spending and put technology to work for 
peaceful purposes. 
 
A successful test means that the X-2 will follow the 
correct flight path and land right on target. A successful 
test is important for the company.  If the test is a 
success, airplane sales will increase.  If the X-2 does 
well, several major buyers will order it.  A 
number of orders have already been received, but they 
depend on the results of tomorrow's test.  An increase 
in sales is necessary to keep United ahead of its main 
competitor, Advanced Technologies. 
 
Another result of a successful test will be United's 
development plans.  If the test is a success, the R&D 
Department will begin work on the next model, the X- 
3.  The manager of the R&D Department will also be 
given a raise and a bonus. 
 
A successful test will also mean that production of the 
X-2 will begin as scheduled, in three months.  The 
company's present model, the X-1, will be phased out of 
production.  The X-1 has been an excellent product for 
United.  However, it is now out of date and can no 
longer compete successfully with other products. 
 
A successful test in bad weather would demonstrate 
the dependability of the X-2.  If bad weather caused a 
postponement, it would show that the X-2 may not be 
reliable in bad weather conditions. 
 
Work on the X-3 can't begin until the X-2 passes its 
test.  Six months from now there is a high probability 
that the X-1 will have been phased out of production. 
 
X-2 Failure 
Now let's suppose that the X-2 were to fail its test 
tomorrow. A test failure would mean that the X-2 hasn't 
followed the correct flight path or has landed 
outside its target area. 
 
A test failure would be bad for sales.  Purchase orders 
would be canceled, and projected sales for the year 
would decline.  As a result, customers would take their 
orders to Advanced Technologies, United's main 
competitor.  If that happened, it would be bad for sales. 
 
United's competitors would benefit from a test failure. 
Airplane sales at Advanced would increase, and 
Advanced Technologies would become the industry 
leader. This would be a disaster for United Industries. 
 
In the R&D Department, they would have to find out the 
cause of the failure.  Instead of moving on to the 
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next model, R&D would have to continue work on the 
X-2. There would be no salary increases and no 
bonuses.  In fact, some people in the department could 
even lose their jobs. 

 
Production plans would also be affected.  Instead of 
beginning production of the X-2 in three months, the 
company would have to continue with the X-1.  Either 
that, or they would have to shut down the assembly line. 
A test failure would also hurt the company's 
shareholders.  Its stock price would go down.  If that 
happened, its shareholders would lose money. 

 
United has invested a lot of money in their X-2 project, 
so tomorrow's test is important.  Whatever the outcome, 
tomorrow's test will have an important effect on the 
future of United. 

 
In many countries the defense issue is controversial. 
Some people think it's important to invest more in a 
strong defense.  Others think that defense spending is 
wasteful and dangerous. They think it is more important 
to invest in other areas, such as the environment, 
education, or energy conservation. Finding a balance 
between these points of view is difficult, but important 
to us all. 

 
Question Practice 
Why  won't  the  company cancel the  test  if  there  is  bad 
weather? 
What effect would the failure of the X-2 have on United's 
airplane sales? 
What will happen in the R&D Department if the X-2 passes 
its test? 
Can production of the X-2 begin as scheduled if the test is a 
failure? 
Is production of the X-2 going to begin in three months? 
What will happen to sales if tomorrow's test is a failure? 
Why might production of the X-2 have to be postponed? 
When will the R&D Department be able to start work on 
the X-3? 
Which system is going to be tested? 
Which model is scheduled to be phased out of production in 
three months? 
Why are they worried about bad weather? 
Is there going to be a storm tomorrow? 
What can't happen unless the test is a success? 
How has the X-2 done in previous tests? 
Why will the X-2 reduce the costs of air travel? 
What is the automated landing system designed to do? 
How is the system supposed to work in bad weather? 

 
Focus Exercises 
The X-2 is going to be tested tomorrow.  It will be the final 

test  in  [a  series]  of  tests  [designed]  [to  check]  its 
performance in different [situations]. 

Tomorrow there's going to be an important test of the landing 
system.    According to the company, [there] is a high 
[probability] that the test [will] be a [success]. 

According to the latest weather information, a storm is on the 
way.  Whether or not the storm [arrives] tomorrow 
[depends on] wind and [other] [factors]. 

If the test is a  success, airplane sales will increase. A 
number of orders [have] already [been] [received], but 
they [depend on] the [results] of tomorrow's test. 

Another result of a successful test will be United's 
development plans.   If the test is a [success], the R&D 
Department [will] [begin] [work] on the next model, the 
X-3. 

The X-1 has been an excellent product for United. 
However, it is now out of [date] and can [no longer] 
[compete] successfully with other products. 

A test failure would be bad for sales.   Purchase orders 
[would] [be] [canceled], and projected [sales] for the year 
would [decline]. 

When is production of the X-2 scheduled to begin?   It is 
[scheduled]  to  go  into  [production]  in  three  months, 
[though] it [depends on] the [outcome] of tomorrow's test. 

When is the X-1 scheduled to be phased out of production? 
The X-1 is [scheduled] to [be] [phased out] of production 

when the X-2 goes into production. 
Will the X-1 still be in production six months from now? 

Six months from now [there is] a high probability that the 
X-1 [will have] [been] phased out of production. 

Why won't the company cancel the test if there is bad 
weather?  If bad weather [caused] a postponement, it 
[would] [show] that the X-2 [may] not be [reliable] in bad 
weather conditions. 

What's the purpose of tomorrow's test?   The [purpose] of 
tomorrow's test is to [check] the [reliability] of backup 
[systems]. 

How would a test failure affect future development?  A test 
[failure] [would] [delay] future development projects. 

Why is the weather so difficult to predict?   Weather is 
[difficult] to [predict] [because] it [depends on] so many 
factors. 

What would probably cause a delay in phasing out the X-1? 
A  test  [failure]  would  [probably]  [cause]  a  delay  in 
phasing out the X-1. 

A successful test means that the X-2 stays on course and 
lands within a small target area.    A test failure [would] 
[mean] that the X-2 hasn't [followed] the [correct] flight 
path or has [landed] outside its target area. 

Bad weather could force a cancellation of the test.   If the 
weather is [bad] [enough], it [won't] [be] safe to land. 

Which model is scheduled for development once the X-2 
has passed its tests? The X-3 is [scheduled] for 
development [once] the X-2 [has] [passed] its tests. 

How has the X-2 done in previous tests?  In its [previous] 
tests, the X-2 [has] [performed] well. 

When will the R&D Department be able to start work on 
the X-3?  Work on the X-3 [can't] [begin] [until] the X-2 
[passes] its test. 
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How is the system supposed to work in bad weather?  The 

system is [supposed] to work in all weather [conditions], 
but a bad storm [might] [cause] a [failure]. 

How would a test failure affect sales?   Purchase orders 
[would] [be] [canceled], and projected [sales] for the year 
would [decline]. 

Why might production of the X-2 have to be postponed? 
The X-2 can't go [into] production [until] it [has] [passed] 
its tests. 

Production plans would also be affected.  Instead of 
[beginning] production of the X-2 in three months, the 
company [would] [have to] [continue] with the X-1. 

 
Dictations 
1.  According to the company, there is a high probability 

that the test will be a success. 
2.  Engineers  estimate  that  there  is  a  99%  chance  of 

success. 
3. However, one factor that could cause problems is the 

weather. 
4.  The   system  is   supposed   to   work   in   all   weather 

conditions, but a bad storm might cause a failure. 
 

1.  There is a possibility of bad weather, but it isn't certain. 
2.  According to the weather forecast, a storm is moving in 

the direction of the test area. 
3.  Whether or not the storm arrives tomorrow depends on 

wind and other factors. 
4.  A successful test in bad weather would demonstrate the 

dependability of the X-2. 
 

1.  Purchase orders will be canceled if the test is a failure. 
2.  A number of orders have already been received, but they 

depend on the results of tomorrow's test. 
3. In terms of production, everything would have to be 

delayed. 
4. Instead of beginning production of the X-2 in three 

months, the company would have to continue with the 
X-1. 

 

1. Another result of a successful test will be United's 
development plans. 

2.  If the test is a success, the R&D Department will begin 
work on the next model, the X-3. 

3.  A successful test will also mean that production of the 
X-2 will begin as scheduled, in three months. 

4.  Production  of  the  X-2  can't  begin  until  after  it  has 
passed its tests. 

 

1.  Now let's look at what would happen if the X-2 failed its 
test tomorrow. 

2.  If that happened, it would be bad for sales. 
3.  Purchase orders would be canceled, and projected sales 

for the year would decline. 
4.  This would be a disaster for United Industries. 

 

1. Now let's suppose that the X-2 were to fail its test 
tomorrow. 

2.  In the R&D Department, they would have to find out the 
cause of the failure. 

3.  Instead of moving on to the next model, R&D would 
have to continue work on the X-2. 

4.  Work on the X-3 can't begin until the X-2 passes its test. 
 

1.  United has invested a lot of money in their X-2 project, 
so tomorrow's test is important. 

2.  If the X-2 does well, several major buyers will order it. 
3.  A test failure, on the other hand, would be very costly. 
4.  Not only would orders be lost, but work on the next 

model would have to be postponed. 
 
Fill-Ins 
The X-2 is going to [be tested] tomorrow. 
Engineers [estimate] that there is a 99% chance of success. 
The system is [supposed to] work in all weather conditions. 
A successful test will result in [increased] airplane sales. 
There is a greater [possibility] of success than failure. 
Purchase orders will be canceled [if] the test is a failure. 
Purchase  orders  will  be  canceled  [unless]  the  test  is  a 
success. 
A test failure will [hurt] the company's sales. 
Work on the X-3 can't begin [until] the X-2 passes its test. 
The X-2 can't go into production [until] it has passed its 
tests. 
In many countries the defense [issue] is controversial. 
Everything is computer [controlled] and extremely reliable. 
They want [to confirm] the reliability of some of its backup 
systems. 
More efficient engines and lighter weight [materials] will 
cut fuel costs. 
Backup systems are used [when] primary systems fail. The 
system is [supposed to] work well in bad weather. Windy 
[conditions] would make it more difficult to stay on course. 
Bad weather could force a [cancellation] of the test. 
Very strong winds can [make it] impossible to land safely. 
A test failure would [delay] future development projects. 
A test failure would also [hurt] the company's shareholders. 
One concern of all the airlines is [to improve] safety. 
Weather is difficult [to predict] because it depends on so 
many factors. 
A test failure would probably cause [a delay] in phasing out 
the X-1. 
Production  of  the  X-2  [is  scheduled]  to  begin  in  three 
months. 
It's designed to land an airplane [without] a pilot. 
Bad weather can [cause] all sorts of problems. 
United's competitors would [benefit] from a test failure. 
United   [would   lose]   some   of   its   customers   to   its 
competition. 
 
Video Simulation SR: Meeting the Press 
 

Ladies  and  Gentlemen,  by  now  you  all  know  about 
tomorrow's test of the X-2.  Are there any questions? 
 
How important is tomorrow's test for the company?   It is 
very important, because we want to keep our leadership 
position, and a successful test tomorrow will help us do 
that. 
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How confident are you that the test will be a success?  We 
are very confident.  We think there is at least a 90 percent 
probability of success. 

 
How has the X-2 performed in previous tests?  The X-2 has 
performed extremely well in previous tests.  We haven't had 
any major failures. 

 
Is the X-2 designed for bad weather?  Yes it is.  That's one 
of its major selling points. 

 
Will you postpone the test if there is bad weather?   We 
won't postpone the test unless it is very bad.  As you know, 
the X-2 is designed to work in most types of weather. 

 
When do you expect to begin production of the X-2?  We 
should begin production...within about three months. 

 
When do you expect to deliver the X-2 to buyers?  We expect 
to deliver a product within...two weeks after production 
begins. 

 
Is there much interest in the X-2?  Yes, we have a large 
number of orders. 

 
Could some orders be lost if the test is a failure?  Of course, 
if there were a failure, it would hurt sales.   However, we 
don't expect that to happen.  We are very confident that 
tomorrow's test will be a success. 

 
How much longer will the company make the X-1?  We 
intend to phase out production of the X-1 once production 
of the X-2 begins. 

 
What response do you have to those who are against the 
test?  We share their concerns. I want to emphasize that the 
X-2 has been designed for both defensive and scientific 
purposes. Our company is moving away from the production 
of all kinds of weapons. 

 
Well, if there are no more questions, thank you. 

 
Simulation SR:  Tech English Quiz 

 

Welcome all you businesspeople.  Now let's test how well 
you can express quantities and probabilities. Listen carefully, 
and do your best! 

 
Which statement best describes this  graph? Sales  have 
more than doubled since 2005. 

 
Which statement best describes this graph? As the 
temperature of a gas rises, its volume increases. 

 
According  to  this  graph,  which  statement  is  incorrect? 
(The volume of a gas is a constant.  The Temperature and 
volume of a gas are not related.)  Yes, that’s right.   As the 
temperature rises, the volume increases. 

According to this relationship, if x is equal to y, then... 
x could be equal to z. 
 
According to this equation, F is directly proportional to M, 
and F varies inversely with the square of r. 
 
According to this relationship, if a is greater than b, then... 
a must be greater than c. 
 
If we cut the price of a computer by a hundred dollars, from 
$1,000 to $900, then...the price has been reduced by ten 
percent. 
 
If the probability of winning in a game of chance is 1 in 4, 
what is the probability of losing?  The probability of losing 
is 3 in 4. 
 
If the probability of winning in a game of chance is 1 in 5, 
what is the probability of winning twice in a row?    The 
probability is less than 1 in 5. It’s (1/5) squared, or 1 in 25. 
 
If the price of a television is $800 and we are given a 50% 
discount, then... we’ll pay $400 plus tax, or we’ll save more 
than $400 including tax. 
 
Which is better, to get two hundred pounds of rice at a fifty 
percent discount, or a hundred pounds of rice for $200? 
This question doesn’t really make sense.  We need more 
information, such as regular price of rice. 
 
How many software engineers does it take to turn on a 
computer?  That’s a hardware problem.  (This is a joke, 
meaning that software engineers don’t  necessarily know 
how to solve hardware problems.) 
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English by the Numbers 

 

Lesson 6 
graphs:   How many calories per hour are burned while 
sleeping? What was the average price of gold in 1987? 

 
numerical operations:   10% less than 15 million, 20% 
more than 50 million, 10 times the smallest number, 80 is 
what percent less than 100 

 
numerical relations:  a increases by a factor of four, x is 
greater than or equal to y, x must be greater than z 

 
probabilities:  the probability of drawing an ace from a full 
deck of cards, the probability of drawing two aces in a row 

 
comparisons:    This  chart  compares  the  unemployment 
rates of several countries.   How many more calories per 
hour are burned while jogging than hiking? 

 
Examples: 
This chart gives the number of calories burned per hour for 
each activity. 
Which activity uses the most energy per hour? 
How many more calories per hour are burned while jogging 
than hiking? 
According to this graph, when was the best time to buy 
gold? 
If you bought gold in 1978 and sold it in '88, what was the 
approximate difference in price? 
Which number is 10% less than the largest? 
Eighty is what percent less than 100? 
One hundred is what percent more than 80? 
If you increase the unit price of an item from $3.00 to $4.00 
what is the percentage increase? 
Which number is ten times the smallest number? 
These equations express the relationship between 
centigrade and Fahrenheit. 
Water  boils  at  100  degrees  Centigrade,  which  is  212 
degrees Fahrenheit. 
Water freezes at 0 degrees Centigrade, which is 32 degrees 
Fahrenheit. 
If X is greater than or equal to Y, and Y is greater than or 
equal to Z, which is the most accurate conclusion? 
The probability of drawing the ace of hearts from a full 
deck is one in fifty-two. 
Since there are 4 aces in a deck, the probability of drawing 
an ace is four in fifty-two. 
If four cards have been drawn from a deck, and no aces 
have been drawn, what is the probability that the next card 
will be an ace? 
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Focused Listening 
 

Focus 1 
 

Language Focus 
degrees of certainty 

 
Listening Task 
Focus on the expected weather conditions for the test 
of the X-2 aircraft and the possible outcomes. 

 
Goal 
• Students will be able to understand and express 

degrees of certainty using such expressions as 
likely,   unlikely,   high   probability,   60   percent 
chance 

 
Student Follow-up 
• With a partner, discuss the weather forecast for 

the X-2 test and possible outcomes of the test. 
• Think of a situation that could be bad for sales at a 

company  you  know  about.    With  a  classmate, 
discuss what could happen at the company. 

• Worksheet: Exercise A. 
 
 

Focus 2 
 

Language Focus 
future, question formation 

 
Listening Task 
Focus on the X-2 and what will happen if the X-2 test 
is a success. 

 
Goals 
• Students  will  be  able  to  express  conditionality 

with the appropriate degree of certainty. 
• Students will be able to formulate a question using 

a conditional form and the appropriate degree of 
certainty. 

Student Follow-up 
•    Write a paragraph about what will happen if the 

X-2 test is a success. 
•    Write three questions about future states or events. 

Will the X-2 shoot down its target?  Is there going 
to be a storm tomorrow? 

•    Think  of  a  company  that  is  developing  a  new 
product.  Write a paragraph about the future of the 
company, assuming the product is a success. 

•    Worksheet: Exercise B. 
 
 
Focus 3 
 
Language Focus 
cause/effect, real conditional, question formation 
 
Listening Task 
Focus on the successful test of the X-2.  Listen for 
sentences  linking  the  outcome  of  the  test  and  the 
future of the company.  As you can see, increased 
aircraft sales will keep United ahead of its main 
competitor, Advanced Technologies.  If the test is a 
success, aircraft sales will increase. 
 
Goals 
• Students will be able to link causes and effects 

appropriately. 
•    Students will be able to formulate questions to 

determine the causal link between events or states. 
 
Student Follow-up 
• Write two sentences linking a successful outcome 

of the X-2 test with future states or events. 
• Write two sentences about your work linking a 

cause with an effect.  Development of our new line 
of products will increase customer satisfaction. 

•    Write two questions about the X-2 using the form: 
What will happen if ...? 

• Think of a company you know about.  Write two 
questions asking:  What effect would X have on Y? 
What effect would firing the manager have on 
company morale? 

•    Worksheets:  Exercises C and D. 
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Focus 4 Focus 6 

 
Language Focus 
hypothetical states and events, unreal conditional 

 
Listening Task 
Focus on the 1% chance that the X-2 test will fail. 

 

Goal 
Students will be able to discuss hypothetical states 
or events and link these to a consequence. 

 
Student Follow-up 
• Make a brief presentation to the class about what 

would happen if the X-2 failed its test. 
• Think about a negative event that could happen at 

a company you know about.  Write three 
sentences about what would happen if this event 
took place, for example if production was behind 
schedule or if there were no longer a market for 
the company's products? 

• Worksheet: Exercise E. 
 
 

Focus 5 

Language Focus 
points of view, question formation 
 
Listening Task 
Focus on the issue of defense spending.  What is the 
point of view of the demonstrators?  What is the 
alternative point of view? 
 
Goals 
• Students will be able to express alternative 

opinions or points of view on an issue. 
•    Students will be able to formulate questions 

asking for a point of view. 
 
Student Follow-up 
• Write a summary of the opposing views about 

development of the X-2 aircraft. 
•    Write a paragraph stating your opinion about 

defense spending in your country. 
• Interview three classmates about their views on 

defense spending. 
•    Worksheet: Exercise G. 

 
Language Focus 
conditional, logical relations (if, unless, even if) 

 
Listening Task 
Focus on both positive and negative outcomes of the 
X-2 test.   Listen for and record sentences containing 
if, unless, or even if. 

 
Goal 
• Students will be able to express logical 

relationships between one state or event and another 
state or event. 

 
Student Follow-up 
• Write three sentences linking a condition (if the 

test fails) with an outcome (sales will be hurt). 
•    Write three sentences linking an excluded 

condition (unless the test is a success) with an 
outcome (purchase orders will be canceled). 

•    Write three questions about conditional states or 
events.  If the test succeeds, will production of the 
X-2 begin right away?  Can work on the X-3 begin 
if the X-2 test is a failure? 

•    Worksheet: Exercise F. 

Focus 7 
 
Language Focus 
Language Mastery 
 
Listening Task 
Review this lesson several times.  Practice recording 
10~15 sentences each time until you can say them 
fluently. 
 
Do the Question Practice, Focus Exercise, Dictation, 
and Fill-in lessons every day until your Completion 
Percentage is 100%. 
 
Study and practice the Simulation lessons every day 
until your Completion Percentage is 100%. 
 
Student Follow-up 
• Make a 1~3 minutes oral  summary of the 

importance of tomorrow’s test. 
• Write a 3~5 paragraphs argument for or against 

changing the company’s policy. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise A 
 

Rewrite each sentence using the phrase in parentheses. 

Examples:  There is a small chance that a bad storm will cause a failure. 

(might)  A bad storm might cause a failure. 
 
 

1. There is a slight possibility that some people in the R&D Department will lose their jobs. 

(could)  

2. Production of the X-2 is supposed to begin in three months. 
 

 
(should)  

 

 
3. It is possible that the test won't be successful. 

 
 

(may not)  
 
 

4. There is a possibility that the assembly line will be shut down. 
 

 
(might)  

 

 
5. There is a slight chance that the weather will cause problems. 

 
 

(could)  
 
 

6. There is a good chance that there will be a storm tomorrow. 
 

 
(may)  
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise B 
 

Rewrite the following sentences as yes/no questions. 
 

Examples: The X-2 is probably going to be tested tomorrow. 
Q:  Is the X-2 going to be tested tomorrow? 

 

A test failure would definitely affect sales. 
Q:  Would a test failure affect sales? 

 
 

1.   There is probably going to be a storm tomorrow. 
 
 

Q:     
 
 

2.   The X-1 will probably not be in production six months from now. 
 
 

Q:     
 
 

3.   United's future will be affected by the tomorrow's test. 
 
 

Q:     
 
 

4.   Tomorrow's test probably won't be postponed. 
 
 

Q:     
 
 

5.   The manager of the R&D Department will probably be given a bonus. 
 
 

Q:     
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E X E R C I S E S 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise C 
 
Make a sentence with the words. 

 
Example: comes /  it will be bad /  bad weather /  for United Industries  / if 

If bad weather comes, it will be bad for United Industries. 
 
 
1.   is a success /  will begin work /  the test /  on the X-3  /  if /  United 

 

 
 
 
 
2.   of tomorrow's test  / for the X-2  /  are dependent  / purchase orders /  on the outcome 

 
 
 
 
3.   will result  / airplane sales /  in / a successful test  / increased 

 

 
 
 
 
4.   will be given  / the X-2  /  if  / a raise  / the R&D manager  /  passes its test 

 
 
 
 
5.   is good  /  will probably do well /  the X-2  /  the weather  / if 

 

 
 
 
 
6.   United / increased sales / ahead /  will keep  / of Advanced Technologies 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Exercise D 

 
Label each part as a cause or effect. 

 
Examples:  Cause   The weather 

Effect could cause problems. 
 
 

1.    A successful test 
   

will result in increased sales of the X-2. 
 
 
2. 

 
 
   

 
 

The number of orders 
 

depends on the results of tomorrow's test. 
 
 
3. 

 
 
   

 
 

A bad storm 
 
might negatively affect the X-2's performance. 

 
 
4. 

 
 
   

 

If the test is a success, X-2 

sales will increase. 
 
 
5. 

 
 
   

 
 

Work on the X-3 aircraft 
 

is dependent on the outcome of the X-2 test. 
 
 
6. 

 
 
   

 
 

Increased airplane sales 
 

will keep United ahead of its main competitor, Advanced Technologies. 
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E X E R C I S E S 
 
 
Exercise E 

 
Rewrite the following sentences changing will to would to show a hypothetical outcome. 

 
Example: If the test is a success, airplane sales will increase. 

If the test were a success, airplane sales would increase. 
 
1.   If the test fails, purchase orders will be canceled. 

 
 
 
 
2.   If a storm causes a postponement of the test, it will hurt sales. 

 
 
 
 
3.   If development of the X-3 is delayed, there will be no salary increases. 

 
 
 
 
4.   If the X-2 doesn't do well, several major buyers won't order it. 

 
 
 
 
 

Exercise F 
 
Circle the word or words that best fit the sentence. 

 
Examples:  Production of the X-2 will begin as scheduled  if  / unless   the X-2 test is a failure. 

 
Even if  /  If the test is postponed, sales will suffer. 

 
 
1.   Sales at Advanced Technologies are expected to rise  if  / unless  the X-2 test is a failure. 

 

 
2.   If /  Even if   the weather is bad tomorrow, the test could fail. 

 

 
3.   United should begin production of the X-2 in three months  if /  unless  the test is a failure. 

 

 
4.   United won't cancel the X-2 test under any conditions.  The test will take place even if  /  unless 

there is a storm. 
 

 
5.   Six months from now, there is a good chance the X-1 will have been phased out of production 

if /  unless   the test is a success. 
 

 
6.   If /  Unless  the test succeeds in bad weather, United's airplane sales will increase. 
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E X E R C I S E S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Exercise G 
 
Write a yes/no question and a question beginning with do you think for each sentence. 

 
Example: It is important to invest in the environment. 

Q: Is it important to invest in the environment? 
Q: Do you think it is important to invest in the environment? 

 
1. Increased defense spending is necessary. 

 
Q:    

 
Q:    

 
2. Spending on military technology should be cut. 

 
Q:    

 
Q:    

 
3. Defense spending is wasteful and dangerous. 

 
Q:    

 
Q:    

 
4. Development of military technology is necessary for a peaceful world. 

 
Q:    

 
Q:    

 
5. It is better to spend money on education than on weapons. 

 
Q:    

 
Q:    
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E X E R C I S E S 
 
Quantitative English 

 
Circle the correct answer for each of the following questions. 

 
Example: Which number is ten percent less than fifteen million? 

 
16,500,000 13,500,000 45,000,000 55,000,000 

 
 
1.   Which number is ten percent less than the largest? 

 
7.5 6,750 0.75 75 750 7,500 

 
 
2.   If you reduce the unit price of an item from $100.00 to $75.00, what is the percentage reduction? 

 
33.3% 50% 25% 125% 

 
 
3.   If x is greater than y, and y is greater than z, which conclusion is incorrect? 

 
x can't be equal to z x may be equal to z x must be greater than z 

 
 
4.   If x is greater than or equal to y, and y is greater than or equal to z, which is the most accurate 

conclusion? 
 

x may be greater than z x must be greater than z x could be less than z 
 
 
5.   Thirty is what percent less than sixty? 

 
100% 25% 50% 30% 

 
 
6.   Which number is twenty percent more than fifty million? 

 
55,000,000 40,000,000 60,000,000 80,000,000 

 
 
7.   Which number is ten percent of 747,000? 

 
747 74,700 672,30010 

 
 
8.   The relationship between degrees Centigrade and degrees Fahrenheit is expressed by the following 

equation:  C = (5/9) (F-32).  What is the temperature in degrees Centigrade if the temperature is 
sixty-eight degrees Fahrenheit? 

 
20° C 100° C 32° C 34° C 
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Appendix A: Using the Software 
 

DynEd’s courseware has been designed for ease of use by students and teachers.  Nevertheless, before students 
begin to study on their own, it is important to introduce the basic functions of the program and to give 
suggestions about how best to study.  For additional information, please consult the User’s Guide. 

 
The DynEd Control Bar 

 
The  Control  Bar  appears  at  the  bottom  of  the 
screen in each lesson and allows students to: 

• Exit from a lesson 
• Pause the program 
• Record and playback their voices 
• Repeat individual words and sentences 
• See the written text and access the Glossary 

 

Learners use the Control Bar   to control the pace 
and focus of their learning experience. When students 
first use the program, encourage them to click the 
buttons and explore their functions. Here is a 
description of the function of each of the buttons: 

 
When you want to hear something again, 
click the Repeat button. You can listen 
to each sentence or question as many 
times as you’d like. 
 
Click the Pause/Play button whenever 
you want to stop for a short time or if 

you need time to answer a question.  When the 
Pause/Play button is flashing green, the 
program is paused and will not move on 
to the next sentence. Click the Pause/Play button 
again in order to continue. 

 

Whenever you click any Control Bar button, the 
Pause/Play button will begin to flash and the program 
will pause until you click the Play button again. 
 

To see the spelling of a word or group of 
words, click the Text button. If you click 
a highlighted word, you will see a 
Glossary screen. 

The Voice Record button lets 
students  record  themselves. 
Click it to start recording and again to stop the 
recording. Then click the Voice Monitor button to 
listen to the recording.  Students can then compare 
their voices with the model by using the Repeat 
button. This important feature helps students improve 
their pronunciation, intonation, and fluency. 
 
Use the Exit button to leave a lesson at 
any time.  You can then choose another 
lesson or quit the program completely. 
 
The Rewind button allows students to go 
back in the program one frame at a time, 
for example to hear a previous sentence. 
 
The Fast-Forward button allows students 
to move ahead in the program one frame 
at a time.  Students cannot fast forward through an 
exercise or comprehension question. The program 
will pause until the question is answered. 
 
When it is your turn to make a choice or to 
speak, the Timer will begin to time down. 
 

 
If you don’t understand an English 
sentence, click the Translation button (If            
available).  You will see the same sentence 
translated into your own language. 
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Pull-down Menus 

 

The DynEd Pull-down menus are at the top of your screen:  Options, Speech Recognition, and Help.  The 
Options pull-down menu allows you to see the Student Records, access the Glossary, and change Level settings 
(volume, and pause length).  The Speech pull-down menu gives instructions for using Speech Recognition.  
The Help pull-down menus provide access to Documentation (Study Guides and User’s Guide) and Help 
Screens, which provide instructions for how to do each lesson. 

 
Study Records 
The Study Records indicate the total amount of time a student has spent in each lesson, the Completion 
Percentage (Completion Percentage), scores, and shuffler levels (Shuffler Level) for each study session. 
Students may also see their Intelligent Tutor score, if enabled by the teacher.  The Study Records are stored 
either on the hard disk, on the network, or on the Internet.  Teachers can access the Study Records through 
the Records Manager. 

 
Glossary 
The Glossary provides an alphabetical list of the glossary screens available for each course.  The Glossary 
can be accessed through the Pull-down menu or through the highlighted text whenever it occurs in a lesson. 

 
Levels 
This allows the user to set or view the levels of the following controls: 

 
Volume:  The Volume settings enable the user to control the volume of the audio, as well as for sound 
recorded using the Voice Record feature. 

 
Pause Length:  The language of the courseware is natural language spoken at a normal pace.  Students can, 
however, adjust the amount of time between sentences.  A longer pause gives students more time to process 
the sounds they have just heard and to access comprehension aids (repeat, record, text on) if necessary.  A 
shorter pause more closely approximates natural speech and provides more of a listening challenge. 

 
Speech Recognition 
Help screens for Speech Recognition are available through the Speech Recognition pull-down menu at the 
top of the screen.  Detailed instructions are also available in the Study Guides. 

 
Help Screens 
The Help screens and on-line documentation can be accessed through the Help pull-down menu at the top of 
the screen.  For bilingual versions, the Help screens are available with native language support. 

 
Records Manager 
DynEd’s Records Manager is an award-winning tool for teachers and administrators that keeps and manages 
student and class records.  It is required for Mastery Tests, for locking and unlocking lessons, and for assessing 
detailed study activities. For detailed information on installing and using the Records Manager, please refer 
to the Records Manager Guide, which can be accessed by clicking on the DynEd Documentation icon or in 
the Help pull-down menu at the top of the screen in any course. 

 
Documentation 
The User’s Guide, Records Manager Guide, Placement Test Guide, and other documentation are available as 
on-line PDF documents.  Click on the DynEd Documentation icon or go to the pull-down Help menu in any 
course and click on Documentation to access these documents.  Updated versions are available at DynEd’s 
website, www.dyned.com. 
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Appendix B: Verb Markers 
 

The verb markers referred to in the course glossaries and study guides are the following: 
 

1.   V(d) lived, ate, came, was, had, went 
 

2.   modal will, shall, may, can, must, had better, should, ought to 
 

3.   have+V(n) has lived, has eaten, has been 
 

4.   be+V(ing) is living, is eating, is going 
 

5.   be+V(n) is eaten, is sold, is converted 
 

Each marker has a specific meaning or a range of meanings that are determined by the other words around 
it and by the context.  For example, V(d) indicates past or unreal (It rained yesterday; He wishes he had a new 
car.);   be+V(ing) indicates an ongoing process in time (She is living in London this year.); and be+V(n) 
indicates the passive voice (It is converted into electricity.).  The following chart gives examples of the 
notations which are used throughout the course and in the Glossary: 

 
V V(d) V(ing) V(n) be

 was/were being been 

work worked working worked 

speak spoke speaking spoken 

eat ate eating eaten 

Verb markers can be used individually, or they can be used together to make new verb forms.   For 
example, if we apply marker 1, V(d), to the verb eat, we get: He ate dinner. If we apply marker 4, be+V(ing), 
we get: He is eating dinner. If we use markers 1 and 4, V(d) + be+V(ing), we get: He was eating dinner.  
If no marker at all is used, we have the simple present tense: He eats dinner at 6:00. 

 
When markers are used together, the marker with the lower number comes before the marker with the 
higher number. For example, if marker 3: have+V(n) and marker 5: be+V(n) are used together with the 
verb sell, marker 3: have+V(n) comes before marker 5: be+V(n). 

 
3+5 have+V(n)-->be+V(n)   has been sold (correct) 

 
5+3 be+V(n)-->have+V(n)   be had sold (incorrect) 

 
It is also incorrect to use a marker more than once in the same predicate. For example: 

 
1+2+3 V(d)-->modal-->have+V(n) would have made (correct) 

 
1+2+1+3 V(d)-->modal-->V(d)-->have+V(n) would had made (incorrect) 

 
Many of the most important verb structures in English can be understood with these markers.  Some examples 
using combinations of verb markers are: 
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1+2 
 
1+3 

V(d)-->modal 
 

V(d)-->have+V(n) 

could go, might come, would sell 
 

had gone, had come, had sold 
 

1+4 
 

V(d)-->be+V(ing) 
 

was going, was coming, were selling 
 

1+5 
 

V(d)-->be+V(n) 
 

was made, was eaten, were sold 
 

3+4 
 
3+5 

 

have+V(n)-->be+V(ing) 
 

have+V(n)-->be+V(n) 

 

have been living, has been selling 
 

have been eaten, have been sold 
 
 

2+3+5 modal-->have+V(n)-->be+V(n) must have been given, may have been sold 
 

1+2+3+5 
 

V(d)-->modal+have+V(n)-->be+V(n) 
 

might have been given 
 

1+3+4 
 
1+3+5 

 

V(d)-->have+V(n)-->be+V(ing) 
 

V(d)-->have+V(n)-->be+V(n) 

 

had been waiting 
 

had been given 
 

1+4+5 
 
3+4+5 

 

V(d)-->be+V(ing)-->be+V(n) 
 

have+V(n)-->be+V(ing)-->be+V(n) 

 

was being given 
 

has been being watched 
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Answer Key for Practice Exercises 

 
Unit 1:  Company Description 
Exercise A (Answers may vary, but should resemble...) 

1. It manufactures (makes) sporting goods. 
2. United Industries makes telecommunications equipment. 
3. Ace sells its products to middle-class families. 
4. United sells its products to governments and large companies. 
5. Sports equipment is sold to schools and other organizations. 
6. United makes advanced products such as aircraft parts, rocket engines and telecommunications equipment. 
7. Some of its products are used for military purposes. Or ... to improve global communications, etc. 

Exercise B 
1. it’s 2. its 3. its 4. it’s 5. there 6. Its 7. their 8. there 9. any 10. who 

Exercise C (Answers may vary but should resemble...) 
1. United’s main factory is located in Seattle. 
2. United’s other factories are in Montreal and London. 
3. No, United does not have any offices in South America. 
4. United’s European factory is in London. 
5. United’s overseas offices are in Bonn, Tokyo, and Beijing. 
6. My company is based in... 

Exercise D 
1. false 2. true 3. false 4. true 5. true 6. false 

Exercise E 
1. are 2. is 3. are 4. is 5. are 6. is 

Exercise F (Answers may vary, but should resemble...) 
1. How many people work in the Tokyo office? 
2. Who are Ace’s main competitors? 
3. Who does Ace sell its products to? 
4. What does United make? 
5. Where are Ace’s two offices? 
6. How many employees does the Montreal factory have? 
7. Where are United’s overseas sales centers? 
8. How many overseas offices are there? 
9. How many factories does Ace have in Europe? Or Does Ace have any factories in Europe? 
10.  Why has Ace been successful? 

Exercise G (Answers may vary, but should resemble...) 
1. Does United employ almost twenty-five thousand workers? 
2. Are some of United’s products used for military purposes? 
3. Is Ace a sporting goods manufacturer? 
4. Do five thousand people work in the Chicago factory? 
5. Does Ace have an office in San Francisco? 
6. Are Ace’s main competitors foreign companies? 
7. Has United been doing well? 
8. Has United been losing money? 

Exercise H 
1. (b) 2. (f) 3. (d) 4. (e) 5. (g) 6. (h) 7. (c) 8. (a) 9. (j) 10. (i) 

Quantitative English (Lesson 1) 
1. eight hundred eighty-four thousand eight hundred (and) fifty 
2. one-fifth   3. point zero zero eight or eight one-thousandths  4. six hundred ninety-five   5. three and five- 
sixteenths  6. twelve point zero six  7. point five percent  8. seven-eighths  9. one million, five hundred thousand 
10. a hundred and fifty eight thousand, seven hundred (and) eighty 
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Unit 2:  Work Experience 
Exercise A (Answers may vary, but should resemble...) 

1. Tom is in the Research and Development department. Or: He’s in Research and Development. 
2. Jean is in charge of interviewing and training new employees at IBX. 
3. Jean works for IBX. 
4. Tom is responsible for designing new automobile components. 
5. Tom works at Federal Motors. 
6. Tom and Jim work in the R&D Department Or Tom works in the R&D Department. 
7. Jean is a Personnel Manager at IBX. She is in charge of interviewing and hiring new employees. 

Exercise B (Answers may vary, but should resemble...) 
1. When did Jean get a job with Federal Motors? 
2. When did Jean graduate? 
3. Where did Jean study? 
4. When did Jean leave Federal Motors? 
5. What did Jean major in? 

Exercise C 
1. for 2. since 3. for 4. since 5. for 

Exercise D 
1. graduated 2. started 3. has worked 4. worked 5. has been 

Exercise E 
1. false 2. false 3. true 4. true 5. false 6. false 

Exercise F (Answers may vary, but should resemble...) 
1. Dave Jackson was fired (by the company) in 2005. 
2. Jean’s position was filled by Steve Gomez. 
3. Dave Jackson was replaced by Sonia Scott. 
4. Jim Nielsen was promoted to General Manager (by the company). 
5. Ed Smith was transferred (by management) from Engineering to Sales. 
6. She was offered a better job with more responsibility. 
7. He hopes that he will be promoted (by the company). 
8. He will probably be given a promotion (by the company). 

Exercise G 
1. (h) 2. (d)  3. (b)  4. (a)  5. (e)  6. (g) 7. (i)  8. (f) 

Exercise H 
1. (e) 2. (j) 3. (f) 4. (h) 5. (g) 6. (b) 7. (a) 8. (c) 9. (i) 10. (d) 

Quantitative English (Lesson 2) 
1. 98  2. 9  3. 10(a-b) 4. 10  5. 25 6. (a+b)/2  7. 20  8. 10 & 12 9. 10 10. 4a + 3b 

 
Unit 3:  Manufacturing and Trade 
Exercise A (Answers may vary, but should resemble...) 

1. The YR1 robot is being used to do the work that human workers used to do at Federal Motors. 
2. The YR1 is being used on the assembly line(s) at Federal Motors. 
3. The OA-X is manufactured by Advanced Technologies, Inc. 
4. A Japanese company, Yamashita, developed the YR1 industrial robot. 
5. Federal Motors manufactures cars. 
6. Ace is using the OA-X to cut costs and improve office efficiency. 
7. Computers like the OA-X have a variety of uses, including word processing and communications. 

Exercise B (Answers may vary, but should resemble...) 
1. were sold 2. were made 3. was sold 4. were manufactured 5. is used Or is being used 

Exercise C 
1. used to  2. used 3. used for 4. is using 5. used for 6. used to 
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Exercise D (Answers may vary, but should resemble...) 
1. Ten percent were exported to Europe. 
2. Twenty-five percent were sold in the US. 
3. Fifty percent of the robots were sold in Japan. 
4. Advanced Technologies sold seventy-five percent of the computers in the US. 
5. The rest were exported to other markets around the world. 
6. Two thousand five hundred is fifty percent of five thousand. OR Fifty percent of five thousand is two 

thousand five hundred. 
Exercise E (Answers may vary, but should resemble...) 

1. One thousand two hundred and fifty robots were exported to the US. 
2. Seven thousand five hundred OA-Xs were sold in the US. 
3. Two hundred units were sold in Japan. 
4. One thousand units were sold in Europe. 
5. In 1998, most of the computers were sold in the US, and around two thousand five hundred were 

exported to other countries. 
6. Five hundred robots were sold in Europe. 

Exercise F (Answers may vary, but should resemble...) 
1. What percent(age) of OA-X sales are in the US and Europe? 
2. How many OA-Xs are being used in the US? 
3. What percent(age) of the ten thousand YR1s made in 1988 were sold in the US? 
4. How many YR1 robots were bought by Federal Motors in 1987? 
5. What percent(age) of the five thousand robots made by Yamashita were sold in Japan? 
6. How many OA-X computers did Advanced Technologies manufacture in 1988? 

Exercise G 
1. (h) 2. (d) 3. (b) 4. (j) 5. (i)  6. (c) 7. (f) 8. (e) 9. (a) 10. (g) 

Quantitative English (Lesson 3) 
 

1. 2. 3. 
x x x 
y y y 

 
 

4. y 5. y 6. x 

x  x  y 

 
 
 

Unit 4: Product Comparisons 
Exercise A (Answers may vary, but should resemble...) 

1. It gets thirty-four miles per gallon on the highway. 
2. The Aria goes about 60,000 miles before it needs repairs. 
3. It seats five passengers. 
4. It costs $28,000. 
5. It ranks number one in safety. 
6. Its parts and service costs are higher than average. 

Exercise B 
1. car 2. is 3. car 4. is the Aria 5. higher 

Exercise C (Answers may vary, but should resemble...) 
1. How much does this car cost? 
2. How much fuel does the SX use? 
3. How many miles is the Aria built to go before it needs repairs? 
4. How much repair work does the Epic need? 
5. How many miles per gallon does the Aria get in the city? 
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Exercise D (Answers may vary, but should resemble...) 
1. The SX is cheaper (less expensive) than the Epic. Or: The Epic is more expensive than the SX. 
2. The Aria gets worse mileage than the Epic. Or: The Epic gets better mileage than the Aria. 
3. The Epic costs less than the Aria. Or: The Epic doesn’t cost as much as the Aria. 
4. The Epic gets more miles to the gallon than the SX.  Or:  The SX does get as many miles to the gallon 

as the Epic. 
5. The Aria isn’t as dependable as the Epic. Or: The Epic is more dependable than the Aria. 
6. The Epic is less safe than the Aria. Or: The Epic isn’t as safe as the Aria. 

Exercise E (Answers may vary, but should resemble...) 
1. The Aria costs $10,000 more than the Epic. 
2. The Aria goes 20,000 fewer miles than the Epic before needing major repairs. 
3. On the highway, the SX gets four more miles per gallon than the Aria. 
4. The Aria costs twice as much as the SX. 
5. The SX’s warranty covers 14,000 fewer miles than the Epic’s. 
6. The SX costs nearly twenty-five percent less than the Epic. 

Exercise F (Answers may vary, but should resemble...) 
1. the Epic has the least passenger room of the three cars. 
2. of these three cars, the Aria costs the most. Or the Aria is the most expensive of these three cars. 
3. the Epic gets the most miles per gallon on the highway. Or:  the Aria gets the fewest miles per gallon 

on the highway. Or the Epic is the most fuel efficient. 
4. of the three cars, the Epic goes the farthest before it needs repairs. 

Exercise G 
1. most 2. bigger 3. more 4. best 5. more 6. fewer 

Exercise H 
1. Though 2. and 3. but 4. Though 5. However 6. As a result 

Quantitative English (Lesson 4) 
1. rose sharply 2. high 3. remained flat 4. 6% 5. 1976 6. 1982 to 1983 

 
Unit 5:  Decision Making 
Exercise A 

1. may 2. will 3. will 4. hopes 5. could 
Exercise B 

1. does 2. is 3. will miss 4. refuses 5. decides 
Exercise C 

d, a, e, b, c, g, h, f 
Exercise D (Answers may vary, but should resemble...) 

1. Q: Why does Ed hope he’ll have the opportunity to go overseas? A: He thinks it will help his career. 
2. Q: Why would it be easier for Ed than for Bob to make the move to Australia?  A: Ed is younger than Bob, 

and he’s single. 
3. Q: Why might Bob go to Australia for a year? A: He might go to open up a branch office in Sydney. 
4. Q: Why would Bob have to sell his house?  A: He would have to sell his house in order to take his family 

to Australia  with him. 
5. Q: Why does Bob hope Sonia will change the housing policy? A: He would like to help his company. 

Exercise E 
1. to go 2. to help 3. working 4. send 5. to go 6. moving 7. to stay 8. to send 

Exercise F (Answers may vary, but should resemble...) 
1. Who will go to Australia if Ms. Scott changes the housing policy?   Or:   What will happen if Ms. Scott 

changes the housing policy? 
2. Who could refuse to change the housing policy? Or: What could Sonia do? 
3. Who won’t provide housing for Bob? Or: What won’t Federal Motors do? 
4. Who would like to go to Europe or Japan? Or: What would Ed like to do? 
5. What will Bob have to do if he takes his family with him to Australia?  Or:  What will happen if Bob takes 

his family with him to Australia? Or: What will Bob have to do to take his family to Australia with him? 
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Exercise G (Answers may vary, but should resemble...) 
1. Will Bob miss his wife and children if he has to leave them behind? 
2. Will Sonia change her mind about sending Bob to Australia? 
3. Would Sonia like Bob to go to Australia? Or: Would Sonia like Bob to take the assignment? 
4. Would it help Bob’s career if he did well in Australia? 

Quantitative English (Lesson 5) 
1. The birthrate for Asia is 3.5. 
2. Europe has a birthrate just below 2.0. 
3. Japan has the lowest birthrate. 
4. The United States has a birthrate slightly higher than Japan’s but lower than Europe’s. 
5. The US has a higher birthrate than Japan. 
6. Asia and Latin America have about the same birthrate. 

 
Unit 6: Planning Ahead 
Exercise A (Answers may vary, but should resemble...) 

1. Some people in the R&D Department could lose their jobs. 
2. Production of the X-2 should begin in three months. 
3. The test may not be successful. 
4. The assembly line might be shut down. 
5. The weather could cause problems. 
6. There may be a storm tomorrow. 

Exercise B (Answers may vary, but should resemble...) 
1. Is there going to be a storm tomorrow? 
2. Will the X-1 still be in production six months from now? 
3. Will United’s future be affected by tomorrow’s test? 
4. Will tomorrow’s test be postponed? 
5. Will the manager of the R&D Department be given a bonus? 

Exercise C (Answers may vary, but should resemble...) 
1. If the test is a success, United will begin work on the X-3. 
2. Purchase orders for the X-2 are dependent on the outcome of tomorrow’s test. 
3. A successful test will result in increased airplane sales. 
4. If the X-2 passes its test, the R&D manager will be given a raise. 
5. The X-2 will probably do well if the weather is good. 
6. Increased sales will keep United ahead of Advanced Technologies. 

Exercise D 
1. cause, effect 2. effect, cause 3. cause, effect 4. cause, effect 5. effect, cause 6. cause, effect 

Exercise E (Answers may vary, but should resemble...) 
1. If the test failed, purchase orders would be canceled. 
2. If a storm caused a postponement of the test, it would hurt sales. 
3. If development of the X-3 were delayed, there would be no salary increases. 
4. If the X-2 didn’t do well, several major buyers wouldn’t order it. 

Exercise F 
1. unless 2. If 3. unless 4. even if 5. if 6. If 

Exercise G (Answers may vary, but should resemble...) 
1. Is increased defense spending necessary? Do you think increased defense spending is necessary? 
2. Should spending on military technology be cut?  Do you think spending on military technology should be 

cut? 
3. Is defense spending wasteful and dangerous? Do you think defense spending is wasteful and dangerous? 
4. Is development of military technology necessary for a peaceful world?   Do you think development of 

military technology is necessary for a peaceful world? 
5. Is it better to spend money on education than on weapons?  Do you think it is better to spend money on 

education than on weapons? 
Quantitative English (Lesson 6) 

1. 6,750 2. 25% 3. x may be equal to z  4. x may be greater than z  5. 50% 6. 60,000,000 7. 74,700 8. 20° 
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Index 

 
 

Unit 1 2 3 4 5 6 
amount       

countable    •   
uncountable    •   

cause/effect     • • 
change  • • •   
classification    •   
company description •      
company structure  •     
comparative •      
comparison(s)    • • • 

of amount    •   
conditional     •  

real     • • 
unreal     • • 

decimals •      
decisions     •  
degrees of certainty     • • 
description •      
duration  •  •   
educational background  •     
fractions •      
future      • 
graphs   •   • 

bar     •  
line    •   

hypothetical states and events     • • 
job descriptions and responsibilities  •   •  
job history  •   •  
location •  •    
logical relations    • • • 
negation •    •  
numbers •     • 
numerical operations  •    • 
numerical relations  •    • 
passive vs. active • • •   • 
point of time  • •   • 
point of view     • • 
preference    • •  
prepositions of time  •     
present perfect • •  •   
probabilities      • 
process  • •    
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Unit 1 2 3 4 5 6 
product description    •  • 
products and markets •  •    
purpose   •  • • 
qualifiers     • • 
quantity •  •    

number   • •   
percent   • •   
rate    •   

questions • • • • • • 
about duration  •     
about point of time  •     
alternative    • •  
how many •  • •   
how much    •   
what percentage of   •    
what • • •  • • 
where •      
which    •  • 
who • •   •  
why  • •  • • 
yes/no • •  • • • 

reason  • •  • • 
reference       

general •      
specific •  •    

related changes   •   • 
relative clauses   •    
result   •  • • 
state vs. event • •     
superlatives    •   
temporal sequence • •     
there (existential) • •     
time relations  •    • 
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